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ELEMENT A: THE EDUCATIONAL PROGRAM 
  
“The educational program of the charter school, designed, among other things, to identify those whom 
the charter school is attempting to educate, what it means to be an ‘educated person’ in the 21st 
century, and how learning best occurs.   The goals identified in that program shall include the objective 
of enabling pupils to become self-motivated, competent, and lifelong learners.”  (Ed. Code § 
47605(c)(5)(A)(i).) 

 
“The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant 
to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, 
that apply for the grade levels served, and specific annual actions to achieve those goals.  A charter 
petition may identify additional school priorities, the goals for the school priorities, and the specific 
annual actions to achieve those goals.”  (Ed. Code § 47605(c)(5)(A)(ii).) 

 
“If the proposed charter school will serve high school pupils, the manner in which the charter school will 
inform parents about the transferability of courses to other public high schools and the eligibility of 
courses to meet college entrance requirements.  Courses offered by the charter school that are 
accredited by the Western Association of Schools and Colleges may be considered transferable and 
courses approved by the University of California or the California State University as creditable under 
the ‘A to G’ admissions criteria may be considered to meet college entrance requirements.”  (Ed. Code § 
47605(c)(5)(A)(iii).) 
 
 
 
I. ORGANIZATIONAL HISTORY, SCHOOL FOUNDERS, MISSION AND VISION  
 
Aspen Valley Prep Academy (Aspen Valley Prep, AVPA or Charter School), an Aspen Public School1 -- is an 
independent charter school authorized by Fresno Unified School District (FUSD) that has served some of 
central Fresno’s most “at-risk” children since 2004, with enrollment that is predominantly comprised of 
socioeconomically disadvantaged students, including foster and homeless youth and those living in 
severe poverty.  Based on the success of AVPA over the past 12 years, FUSD approved a replication of 
AVPA, Aspen Meadow Public School, which opened in August 2016 and currently serves 90 students in 
grades TK-2.  Aspen Meadow Public School will grow one grade level per year. 
  
AVPA’s current enrollment of 365 students in grades TK-6 is: 63% Hispanic/Latino, 20% White, 8% 
African American, 4% Asian, 4% Two or More Races;  81.3% Free/Reduced Price Lunch (2015-16)(FRPL); 
14% English Learners (EL) with another 7% Reclassified Fluent-English Proficient (RFEP); and 6% students 
with disabilities (SpEd).  It is important to note that the FRPL percentage does not fully capture the 
experiences of many of our families who live in severe poverty.  Housing and food instability are 
common issues that our school staff help navigate, along with the stresses of gang violence, domestic 
violence, substance abuse, divorce/separation and more.  In 2015-16, 2% of our students were in foster 
care, and an estimated 8% were either homeless or in temporary housing (e.g., doubling up with 
relatives or in a shelter).  We estimate that throughout the year, approximately 40% of our students 
experience food instability, thus we provide a full breakfast and lunch for all students, every day.   

 
11 Throughout this Material Revision, we have made changes to reflect the Fresno Unified School District Board of 
Education’s approval in 2016 of a school name change from Valley Preparatory Academy to Aspen Valley Prep 
Academy, along with our second school’s name change from Aspen Public School  to Aspen Meadow Public School. 
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We are quite proud of our recent accomplishments since our last charter renewal petition, including:  

● Highly positive reviews from the Fresno Unified School District (FUSD) Charter Schools Office, 
including a Renewal Site Visit Report issued September 20, 2016 that found that AVPA is 
achieving every expected measure of performance, including, for example: 

o “The school is implementing the mission and instructional program outlined in its 
charter or is making appropriate changes.” 

o “High quality instruction is evident in all classes throughout the school.”  
o “The school has strong instructional leadership.”  
o “The school is demonstrably effective in helping students who are struggling 

academically.” 
o “The school is implementing effective, appropriate instructional strategies for English 

Learner students.” 
o “The school is implementing effective, appropriate instructional strategies for special 

education students.” 
o “Over the Accountability Period, the school has met its academic Accountability Plan 

goals.“  
o  “Parents/guardians and students are satisfied with the school.” 
o “The school has established a well-functioning organizational structure with staff, 

systems, and procedures that allow the school to carry out its academic program.” 
o “The school has established a governing board or other entity as described in its charter 

that is effectively engaged in its policy-making, oversight, and other roles.” 
o  “The school has substantially complied with applicable laws, rules and regulations and 

the provisions of its charter.” 
 
(FRESNO UNIFIED SCHOOL DISTRICT CHARTER OFFICE, Renewal Site Visit for Valley Preparatory 
Academy, September 20, 2016.) 
 

● [AVPA]was named a “2015 California School of Character” – the only school to be recognized in 
California -- by character.org (formerly known as Character Education Partnership), a national 
educational organization devoted to defining and encouraging effective practices and 
approaches to quality character education. 

● [A]VPA’s partnership with Rescue the Children (RTC), an arm of the Fresno Rescue Mission that 
provides emergency and long-term services to at-risk, abused, homeless, or previously 
incarcerated women or women with children, has resulted in the enrollment of 30 students to 
date who reside with RTC, though some of these students in temporary housing enrolled at 
[A]VPA for just a short time.  Currently we have nine students enrolled who are in residence at 
RTC, with an additional seven students enrolled that are no longer residing in the RTC program, 
but their families – with support from AVPA – make the effort to ensure their children continue 
to attend our school. 

● At all times, [A]VPA has met its legal requirements in all aspects of governance and operations; 
there have never been any complaints, negative reviews or findings regarding compliance in the 
organization’s 12 year history. 

● [A]VPA has strong and stable fiscal operations and at all times maintains a reserve in excess of 
5%; currently [A]VPA’s fund balance of $720,319 is equivalent to a 18.2% reserve. 

● [A]VPA continually seeks to partner with the community, through connections to the Rotary 
Club, the Fresno Police Department, Bringing Broken Neighborhoods Back to Life, Fresno Metro 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 7 

Ministries, and other entities to promote a continued movement toward quality public 
education for all students. 

 
A. SCHOOL PERFORMANCE DURING THE CURRENT CHARTER TERM 

 
1. ACADEMIC PERFORMANCE DATA AND OTHER ABSOLUTE AND COMPARATIVE PERFORMANCE INDICATORS 

 
According to California law, a charter school that has been in operation for four years “shall” meet at 
least one of the minimum criteria set forth in Education Code section 47607(b) prior to receiving a 
charter renewal:  AVPA meets and exceeds all four applicable criteria for renewal under section 
47607(b).2  Additionally, AVPA meets new criteria for renewal under section 52052(e)(4)(C).  The first 
criteria relate to the old Academic Performance Index (API) accountability system, suspended in 2013:  
(1) the school must have  attained its Academic Performance Index (API) growth target in the prior year 
or in two of the last three years both schoolwide and for all groups of pupils served by the charter 
school; or (2) the school must have  ranked in deciles 4 to 10, inclusive, on the API in the prior year or in 
two of the last three years; or (3) the school must have ranked in deciles 4 to 10, inclusive, on the API for 
a demographically comparable school in the prior year or in two of the last three years.   
 
AVPA meets all three of these criteria:  while the school lost points on the API in 2013 and fell just short 
of 800 (with an API of 799), in both 2012 (API of 832) and 2011 (API of 756) AVPA met both its 
schoolwide growth target and ALL subgroup growth targets, thus meeting this criteria. AVPA  achieved a 
Statewide decile rank of “5” in 2013, and a state rank of “6” in 2012, thus meeting this criteria.  AVPA 
achieved a 2012 similar schools rank of “9” and was ranked “4” in both 2011 and 2013, thus meeting this 
criteria. 
(Source: api.cde.ca.gov.) 
 
AVPA similarly meets the fourth statutory criteria for renewal:  AVPA’s academic performance is at 
least equal to the academic performance of the public schools that the charter school pupils would 
otherwise have been required to attend, as well as the academic performance of the schools in the 
school district in which the charter school is located, taking into account the composition of the pupil 
population that is served at the charter school.  
 
As noted in the Ed Code, “The determination made pursuant to this paragraph shall be based upon all of 
the following:   (i) Documented and clear and convincing data; (ii) Pupil achievement data from 
assessments, including, but not limited to, the Standardized Testing and Reporting Program established 
by Article 4 (commencing with Section 60640) of Chapter 5 of Part 33 for demographically similar pupil 
populations in the comparison schools; (iii) Information submitted by the charter school.”  (Cal. Ed. Code 
§ 47607(b)(4)(B).) 
 
Furthermore, as a result of the suspension of API, the California Legislature provided a new charter 
renewal standard as it relates to academic achievement, in Education Code section 52052(e)(4): 

 
2 The fifth criterion only applies to alternative model (ASAM) schools. While we are aware that the Education Code 
regarding renewal criteria has been modified extensively by AB 1505, we do not address those requirements now 
as this Material Revision is intended simply to remove 7th and 8th grades from the charter.  We will prepare a full 
renewal based on the new criteria during the last year of the current charter term.  Due to the California 
governor’s extension of all charters for two years (as a result of the pandemic), the current charter is extended to 
June 30, 2024. 
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“Schools that do not have an API calculated . . .  shall use one of the following: (A) the most recent API 
calculation; (B) an average of the 3 most recent annual API calculations; or (C) alternative measures 
that show increases in pupil academic achievement for all groups of pupils school-wide and among 
significant subgroups.” 
 
Under the law, these “increases in pupil academic achievement for all groups of pupils” shall be the 
“most important factor” in determining whether to grant a charter renewal.  (Ed. Code, § 47607(a)(3).) 
 
 
The following details the academic performance measures of AVPA’s performance over the current 
charter term, as compared to nearby neighboring schools our students would otherwise attend in the 
community (Comps).  As detailed in the following pages, AVPA is performing as well or better than each 
of these schools, while serving a virtually identical student population. 
 
2015-16 Student Population at VPA and Nearby Comparison Schools 
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As indicated above, while AVPA serves virtually the same students as the nearby comparable schools, 
AVPA’s 3-year weighted API score in 2013 was higher than the average of the Comps by 29 points. 
Schoolwide and for each significant subgroup, VPA outperformed the comps’ average over three years 
of API growth.  Most notably, our Hispanic/Latino subgroup grew 63 points in API while, on average, the 
Comps decreased 2 points in the same time period.  While we lost points for our English Learners, the 
decrease was not as significant as the Comps’ Average decrease for the same subgroup (see below for a 
discussion of our English Learner program and the progress this group has attained.) 
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Source:  http://dq.cde.ca.gov/dataquest/ 

 
 
 
California Assessment of Student Performance and Progress (CAASPP) 
On the new, more complex CAASPP, AVPA students achieved stronger Met/Exceeded rates than the 
Comps Averages and FUSD students in grades 3-6, with 35% Met/Exceeded in ELA and 33% 
Met/Exceeded in Math: 
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Another 31% of AVPA’s students fell in the “Nearly Met” category in both ELA and Math.  As illustrated 
in the following charts, for seven out of eight subgroup measures, AVPA outperformed the Comps 
Average and FUSD, with the sole exception being Hispanic/Latino students in ELA, which were 26% 
Met/Exceeded – matching FUSD, but just 3 percentage points lower than the Comps Average.  In Math, 
our Hispanic/Latino students were 30% Met/Exceeded, outperforming the Comps, FUSD and the State 
rates. 
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Source:  http://caaspp.cde.ca.gov/ 

 
Science California Standards Test (CST) 
On the 2015 CST for Science (2016  has not yet been published by CDE), 70% of AVPA students were 
Proficient/Advanced, almost double the rate of the Comps Average (40%) and Fresno Unified (38%), and 
higher than the state average (60%). 
 
Reviewed holistically, this data demonstrates Aspen Valley Prep’s strong performance in serving a highly 
“at-risk” population.  While we have significant room for growth, we are pleased with our performance 
to date and look forward to continuing to strengthen our program and student outcomes in the next 
charter term. 
 

B. ORGANIZATIONAL HISTORY 
 
Aspen Valley Prep grew organically from the efforts of a group of church members volunteering to help 
some high-need children and families starting in the late 1990’s. As the group spent time offering free 
after school activities and food, they began to realize that many of the children were failing in school, or 
completely truant, and the older children were illiterate. All of the students were from poor, unstable 
home lives, often with drugs and prostitution involved. There was a sense of urgency among the 
volunteers to help the children. What grew out of that was remarkable. The volunteers continued to 
feed the students daily, and were soon able to hire a teacher (Shelly Lether (nee Melton), who now 
serves as the Executive Director. Ms. Lether enrolled more than a dozen children as independent study 
students and began to teach them. Word spread, and after a short while, the number of students grew 
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so large and the students had such great academic and social success that Ms. Lether and the volunteers 
petitioned to open a charter school.  
 
In 2004, Valley Preparatory Academy Charter School opened its doors in a humble house with 75 
students. With regular teaching, accountability and leadership training, the students experienced great 
success. Several of the students moved in and out of foster care, or were homeless or transient. The 
group that began working with the students had a ‘get it done’ attitude and arranged for transportation 
for students, housing for those who were homeless, and some even became foster parents to provide 
safe housing in times of chaos for the families. The school maintained high academic and social 
standards and sought to give the students enriching experiences, taking cross-country field trips to the 
Grand Canyon, New York and Washington D.C. In the meantime, Aspen Valley Prep moved to 
accommodate more students. The school leased space on a church campus, initially sharing the campus 
with the church operations and a private preschool. Over time, demand for AVPA grew so much that an 
offer was made and an LLC (Jacqueline Gates) was created to purchase the entire 4-1/2 acre church 
campus in 2013.  Funding for the purchase was provided by Central Valley Community Bank and the 
CDFI through Economic Opportunities Commission. AVPA now leases the campus from the Jacqueline 
Gates LLC. 
 
In 2014, AVPA was approached by Rescue the Children (RTC), an arm of the Fresno Rescue Mission that 
provides emergency and long-term services to at-risk, abused, homeless, or previously incarcerated 
women or women with children. RTC also operates a 12-18 month residential program for women and 
women with children that provides education and job training to women overcoming crisis 
circumstances. RTC staff asked if they could send all of the students in their program to AVPA during the 
2014-15 school year. RTC’s neighborhood elementary school, Addams Elementary, is one of the lowest 
performing schools in California and very large (more than 800 students), and has a particularly high 
suspension rate for an elementary school, with reported incidents of violence and other issues.   
 
In an effort to help secure a better educational option for children being served by RTC, AVPA expanded 
its enrollment from 315 students in 2013-14 to 358 students in 2014-15, adding 2 new classrooms and 
hiring 2 additional teaching staff. Throughout 2015-16, 10 students who resided with RTC enrolled at 
AVPA – some for just a short time, and currently, we have 7 students from RTC enrolled at AVPA, with 
another 1 students enrolled at Aspen Public School, our new sister school. Additionally, 8 students were 
retained after leaving the RTC program.  
 
The collaboration has been a tremendous success.  Beyond academic growth (one 2nd grader made a 
remarkable 30 point gain – a grade-level jump -- in math on the NWEA MAPs assessments between last 
winter and this fall), RTC staff reported that several students had made “180 degree turnarounds” and 
students were known to say things like, “You don’t understand, I used to be the bad kid at my other 
school.” This school year, AVPA has enrolled many more students from RTC, continuing in the spirit of 
the original mission of the school to serve students in crisis situations.   
 
In order to continue supporting this important partnership, we are now working to ensure that all 
students who come to us from RTC can continue to be enrolled at AVPA even when their families move 
to more long-term housing. Several mothers have continued to bring their children to AVPA after 
moving, yet at times, this can be an onerous effort via public transportation.  At Aspen Valley Prep, we 
are committed to providing the same level of support for students like these, including foster youth who 
may be relocated while enrolled at AVPA.   
 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 14 

2. CURRENT SUCCESS 
 
Aspen Valley Prep is now in its 12th year of operation and 3rd charter term; we are fully WASC 
accredited. The school has 365 students in grades TK-6, and more than 78 students on the waitlist with 
additional families calling almost daily.  AVPA’s current enrollment is: 63% Hispanic/Latino, 20% White, 
8% African American, 4% Asian, 4% Two or More Races;  81.3% Free/Reduced Price Lunch (FRPL); 14% 
English Learners (EL) with another 7% Reclassified Fluent-English Proficient (RFEP); and 6% students with 
disabilities (SpEd).  It is important to note that the FRPL percentage does not fully capture the 
experiences of many of our families who live in severe poverty.  Housing and food instability are 
common issues that our school staff help navigate, along with the stresses of gang violence, domestic 
violence, substance abuse, divorce/separation and more.  In 2015-16, 2% of our students were in foster 
care, and an estimated 8% were either homeless or in temporary housing (e.g., doubling up with 
relatives or in a shelter).  We estimate that throughout the year, approximately 40% of our students 
experience food instability, thus we provide a full breakfast and lunch for all students, every day.  
 
Our model meets the extraordinary needs of our grades TK-6 students through a carefully designed and 
innovative instructional program that focuses not just on academics, but on the psycho-social 
developmental needs of our students. We provide an extended day and comprehensive scaffolding and 
supports for our students, including a full-time on-site counselor, full-time LVN, part-time RN and a full-
time campus resource officer. We are proud that our students consistently outperform their peers at 
nearby public elementary and middle schools on state standardized tests (see below), and our ultimate 
goal is to develop skills and attributes that will foster lifelong growth and development. 
 
Embedded in all we do is an emphasis on leadership education. We believe that every child – and every 
adult -- can be a leader. We have adopted the globally-acclaimed, standards-aligned school culture 
program, Franklin Covey, Seven Habits of Highly Effective People, The Leader in Me, which emphasizes 
imperative 21st century skills:  responsibility, critical thinking, integrity, teamwork, collaboration, 
listening and speaking, and more. In order to ensure that our students’ significant needs are met, our 
organizational philosophy is to invest in the people who will invest in our students. We provide 14 
professional development and common planning days for our elementary teachers and 21 for middle 
school (includes summer Base Camp training), along with time built into the day and week for them to 
collaborate and learn from and with one another in a Professional Learning Community model. We work 
hard to provide clear expectations and build relationships and trust among all of our stakeholders, 
helping to ensure that as students and families interact with our school, they enjoy a culture on campus 
that one of our board members refers to as “gentle education.”  
 
We are incredibly proud that Aspen Valley Prep was named a “2015 California School of Character” – the 
only school to be recognized in California in 2015 -- by character.org (formerly known as Character 
Education Partnership), a national educational organization devoted to defining and encouraging 
effective practices and approaches to quality character education.   
 

“In schools of character, adults embrace their critical role as models. Teachers work 
together as professionals—and with parents and community members as partners—to 
positively shape the social, emotional, and character development of the young people 
entrusted to them each day. Students in these schools feel safe, respected, and 
connected to those around them, allowing them to thrive academically and socially and 
be motivated to give back to their communities.  
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Bullying is rare 
Cheating and discipline problems decline 
Test scores, grades, and homework completion go up 
Attendance and graduation rates are high 
Dropout rates are low 
Achievement gaps are narrowed 
Teacher retention and satisfaction are high 
Parent satisfaction and engagement rates are high 
Student engagement and involvement is high.” 

 
(character.org) 
 
In this next charter term, AVPA will continue to operate in accordance with the Charter Schools Act of 
1992, and consistent with the intent of the California Legislature will “provide opportunities for 
teachers, parents, pupils, and community members to establish and maintain schools that operate 
independently from the existing school district structure, as a method to accomplish all of the following: 
 

(a) Improve pupil learning. 
(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identified as academically low achieving. 
(c) Encourage the use of different and innovative teaching methods. 
(d) Create new professional opportunities for teachers, including the opportunity to be 
responsible for the learning program at the school site. 
(e) Provide parents and pupils with expanded choices in the types of educational opportunities 
that are available within the public school system. 
(f) Hold the schools established under this part accountable for meeting measurable pupil 
outcomes, and provide the schools with a method to change from rule-based to performance-
based accountability systems. 
(g) Provide vigorous competition within the public school system to stimulate continual 
improvements in all public schools.”  (CA Ed. Code § 47601.) 

 
 
In addition, AVPA will continue to meet all of the stated priorities of the Fresno Unified School District in 
charter school authorizing.  Specifically, AVPA will continue to: 
 

● Share [FUSD]’s vision of equity and success for the students of FUSD:  We know that Fresno’s 
most at-risk and underserved students can meet high expectations for success.   

● Implement innovative and effective approaches to educating students:  Our differentiated, 
hands-on curriculum with an emphasis on leadership skills and attributes is based on some of 
the “best practices” in education today, and aligns fully with the new Common Core State 
Standards. 

● Implement effective instructional strategies to serve underperforming populations:  Through 
differentiating (including blended learning programs that provide remediation and acceleration 
as needed), a comprehensive Response to Intervention program, and additional staff supports 
including an Education Specialist, on-site counseling, LVN, and referrals to local service 
organizations, AVPA will continue to ensure that all of our students – including foster youth and 
students who are homeless/experiencing housing or food instability – all will receive the 
personalized support they need to exceed. 
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● Narrow the achievement gap among students of various backgrounds:  Based on CAASPP results, 
AVPA is closing the achievement gap for diverse students. 

● Demonstrate fiscal viability:  Our Board of Directors and lead staff are highly experienced 
charter school leaders, and will ensure that AVPA remains fiscally stable, utilizes strong internal 
controls, engages in conservative fiscal planning, and has audits that are free of “findings.” 

● Provide sound governance that is free of conflict of interest:  As detailed in Element D, AVPA is 
overseen by a Board of Directors that is experienced in charter school oversight and has in place 
comprehensive policies and procedures to ensure sound governance practices, free of any 
conflicts of interest.  

 
Based on this success, we were thrilled this year to open a second school, Aspen Meadow Public School, 
to help meet community demand for our model of education.  Aspen currently has 88 students enrolled 
in TK-2, with similar demographics to AVPA:  93% FRPL, 66.3% Hispanic/Latino, 19.8% EL, 2.3% 
SpEd.  The school is located at 1400 East Saginaw in Fresno, and has gotten off to a solid start thanks to 
a hard-working, experienced staff.   
 

C. SCHOOL LEADERSHIP 
 
AVPA is operated and governed by an accomplished team of experts in educational leadership and 
classroom instruction:  
 
Shelly Lether, Executive Director 
Ms. Lether is a highly experienced educational leader with more than 16 years of experience in Fresno 
Area charter schools, making her one of the pioneers of the charter school movement in Fresno and the 
San Joaquin Valley. Prior to becoming an administrator and founder of Aspen Valley Prep Academy, Ms. 
Lether worked as an independent study teacher in grades K-12 in Fresno. At the university level, Ms. 
Lether has taught charter school leadership to teachers and aspiring administrators through Central 
Michigan University. She earned a Bachelor's degree in Liberal Studies from National University, and a 
Master's in Educational Leadership from Central Michigan University. Ms. Lether is active in the 
community, participating in Fresno Rotary and was in class 27 of Leadership Fresno.  She also has 
participated in Fresno County Women’s Chamber of Commerce.  She was nominated in 2016 as a Fresno 
County Office of Education Administrator of the Year. 
 
Corrie Spees Sands, Academic Director 
Ms. Sands is the Academic Director, with combined responsibility for leading AVPA and supervising the 
site leader of Aspen in instructional matters. Ms. Sands is an experienced educational leader who has 
served in administration for the past five years. She began her administrative career in Central Unified 
School District, and joined Aspen Valley Prep Academy as Site Director in 2014-15. Ms. Sands previously 
served as the children’s director at First Presbyterian Church, Fresno for five years and prior to that, 
taught for eight years in classroom-based schools in Clovis Unified School District and an independent 
study charter school in Fresno. Ms. Sands holds a Bachelor’s degree in Liberal Studies from California 
State University Fresno, a multiple subject teaching credential from Fresno Pacific University, a Master’s 
degree and administrative credential from California State University Fresno. Ms. Sands has spent time 
volunteering in the community including mentoring teen moms and serving on the founding board of a 
local charter school. 
 
The Aspen Public Schools Board of Directors is comprised of highly accomplished and experienced 
experts in education, business, non-profit management, fundraising and more. The Board Chair, Mr. 
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John Grice, an experienced and highly successful international businessman, has managed large groups 
and has extensive knowledge in investment banking and project management. Mr. Stephen Paul is an 
agriculture businessman with 33 years of experience in fresh produce, as well as founder of a successful 
gourmet food company. Ms. Carrie Zulewski is an entrepreneur and has been a public school advocate 
for more than 20 years, volunteering countless hours, with particular experience and success in 
fundraising. Ms. Mary Jane Fitzpatrick spent the last five years as the Recreation Manager for the City of 
Fresno Parks and Rec department. Her tenure includes major management roles, fundraising and 
organizational development to provide access to healthy activities for students across Fresno.  Ms. 
Megan Rafferty currently is an Outreach Consultant with Education Results, and has worked on charter 
school policy, research and advocacy at the national level; she has expertise in special education and 
previously served on the Board of one of Los Angeles’s highest performing charter schools that is a 
nationally-recognized model for special education inclusion.  Sergeant Diana M. Trueba of the  
Fresno Police Department is the Central Policing District Investigations Supervisor, and has served with 
the Fresno PD since 2000, first as a 911 Police Dispatcher, and then, since graduating from the Fresno 
Policy Academy in 2003, as a police officer, detective and supervisor in a variety of capacities. She has 
been active in the Fresno community with the Fresno Police Officers’ Association, Special Olympics, and 
as a Board member of Family Healing Center.  Board Member resumes are attached in Appendix C. 
 

D. MISSION 
 
Our mission is to unlock the potential of future Fresno leaders by setting high expectations for all and 
creating a culture that celebrates each individual’s strengths and background.  The core components of 
our approach:  

● Comprehensive leadership curriculum integrated into all aspects of the school day 
● Immersive blend of targeted academic and social-emotional learning 
● Customized pathways to success for students, educators, and family leaders 
● Advocacy on behalf of accessible, high quality education options for Fresno families    
● Contributing network of community partnerships working towards positive social change. 

 
E.  VISION 

 
Through a recent strategic planning process, we reevaluated our long-term impact and the core 
components of our approach. The result of our reflection and discussion includes newly articulated 
vision and mission statements that serve to align our leadership, staff, families and community on our 
identity and ultimate purpose.  
 
Our vision as an organization is greater quality of life in Fresno where all families have access to 
opportunities and contribute to their communities.  Our vision at the school level is to work to transform 
the community by developing exceptional leaders. 
 
Our vision is based on the belief that every child – and every adult -- can be a leader. We recognize that 
our students will have opportunities and face challenges in the future that we cannot even imagine 
today. Technological advances, the ability of individuals to interact globally in real time, and the vast 
proliferation of information exchanged all necessitate that our students need to develop skills and 
attributes inherent in the concept of leadership. Today there is a growing recognition – including via the 
new California Common Core State Standards (CA CCSS) -- that problem-solving skills, an ability to think 
creatively, flexibly and analytically, and an ability to leverage resources and discern sources are not 
ideals, but imperatives.   
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Through the globally-acclaimed program, The Leader in Me, AVPA will continue implement a standards-
aligned school culture program that emphasizes critical 21st century skills:  responsibility, critical 
thinking, integrity, teamwork, collaboration, listening and speaking, and more. This program, embedded 
throughout a carefully designed and innovative instructional program that focuses not just on 
academics, but on the psycho-social developmental needs of our students, will ensure that students 
matriculate from AVPA well prepared for a rigorous, college-preparatory high school program and go on 
to enroll in, and complete, a post-secondary degree and embark on meaningful careers.   
 
 
II. STUDENTS AVPA WILL EDUCATE 

 
A. TARGET STUDENT POPULATION  
 

1. ENROLLMENT 
 

Aspen Valley Prep currently has 365 children enrolled in grades TK-6. While we cannot with 100% 
accuracy predict enrollment for each year, for purposes of planning our budgets and operations 
conservatively, the following are our enrollment projections for the next five years: 
       
 2017-18 2018-19 2019-20 2020-21 2021-22 
TK/Kindergarten 58 60 76 78 58 
1st grade  40 40 40 40 44 
2nd grade 40 40 40 40 44 
3rd grade 44 44 44 44 44 
4th grade 44 44 44 44 44 
5th grade 48 48 48 48 48 
6th grade            48         48 48 48 48 
 36         48 48 48  
 26 38           48 48  
TOTALS 384 410 436 438 327 
 
 

2. SURROUNDING COMMUNITY   
 
AVPA’s population of students represents the range of Fresno’s cultural diversity and backgrounds. 
AVPA has served as an educational alternative for students who are particularly “at-risk” or who present 
unique learning challenges, including homeless and foster children, the academically accelerated, 
students who have failed in a traditional school setting, or need special learning accommodations (e.g. 
visual impairments or learning disabilities).     
 
We intentionally seek to enroll those students who are most underserved: socio-economically 
disadvantaged (including those in extreme poverty), foster youth, and children who are homeless or 
experiencing housing instability. With our strong and continuing partnership with Rescue the Children, 
and other community connections, including CARE Fresno, VPA seeks to find the students who have the 
highest need for a stable, successful environment and serve them with the same high quality that has 
we have for the last 11 years. Our student body is comprised almost entirely of low-income students, 
with a majority Latino/Hispanic students as well as students who are Caucasian, African American, and 
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Asian. Recent immigrants comprise a significant number of our families. VPA is open to all students who 
wish to attend, though we focus our recruitment efforts (see Element G:  Racial and Ethnic Balance) in 
Central Fresno. 
 
We are confident that our proven model with an emphasis on leadership and 21st century skills, a 
differentiated approach to learning, and intensive, holistic supports for students most in need will 
continue to impact students and their families.   
 
 
III. AVPA PREPARES STUDENTS TO BE EDUCATED CITIZENS IN THE 21ST CENTURY 
 
Aspen Valley Prep believes the school’s mission of core academics integrated with leadership education 
reflects how an educated person will succeed in the 21st century. As Nel Noddings has said, "the main 
aim of education should be to produce competent, caring, loving, and lovable people.” (Noddings, The 
Challenge to Care in Schools, 2005.) We believe that when character development is taught alongside 
standards-based curriculum, students become productive and healthy members of our community. Our 
goal is to see each student develop the essential qualities valuable and common to our society and to 
use those qualities to impact positively his or her personal life and community.   
 
Like many in education today, we believe education is not simply about drilling students to learn 
concrete facts and skills found in standardized tests, but rather that a 21st century education, in order to 
be truly successful, must emphasize aptitudes such as problem-solving, critical and creative thinking, 
inquiry, collaboration, communication and invention. Acclaimed journalist and author Thomas Friedman 
has noted that for education to be relevant today and to best prepare Americans for the global 
economy, it must emphasize the importance of instilling curiosity, love of learning, discernment, 
creativity, and interdisciplinary thinking. (Friedman, The World is Flat, 2005.) While these aptitudes of 
course necessarily depend on a foundational knowledge base that is detailed in state content standards, 
we believe our most important jobs as educators is in helping our students learn how to learn, and take 
on responsibility for their own futures.    

 
Until recently, the abilities that led to success in school, work, and business were characteristic 
of the left hemisphere. They were the sorts of linear, logical, analytical talents measured by SATs 
. . . . Today, those capabilities are still necessary. But they’re no longer sufficient. In a world 
upended by outsourcing, deluged with data, and choked with choices, the abilities that matter 
most are now closer in spirit to the specialties of the right hemisphere – artistry, empathy, 
seeing the big picture, and pursuing the transcendent.  

 
(Pink,  A Whole New Mind: Moving from the Information Age to the Conceptual Age, 2005.)  Encouraging 
students to maintain goals of strong personal character and self-responsibility will help them become 
successful members within their communities, careers and families. 

 
An article by American environmental historian William Cronon, entitled Only Connect . . . : The Goals of 
a Liberal Education, identifies the characteristics of what it means to be educated in the 21st century: 

1. They listen and they hear. 
2. They read and they understand. 
3. They can talk with anyone. 
4. They can write clearly and persuasively and movingly. 

http://www.williamcronon.net/writing/Cronon_Only_Connect.pdf
http://www.williamcronon.net/writing/Cronon_Only_Connect.pdf
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5. They can solve a wide variety of puzzles and problems. 
6. They respect rigor not so much for its own sake but as a way of seeking truth. 
7. They practice humility, tolerance, and self-criticism. 
8. They understand how to get things done in the world. 
9. They nurture and empower the people around them. 
10. They follow E. M. Forster’s injunction from Howards End: “Only connect . . . .” 

“More than anything else, being an educated person means being able to see connections so as to be 
able to make sense of the world and act within it in creative ways . . . listening, reading, writing, talking, 
puzzle-solving, seeing the world through others’ eyes, empowering others, leading—every last one of 
these things is finally about connecting.” (Cronon, Only Connect...: The Goals of a Liberal Education,  The 
American Scholar, 1998. 67(4).) 
 
We have seen on a daily basis the power of “connecting” for our underserved students – with core 
content, with their own methods of learning, with caring adults, and with one another.   
 
 
IV. HOW LEARNING BEST OCCURS 
 
The core of our instructional program is the focus on personalized, differentiated instruction to meet the 
significant needs of our students and integrate content area learning into real-life contexts, using 
“scaffolding” and a constructivist, experiential approach.  
 
Students learn how to learn by giving them the training to take initiative for their own learning 
experiences and access higher level thinking skills. Varying modalities of auditory, visual, and kinesthetic 
learning helps keep students engaged. Teachers are encouraged to enhance lessons with varied 
activities and hands-on projects that implement collaborative learning techniques. As learning 
progresses, scaffolds are gradually removed so that students eventually are able to demonstrate 
comprehension independently.   
 
We believe learning best occurs through: 

● High Expectations:  We believe that learning best occurs when students are expected to meet 
high standards for achievement and are supported in their learning with an individualized 
approach that rejects the notion that “one size fits all.” In order to help all students meet our 
high expectations, we clearly communicate those expectations, and then provide appropriate, 
individualized support to achieve the stated goals, and meaningful opportunities for students to 
demonstrate their accomplishments and successes. Students are offered challenging work that 
requires critical thinking and the ability to articulate one’s ideas. When students are struggling, 
teachers do not lower their expectations, instead they find creative new ways to teach, they 
work with colleagues to develop intervention plans for specific students. As noted psychologist 
Lev Vygotsky described in Mind in Society: The Development of Higher Psychological Processes, 
the key to a learning experience within a student’s zone of proximal development is “problem-
solving under adult guidance or in collaboration with more capable peers.” Our teachers 
continuously analyze student achievement data, then scaffold learning and differentiate 
instruction in order to lead all students to academic growth and achievement. 

● Small Learning Communities: At a small school with small sizes, every student is known. 
Teachers must understand what students are thinking and how to connect with their prior 
knowledge if they are to ensure real learning.(Darling-Hammond, Powerful Learning: What We 

http://www.williamcronon.net/writing/Cronon_Only_Connect.pdf
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Know About Teaching for Understanding,  2008.)  As John Dewey wrote decades ago, “Education 
should be child centered; we should begin planning the lesson by looking at where the child is 
developmentally.” (Dewey, Experience and Education, 1938.) 

● Hands-On, Constructivist Learning: Through teacher-designed activities and projects, our 
students learn by doing, with an individualized, differentiated approach that ensures that 
instruction is personalized for the needs of each learner. Learning is fun, interactive and 
meaningful. Learning is a social process that happens best in a dynamic and effective 
community. “[T]o understand is to discover, or reconstruct by rediscovery, and such conditions 
must be complied with if in the future individuals are to be formed who are capable of 
production and creativity and not simply repetition.” (Piaget, To Understand is to Invent, 1973.)  
The needs of individual learners are recognized and met. 

● Relevant, Meaningful Instruction: We constantly work to ensure that our students understand 
the “real world” connection of their learning in the context of their own experience, and 
develop critical skills and motivation to succeed. We seek to engage children’s natural 
curiosities, integrate subjects in practical and meaningful ways, and help students define their 
own inquiries. (Freire, Pedagogy of the Oppressed, 1970.) If what students “know and believe is 
not engaged, learners may fail to grasp the new concepts and information that are taught, or 
they may learn for purposes of a test but not be able to apply them elsewhere, reverting to their 
preconceptions outside the classroom. This means that teachers must understand what 
students are thinking and how to connect with their prior knowledge if they are to ensure real 
learning.” (Darling-Hammond, 2008.) Teachers offer students autonomy to self-select reading, 
writing and other learning (with guidance, e.g., leveled readers where students select any book 
in their level), and simultaneously demand students take responsibility for their own learning 
and their community via self-reflection and self-assessment.   

● Backward Planning: Our instruction starts first with an understanding of the essential skills, 
goals and objectives we are trying to achieve, based on the CCSS, and going backwards to devise 
the lessons and assessments that achieve and measure success. Teachers “begin with the 
question: What would we accept as evidence that students have attained the desired 
understandings and proficiencies – before proceeding to plan teaching and learning 
experiences.” (Wiggins & McTighe, Understanding by Design, 1998.) Students know the criteria 
and can judge their own work. 

● Character Development: A fundamental core of our operations, we emphasize our young 
students’ psycho-social development and sense of “belonging”; including an emphasis on 
compassionate communication as we help our students develop critical communication and 
character skills.  Schools should “promote the growth of students as healthy, competent, moral 
people . . . . [including] the discourse of responsibility, interdependent sociality, community, and 
commitment . . . . the topics that arise in common human experience.” (Noddings,  2005.)    

● Multiple Intelligences/Balanced Instruction: We believe that when children are given the 
opportunity to express their skills, talents and intelligence across a variety of contexts in a 
balanced approach to learning, they are able to realize more success and develop more 
confidence, thereby enhancing their ability to succeed across different realms. “It is of the 
utmost importance that we recognize and nurture all of the varied human intelligences and all 
of the combinations of intelligences. We are all so different largely because we have different 
combinations of intelligences. . . . If we can mobilize the spectrum of human abilities, not only 
will people feel better about themselves and more competent; it is even possible that they will 
also feel more engaged and better able to join the rest of the world community in working for 
the broader good.” (Gardner, Multiple Intelligences: New Horizons, 2006.) 

● Developing and Supporting Teachers: A comprehensive professional development program, 
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meaningful teacher evaluations that incorporate numerous reflection points, and a distributive 
leadership structure are designed to ensure that each member of our faculty is continuously 
supported and mentored in continuously developing his/her teaching practice. Teachers meet 
frequently to review individual, sub-group, whole class and whole school student achievement 
data to inform their teaching and ensure that they are meeting the specific needs of individual 
students. We ensure our teachers have ample time and resources to engage in professional 
development to expand their own teaching and learn “best practices,” plan collaboratively with 
their peers within and across grade levels, and to continuously learn themselves as they seek to 
ensure that each and every student they serve is excelling. 

 
V. ASPEN VALLEY PREP WILL ENABLE STUDENTS TO BECOME SELF-MOTIVATED, COMPETENT AND LIFELONG 

LEARNERS  
 
Our program has been carefully designed to develop students to be self-motivated and competent, who 
view themselves as life-long learners: 
 

● Self-motivated learners: Research has found that three elements are needed for students to be 
self-motivated:  autonomy, mastery, and a sense of purpose. (Pink, 2010.) Through our student-
centered differentiated, hands-on instruction, (autonomy) students come to understand that 
they can achieve and they can experience the rewards and confidence that come with 
achievement (mastery).  As students develop confidence in their own abilities they approach 
learning enthusiastically, for their own benefit and the benefit of others (purpose), fostering an 
authentic self-motivation to learn.    

● Competent learners: Through “backwards design” and a relentless focus on student 
achievement data, teachers ensure that learning objectives are met by students. Students are 
continuously asked to reflect on their own learning, helping them gain understanding of the way 
they learn best. Students who can effectively express how they learn best can ‘own’ their 
education and be successful and enthusiastic life-long learners. 

● Life-long Learners: Beyond mastering specific skills and facts, students learn how to learn. As 
students actively participate in their own learning, they see the relevance and applications of 
their education to their daily lives. Thus, well beyond the mastery of specific skills and 
knowledge, students develop a lifelong ability to continue to learn.    

 
Students at AVPA develop a solid foundation that will serve them well in secondary school, college and 
beyond.   
 
VI. THE REQUIREMENTS OF CALIFORNIA EDUCATION CODE § 47605(A)(5)(A)(II) 
 
Student academic and personal progress is of the highest priority at Aspen Valley Prep. We recognize 
the importance of ensuring all students, including all student subgroups, unduplicated students, and 
students with exceptional needs, are learning and demonstrating growth and progress throughout their 
schooling. One way we ensure this is by complying with the eight State Priorities as outlined in 
Education Code 52060. Valley Prep pursues a detailed set of schoolwide and subgroup outcome goals, 
based on the state priorities detailed in California Education Code § 52060(d). Student performance and 
achievement of school-wide, subgroup and individual student progress is measured by multiple and 
varied summative and formative assessments that are aligned to state and federal standards (including 
the new Common Core) and reflect proficiency measures required by the new California Assessment of 
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Student Performance and Progress (CAASPP)/SMARTER Balanced Assessments, as well as state priorities 
detailed in California Education Code § 52060(d).    
 
Element B contains additional details about AVPA’s annual goals and methods of assessment for all 
pupils, pursuant to California Education Code § 52052. On an annual basis, we engage stakeholders in 
preparing a Local Control and Accountability Plan, that sets goals for each of the eight state priorities 
identified in California Education Code § 52060(d), including specific annual actions the school takes to 
achieve each of the identified annual goals and fiscal allocations to support these actions. 
 
Aspen Valley Prep has identified goals for each of the areas contained in the state’s eight priorities for 
education. Below is a list of those goals and the actions that we will take to achieve them. For those 
goals related to pupil outcomes, assessment methods and outcome measures are described in Element 
B and C.  
 
 

Pupil Outcomes Assessments 
Used 

Frequency Goal/Expected 
Outcome 

Progress 
Targets Performance Goals 

State Priority #1:  AVPA will 
ensure all core classroom 
teachers hold a valid CA 
Teaching Credential as defined 
by the CA Commission on 
Teaching Credentialing and 
appropriate EL authorization. 

Employee 
folders 

Annually 100% of teachers 
are properly 
certified and 
assigned (Interns 
will be properly 
permitted)  

100% of 
teachers, all 
years  

State Priority #1: All students, 
including all significant 
subgroups, will have access to 
standards-aligned (including 
Common Core) materials and 
additional materials as outlined 
in charter petition. 

Inventory List; 
classroom 
observation 

Annually 100% of students 
have access to 
standards-aligned 
materials and 
technology 

100% of 
students, all 
years 

State Priority #1:  The school 
facilities will be clean and 
maintained in good repair. 

Daily spot 
checks and Site 
Inspection List 

Daily, 
Annually 

Clean and 
maintained facilities 

> 90% of items 
in compliance 
or good 
standing, all 
years 

State Priority #2:  Fully 
implement AVPA model of 
instruction, with emphasis on 
differentiated instruction, 
multiple intelligences, intensive 
intervention/support and 
leadership/21st century skills 
development in a CA Common 
Core State Standards (CCSS)-
aligned curriculum. 

Lesson plans 
and curriculum 
pacing; state 
standardized 
tests (grades 3-
6) 

Weekly 
and 
quarterly 
review; 
annual 
CAASPP 

100% 
implementation of 
Math and ELA 
Common Core in all 
grade levels and 
classrooms 

100% 
implementatio
n of Math and 
ELA common 
core all years, 
Next Gen 
Science 
Standards 
implementatio
n as released 
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State Priority #3:  Provide 
multiple opportunities for 
parent/guardian involvement in 
school life and ease of home-
school communication; and 
ensure parent/guardian 
involvement in decision-making. 

Sign-in sheets; 
Parent surveys 

Ongoing 
events 
with 
annual 
review; 
Annual 
surveys 

Parents will attend 
at least one school 
event and indicate 
satisfaction with the 
school’s program 

-- Y1 > 85% of 
parents will 
attend at least 
one school 
event and > 
85% parent 
satisfaction 
-- Y2+ goals will 
be reset 
annually with 
overall goal of 
> 90% 
attendance and 
> 90% parent 
satisfaction 

State Priority #4:  All students, 
including all significant 
subgroups, will meet/exceed 
state and federal targets for 
growth on the CAASPP and EL 
reclassification rates. 

CAASPPs (grades 
3-6) 
 
NWEA MAPs 
benchmark 
assessments 
 
EL 
reclassification 
rates 
 
student folders 

Annually 
 
 
Three 
times 
annually 
 
Annually 

Meet participation 
rate goals; annual 
achievement and 
growth will meet or 
exceed comparable 
surrounding 
schools; EL 
reclassification will 
meet/exceed 
comparable schools. 

-- CAASPP 
participation 
rate > 95% 
-- 2017-18 
baseline: 
percentage of 
students who 
Meet/Exceed 
standards on  
CAASPP > 
comparable 
surrounding 
schools 
-- Annual 
federal/state 
growth 
measure: 
meet/exceed 
annual growth 
target  
-- EL 
reclassification 
rate will 
meet/exceed 
comparable 
surrounding 
schools 
-- SpEd 
students will 
demonstrate 
appropriate 
progress 
toward stated 
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goals in their 
IEPs each year 

State Priority #5:  Maintain a 
high ADA rate, low chronic 
absenteeism rate and low 
dropout rates. 

Attendance 
records, student 
folders 

Daily, 
Annually 

Establish 
benchmarks in Y1 
with growth rates 
(schoolwide and 
subgroup) set 
annually 

-- ADA will be 
at least 95% 
with specific 
targets set 
annually 
-- Chronic 
absenteeism 
<2.5%; specific 
school wide 
and subgroup 
target set 
annually 
-- Dropout rate 
goal of <.5% 
with specific 
schoolwide and 
subgroup 
targets set 
annually  
 

State Priority #6:  Maintain 
suspension and expulsion rates 
lower than similar surrounding 
schools and achieve student 
satisfaction regarding safety and 
school connectedness 

Suspension/ 
expulsion rates 
 
Student surveys  

Annually 
 
 
Annually 

Benchmark rates 
established Y1; 
specific schoolwide 
and subgroup 
growth targets set 
annually 

Y1 goal of <.5 
suspension/exp
ulsion; 85% 
student 
satisfaction on 
surveys 
regarding 
safety and 
school 
connectedness 

State Priority #7:  All students, 
including student subgroups, will 
have access to academic and 
educational enrichment 
programs as outlined in school 
charter 

Master bell 
schedules and 
class 
assignments. 

Annually 100% of students 
have access to 
enrichment 
programs 

100% of 
student access 
all years 

State Priority #8:  All students 
will engage in comprehensive 
leadership education through 
The Leader in Me as detailed in 
the charter petition. 

School-designed 
rubrics for each 
grade level. 

Ongoing, 
tied to 
curriculum 
pacing and 
grade level 
goals. 

100% of students 
will develop critical 
leadership skills and 
attributes 

100% of 
students will 
demonstrate 
mastery and 
annual growth 
on school-



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 26 

designed 
rubrics. 

 
 
VII. ASPEN VALLEY PREP’S FRAMEWORK FOR INSTRUCTIONAL DESIGN IS ALIGNED WITH OUR TARGET 

POPULATION 
 

We believe that all children can meet and exceed state standards when they are given high expectations 
and an individualized, supportive environment in which to excel. Throughout the state, charter schools 
such as KIPP, High Tech High network in San Diego, Envision Schools in the Bay Area and more locally, 
Edison Bethune, have shown that typically under-performing students can reach rigorous academic 
benchmarks when high expectations are set and quality teachers present an engaging curriculum.   
 

A. TEACHING METHODOLOGIES 
 
First and foremost, we believe strongly in supporting and coaching teachers to be the best they can be.  
Simply put, the best curriculum and instructional methodologies are meaningless without effective 
teachers to implement our program. Our program is grounded in the following key principles gleaned by 
the acclaimed researcher Linda Darling-Hammond through extensive research on effective teaching: 
 

▪ Effective teachers create ambitious and meaningful tasks that reflect how knowledge is used in 
the field. 

▪ Effective teachers engage students in active learning, so that they apply and test what they 
know. 

▪ Effective teachers draw connections to students’ prior knowledge and experiences. 
▪ Effective teachers diagnose student understanding in order to scaffold the learning process step 

by step. 
▪ Effective teachers assess student learning continuously and adapt teaching to student needs. 
▪ Effective teachers provide clear standards and constant feedback. 
▪ Effective teachers encourage strategic and meta-cognitive thinking so that students learn to 

evaluate and guide their own learning.  (Darling-Hammond, 2008.) 
 
As teachers implement their lesson plans, they continuously assess their own efficacy and impact with 
individual students in the classroom utilizing specific data and analysis of sub-groups. Our instructional 
program is driven by student data gathered by the teachers themselves in order to make informed 
decisions about assessment, curriculum, pedagogy, and student services. Teachers continuously look at 
student work and questions in order to inform, structure and refine their instructional practice.  
 
Just as we set goals for our students each year, so too teachers have personal goals for their own 
teaching practice. Curriculum and teacher effectiveness are assessed based on data analysis of multiple 
measures. This allows teachers to design short and long term academic goals with specific classes and/or 
students, implement learning strategies designed to increase student achievement, and make 
refinements to their own teaching. Academic goals and strategies are discussed and implemented with 
the Site Director during regularly scheduled, collaborative Instructional Meetings.   
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All instruction starts first with the California Common Core State Standards (CCSS), including the Next 
Generation Science Standards, and the frameworks for instructional design, all of which drive the 
creation of lesson plans and the assessment of both student and teacher achievement. Teachers 
collaboratively plan units of study using the ‘backward design’ guidelines described in Understanding 
by Design (Wiggins & McTighe, 1998). There are three steps to this process: 
 
1.  Identify desired results: Beginning with the CA State Standards, teachers determine a three-tiered 
hierarchical set of learning expectations: 

● Enduring understandings: How will students internalize the standards such that they are 
linked to an authentically meaningful big picture understanding of the material? 

● Information and skills worthy of familiarity: What prior knowledge do my students need to 
make meaning of this new information?  

● Important knowledge and skills: What foundational knowledge and skills do students need 
to master this material? 

 
As teachers select and prioritize these learning expectations, they are guided by thinking about the 
extent to which the idea, topic or process: (1) represents a ‘big idea’ having enduring value beyond the 
classroom; (2) resides at the heart of the discipline, and is tied directly to standards and standardized 
testing; (3) requires “uncoverage” to the extent that parts of these concepts are difficult for students to 
understand; and (4) offers potential for engaging students. 
 
2.  Aligning Assessments to the Desired Results: Teachers shape their standards-based instruction into 
larger projects and thematic units, and assess mastery in an explicit way. Teachers assess throughout 
the unit of study using a variety of assessment methods including both formative and summative 
assessments. Methods include online assessments, quizzes or tests aligned with the style students 
encounter on standardized-assessments as well as more comprehensive or authentic checks for 
understanding such as informal checks, student observation, 1:1 conferencing, performance tasks and 
projects. Teachers match an appropriate assessment method to each standard and establish and 
articulate clear criteria for reaching proficient performance. 
 
3.  Differentiating Instruction to Meet the Needs of All Learners: Teachers work together to determine 
the most effective teaching methods and select the appropriate materials and resources to achieve 
their goals with all of their students. Teachers design innovative instructional strategies by 
differentiating the content, process, and products delivered to students in order to provide equal 
access for all learners (including English Learners and students with special needs). Teachers write 
effective standards-aligned lesson plans and utilize a repertoire of research-based instructional 
strategies to increase student achievement. 
 
The following describes in more detail the methodologies we employ to ensure our students will 
master the content standards: 
 

(1) Constructivist/Hands-On Learning 
(2) Multiple Intelligences/Balanced Instruction 
(3) Blended/Targeted Learning through Data Analysis 
(4) Leader in Me Leadership Education 
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1. CONSTRUCTIVIST/HANDS-ON LEARNING  
 
Students in a constructivist model are given the means to explore, solve problems, reflect on situations 
and demonstrate their knowledge individually and in groups, allowing learners to “construct” their own 
meaning. Through group learning, students have the opportunity to interact with and learn from other 
students on more complex tasks than they could engage in alone, providing immediate feedback, 
encouraging them to explore their own and other students’ ideas, and helping develop communication 
and interpersonal skills.   
 
Constructivism calls for the learning experience to be differentiated, beginning with each learner’s level 
of understanding and guiding students in building upon prior knowledge in a hands-on way. In simplest 
terms, differentiated instruction involves creating multiple paths to learning for diverse learners. 
(Tomlinson, 1999.) In simplest terms, differentiated instruction involves creating multiple paths to 
learning for diverse learners. (Tomlinson, 1999.) This differentiated, student-centered approach to 
instruction enables teachers to focus on the specific needs, skills, challenges and learning styles of each 
individual student to ensure that each and every student meets our high expectations for standards 
mastery. Each experience is an opportunity to construct new meaning through discussion, collaboration, 
and reflection to integrate new concepts. Teachers also scaffold the learning of students and 
differentiate instruction by breaking down tasks, using modeling, prompting, and coaching to teach 
strategies for thinking and problem solving to help students become proficient at conducting the 
relevant inquiry activities (Blumenfeld et al., 1991), leading ultimately to mastery of CCSS content 
standards.    
Teachers also scaffold the learning of students and differentiate instruction by breaking down tasks, 
using modeling, prompting, and coaching to teach strategies for thinking and problem solving to help 
students become proficient at conducting the relevant inquiry activities (Blumenfeld et al., 1991).  In 
these ways, each student’s existing beliefs, theories and perceptions are challenged through 
conversation, hands-on activities, or experiences. Learners work actively with concrete materials, try out 
ideas, solve problems, make mistakes and correct them, and have opportunities to stop and reflect on 
what they have done. The more actively engaged children are in the learning process, the more 
effectively they will understand and retain concepts and skills that are delineated in the state standards. 
 
A constructivist approach is derived from a number of educational models: situated learning theory, 
expeditionary learning, experiential learning, project-based learning, and collaborative learning.  
Numerous independent researchers have documented the success of the constructivist model of 
education with historically underserved populations, demonstrating increased test scores, and perhaps 
more importantly, improved self-confidence and whole development excel. (Amaral, 2002; Mester, 
2008; Hollins, King, J. and Hayman, 1994; Mathison & Young, 1995; Thornton & McEntee, 1995; 
McCombs, 1994; O'Neil & Drillings,1997; Freire, 1995.) Research also shows that students who attend 
schools that employ constructivist methodologies gain critical thinking skills, deeper understandings, 
and learning that lasts (Marlowe and Page, 1998; Sagor & Cox, 2003. At-Risk Students: Reaching and 
Teaching Them; Pransky, 2002. “To meet your students where they are, first you have to find them.”) 
 
Carol Tomlinson notes that culture plays an important role in how students learn. Identical learning 
environments and procedures do not work for all students. Tomlinson further asserts that student 
motivation increases when they can build on topics of interest, as “modifying instruction to draw on 
student interests is likely to result in greater student engagement, higher levels of intrinsic motivation, 
higher student productivity, greater student autonomy, increased achievement, and an improved sense 
of self-competence.” (Tomlinson, 2003.)  At AVPA, we embrace the notion that what works for one 
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student and what holds meaning and resonance for one will not work for all, thus teachers are 
supported in continuously adapting learning to serve student needs, rather than expecting students to 
adapt to the curriculum. 
 
So what does a constructivist classroom look like?  Our teachers are guided by five key elements evident 
in constructivist classrooms (Brooks and Brooks): 
 

1.  Seek and Value the Student’ Point of View. Teachers start by asking about students’ 
understanding of concepts in order to identify misconceptions, assess understanding 
relative to the grade level standards for the topic at hand, and to challenge students‘ 
thinking. Teachers are also encouraged to adapt lessons and shift strategies to meet 
student need and interest, and nurture students’ natural curiosities to engage students in 
the learning process. 

2. Challenge Students’ Suppositions. Teachers support or contravene students’ suppositions 
about how the world works as students master subject content. Teachers encourage 
students’ autonomy and initiative to explore, investigate, hypothesize, correct, adjust, 
reflect, and assess all while taking responsibility for their own learning. 

3. Pose Complex Problems That Are Relevant and Encompass Skills and Concepts in the 
Standards.  Relevance, meaning, and interest are not automatically embedded within 
subject areas or topics. While one topic is boring to some, it is fascinating to others.  
Relevance emerges from the learner. Acknowledging the central role of the learner, 
teachers structure classroom experiences that both honor the initial curiosities and 
passions of students, and foster the creation of personal meaning among all students as 
they learn the designated facts and skills.  

4. Build units of study around “big ideas” and interrelated concepts across curricular areas.  
Learning is not about memorizing isolated facts or skills necessary to pass tests, but rather, 
mastering facts and skills so that this learning can be applied to new and different contexts 
and gain understanding of how the parts relate to the wholes. Teachers ask open-ended, 
thoughtful questions, encourage students to ask questions throughout their own learning, 
seek elaboration of initial ideas to encourage deeper thinking, and challenge students to 
connect their learning. 

5. Assess student mastery in the context of daily instruction. School time is not spent in 
segregated activities of learning and assessing, but rather, assessment is embedded 
throughout the learning as students engage with one another and their teacher, ask 
questions and go deeper into their learning, and reflect on their own learning through 
writing, projects and other presentations. 

 
2. MULTIPLE INTELLIGENCES/BALANCED INSTRUCTION 

 
We embrace a “whole child” approach, drawing from acclaimed theories of human development such as 
Howard Gardner’s Multiple Intelligence Theory, to ensure that students have ample opportunity to 
develop all areas of their talents and interests, beyond the four core academic subjects. As Gardner has 
explained, rather than measuring intelligence as one finite figure or concept, “human cognitive 
competence is better described in terms of a set of abilities, talents, or mental skills, . . . intelligences. All 
normal individuals possess each of these skills to some extent; individuals differ in the degree of skill and 
in the nature of their combination. . . . [I]ntelligences always work in concert, and any sophisticated 
adult role will involve a melding of several of them.” (Gardner, Multiple Intelligences: New Horizons, 
2006.)  Specifically, Gardner has identified eight broad areas of intelligence, some of which align clearly 
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with the four core academic subject areas, while others cross subjects and realms: 
 
Linguistic intelligence involves sensitivity to spoken and written language, including the ability to use 
language to accomplish certain goals; to listen perceptively and read critically; to learn languages; to 
express oneself persuasively or poetically. 
 
Logical-mathematical intelligence is most often associated with scientific and mathematical thinking: 
the ability to detect patterns, reason deductively and think logically, conceptually, and abstractly; the 
interest in experimentation, puzzles, investigations and cosmic questions. 
 
Musical intelligence involves the capacity to distinguish the whole realm of sound, and in particular, to 
discern, appreciate and apply the various aspects of music (pitch, rhythm, tambor, mood) both 
separately and holistically. 
 
Bodily-kinesthetic intelligence involves the ability to use one's body in highly differentiated and skilled 
ways, for both goal-oriented and expressive purposes; the capacity to exercise fine and gross motor 
control of one's body. 
 
Spatial intelligence involves the ability to accurately perceive the visual world and to re-create, 
manipulate and modify aspects of one’s perceptions, even in the absence of the relevant visual stimuli. 
 
Interpersonal intelligence relates to the ability to work cooperatively and communicate, verbally and 
non-verbally, with other people; the insight to understand others’ intentions, motivations and desires; 
and the judgment to recognize the biases underlying sources of information. 
 
Intrapersonal intelligence involves the ability to understand oneself; the motivation and focus to study 
independently; and the wisdom to reflect. “The first, and most important, ability you can develop in a 
flat world is the ability to ‘learn how to learn’ – to constantly absorb, and teach yourself. . . . ” 
(Friedman) 
 
Naturalist intelligence (added to Gardner’s theory in 1997) involves the ability to recognize, collect, 
analyze and classify plants, minerals, animals, flora, fauna and even cultural objects such as cars and 
sneakers. Those who excel in naturalist intelligence exhibit a greater sensitivity to nature and their place 
within it, the ability to nurture and grow things, and care for animals. 
 

[Multiple Intelligence] theory is an agent of cognitive equity: it enables a greater diversity of 
individuals to use their minds well. In turn, the theory is a democratizing tool: it facilitates the 
development and expression of ideas by those who might otherwise remain largely unheard in 
their communities or in the wider society.  (Kornhaber, What’s Policy Got to Do With It?, 
Multiple Intelligences Around the World, 2009.) 

 
At AVPA, the philosophy that every student can learn permeates our academic and behavioral 
instruction. This philosophy works best when paired with opportunities for students to express their 
learning in different ways, working from a strengths-based perspective. Our faculty all receive training 
on Multiple Intelligence theory and ways to leverage students’ strengths throughout instruction and 
multiple measures in assessment. Making space for multiple intelligences is another way our 
organization uses to make an environment where kids can connect to the standards and demonstrate 
mastery. 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 31 

 
3. BLENDED LEARNING 

 
A critical tool in our effort to personalize learning for each student is the use of blended learning.  
Students use an ever-growing body of online curriculum to practice skills and engage in fun, game-like 
learning that adapts continuously to their individual needs. Students utilize both free websites such as 
MobyMax, BrainPop, Achieve 3000, khan academy, pbskids.org,braingenie, buzzmath, ixl, eScience, 
Lexia Core5, ck-12, mangahigh, Phet simulations and more to engage in interactive, personalized 
learning. 
 
Through this interactive software, learning is easily differentiated as students can choose from different 
activities based on their preferences, and then as they engage in the curriculum, the system gives them 
instant feedback (e.g., praise for correct answers, or encouragement to try again) as they master the 
content.  In many programs, the technology adjusts to meet student needs so that students who are 
ready to proceed rapidly through content get increasingly levels of difficulty automatically, while those 
who need more time on a specific task do not advance as rapidly.    
 
Blended learning offers a number of advantages: 
 

● Differentiated learning technology: Students who are behind grade level can build the core skills 
they need, while those that are on grade level or above can push ahead. Teachers can lead 
small-group instruction based on where each student is in relation to grade level expectations.   

● Real-time data: As students use these programs, data is automatically generated for teachers to 
see which skills students have mastered, and which require more instruction. These reports are 
tied directly to state content standards so that summative data shows student mastery of 
specific standards as well as diagnostic data about areas in need of further development. 
Teachers and school leaders can easily generate individual, sub-group, grade level and school 
wide achievement data in an efficient way, so that lessons, professional development of faculty 
and more can all be tailored directly to student needs. This allows teachers to more effectively 
make immediate adjustments during a lesson or in preparation for a lesson to meet students’ 
needs. 

● Student Engagement and Small Group Instruction: Today’s tech-savvy students become  
engaged and want to participate in their learning when curriculum is provided via highly 
interactive, engaging games and other online experiences. Because the programs meet students 
at their levels, students are much less likely to be lost or bored and more likely to feel a sense of 
accomplishment as they progress through programs. Leveraging technology effectively can also 
help a teachers group students by levels and having some students work on the technology 
while others are working directly with the teacher in a smaller group. 

● Support for English Learners: Several programs have proven to be particularly effective for 
English Learners, utilizing visual cues to scaffold language development as student engage in 
math, for example. Achieve 3000, a literacy program, has customized supports for English 
Learners built into the software. 

● Tech Skills Development: CAASPP online assessments require that students be comfortable with 
technology; 21st century jobs inevitably require tech proficiency. Starting in Transitional 
Kindergarten, students have regular access to technology and be able to master the practical 
technology usage and application skills that are imperative in today’s world. Students learn 
specific tech skills and engage in research and creation of presentations with technology. 
Programs such as freetypinggame.net, lessonplanet.com, and research sites such as 

http://www.freetypinggame.net/
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yahooligans.com, bensguide.gpo.gov, lawforkids.org and dozens more will be used to enrich 
student learning.   
 

While the field of online learning is rapidly developing, the following are some of the core programs we 
use: 
 

Curriculum Subject Description 

MobyMax ALL Moby's adaptive curriculum creates a unique, individualized education 
plan for each student, allowing gifted students to progress as quickly as 
they like while simultaneously ensuring that remedial students get the 
extra instruction they need. It provides an excellent opportunity for  
differentiation in the classroom. 

Achieve 3000 Language Arts Provides individualized instruction in expository reading comprehension, 
vocabulary and writing based on research from the respected literacy 
expert, Carol Tomlinson. As a student’s lexile level increases, the text 
adjusts to increase the challenge for that student. The program highlights 
and defines key vocabulary for understanding the text, and asks the 
student to respond to questions in writing. Achieve 3000 has been 
particularly effective with English Learners and other high-need 
populations. 

BrainPop and 
BrainPop Jr. 

ALL Helps introduce new topics and illustrate complex concepts in math, 
reading, writing, science, and social studies through animated videos. 

Eureka Math Math CCSS aligned curriculum written after the implementation of the new 
standards, with both professional development and curriculum based 
videos available for providing support to teachers and students. 

IXL Math Unlimited practice problems specifically tailored for and aligned to common 
core standards. Also displays proficiency scores in standards so you can keep 
track of what students are gaining competence in specifically. Explains when 
students get an answer wrong but does not teach concepts. Best used in 
combination with another tool. 

Lexia Core5 All Lexia Reading Core5 supports educators in providing differentiated literacy 
instruction for students of all abilities in grades pre-K–5. Lexia’s research-
proven program provides explicit, systematic, personalized learning in the six 
areas of reading instruction, targeting skill gaps as they emerge, and 
providing teachers with the data and student-specific resources they need 
for individual or small-group instruction. 

Smarty Ants TK-2 ELA The path to college and career literacy begins with Smarty Ants®, an effective, 
research-driven solution that differentiates instruction in foundational reading 
skills and accelerates student achievement – all in an engaging, interactive, 
online learning environment. Adaptive content system that continually 
measures student progress and adjusts instruction accordingly. Robust learning 
scaffolds (including Spanish-language audio) and embedded assessments in 
every lesson. Real-time data reports, point-of-use videos, and on-demand 
instructional resources for educators. Anytime, anywhere access at school or at 
home for 24/7 learning and even greater literacy gains 
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Summit 
Basecamp 
Personalized 
Learning 
Platform (5th-
6th) 

Math (5th) 
All core 
subjects 

(6th) 

Summit Basecamp is a (free to public schools) program that helps public 
schools bring personalized learning into their classrooms. Students are active, 
engaged participants in their education and drive their own success. Lessons 
are meaningful because content is applied to authentic, real-life situations. 
Students connect their daily decisions, actions and behaviors to their long-
term goals. 

 
In addition to these online curriculum resources, AVPA uses Edmodo, an online communication and 
collaboration system that enables teachers, parents and students to collaborate and exchange 
information (e.g., students can ask questions about homework assignments that their peers or teachers 
can answer, in real time; teachers can post information about assignments and upcoming tests and 
projects; parents can see students’ grades; and much more.) 
 
AVPA has a 1:1 computer ratio for all students in grades 3-6 and a computer lab for lower grades. Our  
computer lab and/or mobile computer carts to ensure each student has frequent exposure to computer 
learning. We provide students with safe and secure internet access for learning. Our faculty have 
extensive training in implementing and using on-line curriculum and assessment tools (see Professional 
Development, below).   
 

4. THE LEADER IN ME LEADERSHIP EDUCATION PROGRAM  
 
Character development is the keystone to our school program. As noted in the Introduction, Aspen 
Valley Prep was named a “2015 California School of Character” – the only school to be recognized in 
California -- by character.org (formerly known as Character Education Partnership), a national 
educational organization devoted to defining and encouraging effective practices and approaches to 
quality character education. Numerous studies have documented the impact students’ social-emotional 
state – embodied in the character traits we emphasize -- has on learning and academic outcomes, 
ranging from a student’s fundamental need to feel safe in an orderly school environment, to fostering 
motivation and self-awareness in the learning process. (Blum & Libby, 2004; Hamre & Pianta, 2006; 
Hawkins, Smith, & Catalano, 2004; Jennings & Greenberg 2009; cited in Durlak, et al., 2011, Marzano, 
2003). Students who set high academic goals, have self-discipline, motivate themselves, manage stress, 
and organize their approach to work learn more and get better grades (Duckworth & Seligman, 2005; 
Elliot & Dweck, 2005; cited in Durlak et al., 2011). Finally, students who use problem-solving skills to 
overcome obstacles and make responsible decisions about studying and completing homework do 
better academically (Zins & Elias, 2006; cited in Durlak et al., 2011).  http://www.edutopia.org/sel-
research-learning-outcomes#definition 
 
AVPA’s recognition from character.org is based on their definition of 11 Principles of Effective Character 
Education: 
 

http://www.edutopia.org/sel-research-learning-outcomes#definition
http://www.edutopia.org/sel-research-learning-outcomes#definition
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“In schools of character, adults embrace their critical role as models. Teachers work 
together as professionals—and with parents and community members as partners—to 
positively shape the social, emotional, and character development of the young people 
entrusted to them each day. Students in these schools feel safe, respected, and 
connected to those around them, allowing them to thrive academically and socially and 
be motivated to give back to their communities.  
  

Bullying is rare 
Cheating and discipline problems decline 
Test scores, grades, and homework completion go up 
Attendance and graduation rates are high 
Dropout rates are low 
Achievement gaps are narrowed 
Teacher retention and satisfaction are high 
Parent satisfaction and engagement rates are high 
Student engagement and involvement is high.” 

 
(character.org) 
  
AVPA’s teachers these values through Franklin Covey’s 7 Habits of Happy Kids (The Leader in Me) with 
the embedded character traits of: 

● Trustworthiness 
● Empathy 
● Respect 
● Responsibility 
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● Fairness 
● Caring 
● Citizenship 
● Honesty 
● Courage 
● Diligence 
● Integrity  

 
Our goal is to see each student develop the essential qualities valuable and common to our society and 
to use those qualities to impact positively his or her personal life and community. Our core values are 
reflected in the statement “Leaders who are respectful, empathetic and inspiring.” We emphasize with 
our students that “Character is doing the right thing whether anyone is looking or not.” 
 
Character traits are taught through The 7 Habits of Happy Kids by Stephen Covey: 
  

THE 7 HABITS OF HAPPY KIDS 

  

Habit 1 — Be Proactive 
You're in Charge 
I am a responsible person. I take initiative. I choose my actions, attitudes, and moods. I do not blame 
others for my wrong actions. I do the right thing without being asked, even when no one is looking. 

 

Habit 2 — Begin with the End in Mind 
Have a Plan 
I plan ahead and set goals. I do things that have meaning and make a difference. I am an important part 
of my classroom and contribute to my school’s mission and vision. I look for ways to be a good citizen. 

 

Habit 3 — Put First Things First 
Work First, Then Play 
I spend my time on things that are most important. This means I say no to things I know I should not 
do. I set priorities, make a schedule, and follow my plan. I am disciplined and organized. 

 

Habit 4 — Think Win-Win 
Everyone Can Win 
I balance courage for getting what I want with consideration for what others want. I make deposits in 
others’ Emotional Bank Accounts. When conflicts arise, I look for third alternatives. 

 

Habit 5 — Seek First to Understand, Then to Be Understood 
Listen Before You Talk 
I listen to other people’s ideas and feelings. I try to see things from their viewpoints. I listen to others 
without interrupting. I am confident in voicing my ideas. I look people in the eyes when talking. 

 

Habit 6 — Synergize 
Together Is Better 
I value other people’s strengths and learn from them. I get along well with others, even people who are 
different than me. I work well in groups. I seek out other people’s ideas to solve problems because I 
know that by teaming with others we can create better solutions than anyone of us can alone. I am 
humble. 

 

Habit 7 — Sharpen The Saw 
Balance Feels Best 
I take care of my body by eating right, exercising and getting sleep. I spend time with family and 
friends. I learn in lots of ways and lots of places, not just at school. I find meaningful ways to help 
others. 

(Covey, The 7 Habits of Happy Kids, 2011.) 
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Components of our Leadership Development Program 
 
Our leadership development program is embedded throughout school life, with all stakeholders – 
students, teachers, administrators, staff, Board members, parents and community members all involved. 
The main goal is to shift away from the typical ‘sage on the stage’ model of teacher and staff led school, 
to a ‘guide on the side’ model.  
 
As we work to “develop exceptional leaders,” we mean that all of our students have experiences and 
recognize qualities of leadership. When commonly recognized and admired leaders – in any realm – as 
asked how they got to where they are, they inevitably refer to past experience, practice, failure, and 
reflection. We support our students in having hands-on experience through their academic work to try 
new things, to explore, investigate, and engage with the content. This helps them develop intrinsic 
motivation to learn and to grow. We relinquish control and our faculty become the “guide on the side” 
as student explore the standards-based content in a deeper way. We also relinquish control over some 
aspects of the day in order to ensure students have opportunities to practice tangible leadership skills, 
like collaborative decision-making, public speaking, organizing activities and more. For example,  
students help to lead assemblies, including preparation, design and public speaking, and are invited to 
design ‘action teams’ to address areas of school life (academic, environment, social) that can be 
improved through their efforts. Through these hands-on activities – in the classroom, in schoolwide 
activities and events – we also give our students the opportunity to fail. We help our students 
understand that failure is a significant part of learning and growth – and has led to some of the world’s 
most important discoveries – and that persistence and reflection can ensure “failure” leads to success.  
Allowing environments for learning where failure is part of exploration, and learning is reflective, makes 
it safe to take risks in order to grow. 

As students continue to drive the direction for our school, we anticipate they will leave our environment 
not only ready to learn, but ready to transform their community. 

As illustrated in the following graphic from The Leader in Me, five “core paradigms” encompass the 
program.  “Instead of seeing children through the lens of a normal distribution curve—some kids are 
naturally smart and others are not—The Leader in Me paradigm sees that every child is capable, every 
child is a leader. This paradigm changes everything.”  (theleaderinme.org) 
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The following are some of the ways in which we implement the program across the school: 

Classroom Respect Agreements: As a preventative part of the school wide discipline policy, teachers and 
students work together at the beginning of each school year to develop a Respect Agreement. These 
agreements are posted in the classroom and serve as a visual reminder that each member of the 
classroom community serves as a vital part. The idea that “Trust grows when agreements are made and 
kept” helps encourage students to keep their agreement to respect themselves and others. 
 
Daily Meet and Greet: Teachers meet every student at the door with a handshake, fist bump, etc. and a 
greeting with eye contact. First 15-30 minutes is reserved for a leadership time with emphasis on the 7 
Habits and their application. The morning gathering in each classroom is designed to intentionally teach 
and develop leadership skills, with opportunities that allow students choice and ownership of program 
goals, and opportunities for reflection (class journaling) that focus on leadership development. 
 
Leadership time: Every morning, the first thirty minutes of the day is devoted to leadership time. During 
this time the students learn the 7 habits and other character lessons through the Leader in Me 
curriculum, Sanford Harmony curriculum, and/or WiseSkills. 
 
Monthly Schoolwide "Habit" Focus: students survey all 7 Habits in The Leader in Me in the first 7 weeks 
of school in grade-appropriate ways; each Habit is then taught more in-depth in subsequent months. 
 
Quarterly Celebration Assembly: Students lead quarterly character assemblies that accentuate the 
current habit. Parents/guardians and friends are invited to take part in these gatherings. The assemblies 
are one way in which students can practice leadership skills. 
 
Service-learning projects: Student-directed opportunities for service to both our internal community at 
school, and our surrounding community. 

  
Leadership Skills: Students are given opportunities to demonstrate and practice leadership skills in 
diverse ways, as classroom leaders (e.g., messenger, homework collector, line leader, health monitor, 
supplies director, etc), as speakers at assemblies, as environmental details on campus to reflect our 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 38 

Leader in Me work (murals, mosaics, plants, etc.), every student has a role. Regular journaling on 
leadership encourages student reflection. Student report cards include specific leadership traits, and 
students set goals for their own leadership development, with their parents and teachers. 
 
WiseSkills Character Curriculum: tools to support intentional teaching of personal character 
development. 
 
Sanford Harmony: The goal of Harmony is to incorporate specialized teaching strategies into classroom 
activities—from preschool through sixth grade—in an effort to reduce bullying, and help develop the 
youth of today into tolerant, compassionate, and caring adults for the future. Harmony can be easily 
incorporated into lesson plans in as little as five minutes a day, and is aligned with Common Core state 
standard, national, and district learning initiatives. 

 
Discipline That Restores: The Discipline That Restores (DTR) model is the foundation of our discipline 
policy, with skills explicitly taught and specific strategies used to manage conflict and unwanted 
behaviors. DTR focuses on: 

➢ Restorative conflict resolution: positive skills taught to students that lead to relationship 
restoration  

➢ Logical Response Consequences: opportunities to connect mistakes to learning that will prevent 
repetition of the same mistakes, often determined by student who earned consequence 

➢ Peacemaking Process: intentional process, with varying levels of mediation, for students to 
make peace and make things right after a conflict occurs 

➢ Peer mediation: training for students using curriculum to equip students to lead other students 
through a process of conflict resolution with positive resolution 

➢ Respect agreements among teachers, students, school and other staff: these are agreements 
collaboratively created by each group that address respect to others and the environment 

➢ Cooperative conflict resolution.  
 
Throughout the program, all adults are expected to model the core values consistently. In addition to 
attending assemblies where leadership qualities are emphasized, parents are invited to a monthly 
breakfast with the Executive Director to discuss the leadership program and other school issues. All 
stakeholders in the school are asked to volunteer for leadership roles – our Lighthouse Team includes 
representatives from admin, office staff, one teacher from each grade level, student reps  and parents to 
guide leadership development school wide. The Student Lighthouse Team is a student advisory team to 
guide leadership action teams formation and to advise the Lighthouse Team. These students will 
generate ideas about leading the school (planning events, designing murals, initiating service projects, 
etc.) and recruit other students onto action teams to set the plans in motion.  
 

B. CURRICULUM  
 
Teachers implement an academically challenging and integrated curriculum, incorporating California 
standards, including the new Common Core State Standards and Next Gen Science Standards.  
Purchased curricular materials are used as a basis upon which teachers build.  (See Section C:Textbooks 
and Other Instructional Resources, below for further details.)   
 
Aspen Valley Prep’s core curriculum is aligned to the California Common Core State Standards (CCSS) 
and Frameworks for Instructional Design. Teachers align all lesson plans to CCSS (including methods for 
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differentiating instruction for ELs and students with special needs), introduce the standard during the 
lesson (on whiteboard or Mimio/interactive whiteboard), ask students to say the standard, and then 
repeat the standard learned in their own words during the lesson conclusion. 
 
Listed below is each core subject, the educational goals and current instructional materials.  
 

1. ENGLISH LANGUAGE ARTS AND ENGLISH LANGUAGE DEVELOPMENT 
 

The elements of the ELA program are aligned to the four strands of the California Common Core 
Standards in English Language Arts as well as the California English Language Arts/English Language 
Development Framework3:  Reading, Writing, Listening and Speaking. These are each detailed here, 
followed by a synopsis of our primary ELA curriculum sources. 
 

a. Reading 
 
The reading instruction program educates students to be highly capable readers with the ability to apply 
their comprehension and analytical skills in becoming fully functioning citizens in our democracy. We 
believe high levels of comprehension in all genres builds the foundation for academic success. We 
provide students with English Language Arts instruction that results in the ability to read, write, and 
communicate with competence and confidence in English across a range of personal and academic 
contexts. We take a balanced approach that some reading material should be at independent reading 
levels, some more difficult for particularly interesting topics, and, finally, some challenging text (stretch 
text) for instruction which needs to be scaffolded. 
 
With Wit & Wisdom, every text a student touches is authentic and of the highest quality. Students use 
these texts at every turn — to learn, and eventually master, essential reading, writing, speaking, 
listening, grammar, and vocabulary. Instead of basals, students read books they love, to build knowledge 
of important topics and master literacy skills. All students read and communicate about grade-level 
texts, with suggestions for support included at key moments in lessons. Wit & Wisdom is composed of 
four modules per grade level. Each artfully explores a specific topic to develop depth of understanding 
and inspire curiosity. At the core of each module is a selection of literary works, informational texts, and 
visual art. Modules are made up of 30 lessons which are covered in 6-8 weeks of study. All modules 
integrate reading, writing, speaking, listening and language instruction.  
 
In all grade levels, students read closely to determine what the text says explicitly and to make logical 
inferences from it, and cite specific textual evidence when writing or speaking to support conclusions 
drawn from the text. Students also determine central ideas or themes of a text and analyze their 
development and summarize the key supporting details and ideas. Furthermore, analyze how and why 
individuals, events, and ideas develop and interact over the course of a text.   
 
Students develop understanding in the craft and structure of all types of texts, interpreting words and 
phrases as they are used, including determining technical, connotative, and figurative meanings, and 
analyze how specific word choices shape meaning or tone. Students in grades TK-6 analyze the structure 
of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, 
chapter, scene, or stanza) relate to each other and the whole. They also assess how point of view or 
purpose shapes the content and style of a text.  

 
3 http://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrksbeadopted.asp 
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As students integrate knowledge and ideas they read, they evaluate content presented in diverse 
formats and media, including visually and quantitatively, as well as in words. They also delineate and 
evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the 
relevance and sufficiency of the evidence. As students progress in their range of reading and level of text 
complexity, they analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take.  
 
Students learn to understand complex text and ideas as well as reason, analyze, persuade, and problem 
solve. Students encounter a significant representation of the best classic and contemporary literature 
including novels, biographies, essays and plays.   
 
Beginning in kindergarten, students listen to stories and informational text and begin learning research 
strategies, completing reports based on multiple sources to demonstrate their comprehension. As 
students advance in reading levels, they both listen to and read a variety of texts, and learn to use 
reading comprehension strategies (predicting, connecting, questioning, monitoring, clarifying, 
summarizing, inferring and visualizing) in concert to analyze, evaluate, and interpret what they read. 
Reading strategies are posted on classroom walls for teacher reference during reading instruction to 
help students with metacognition (the ability to understand the thinking process). Teachers use 
strategies such as think-alouds, wherein they use reading strategies, model them aloud, and then have 
students practice them during read-alouds, shared reading, guided reading, reciprocal reading and 
independent reading. Guided reading groups use books organized by reading levels to facilitate targeted 
instruction based on the needs of the individual students. Read alouds are frequently connected to 
integrated curriculum units as they are taught in the classroom. Teachers use a diversity of print and 
digital sources so that students integrate and evaluate content, visually and quantitatively, as well as in 
words. 
 
English Learners and students who are struggling are provided access to reading materials through use 
of leveled libraries with high-interest books at all levels, reading conferences with teachers, one-on-one 
reading tutoring; and partner reading. Since students develop more quickly as fluent readers and writers 
if they have had numerous opportunities to listen to fluent readers, students listen to fluent readers 
frequently through shared reading, read-alouds, books on tape, and listening centers.   
 
In Grade 6, we continue to use quality literature-based comprehension instruction in language arts, and 
we recently adopted Summit Basecamp for sixth grade curriculum.  Summit Basecamp, an online 
learning platform that is responsive to individual student’s needs, provides a personalized learning 
approach that encourages students to drive their own education by determining for themselves how 
they learn best, setting goals and developing habits of success. Summit Basecamp facilitates teachers 
customization of instruction to meet students’ individual needs and interests, while still allowing 
students to self-direct.  Receiving the “gold stamp” from SCALE at Stanford University, this project-based 
curriculum is teacher-created, standards-aligned, and customizable. It includes nearly 200 deeper 
learning projects and over 700 “Playlists” (libraries of learning content) and assessments.  Through 
Summit Basecamp as well as texts in prints, teachers select grade-appropriate core literature that 
exhibits the depth and complexity demanded by the CA CCSS.  
 
Teachers use quality literature from the California state list of recommended literature for TK-6. We use 
books that reflect the ongoing interdisciplinary study of the classroom. Informational texts including 
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primary documents, historical fiction, science texts, newspaper and magazine articles, plays and more 
are used throughout the ELA, History/Social Science, Science and Math curriculum.   
 

b. Writing 
 
Writing instruction is rooted in a constructivist approach. Students select topics that are close to their 
hearts and write for real audiences, not just their classroom teacher. Teachers work together in grade-
level teams to develop standards-based units centered on deep, essential questions, which culminate in 
writing projects. As children write, they use their letter-sound knowledge, develop knowledge they have 
read about, and practice the art of writing that they have analyzed in models that they have read. 
Children who write become more fluent in reading. Grammar and spelling are taught throughout the 
writing process and supplemented by direct instruction of standards-based skills at each grade level as 
appropriate.  
 
Our structured daily writing program is directly aligned to the new Common Core emphasis on writing.  
The chief component of the writing program in grades TK-6 will be the acclaimed Writer’s Workshop, 
based on the Lucy Calkins’/Teachers College Writer's Workshop model. Writer’s Workshop is based on 
the constructivist principle that learning to write is as much about the process as the product, and thus 
emphasizes how to enjoy writing at the same time as reaching the goal of becoming competent writers.  

 
Examples of Increasing Levels of Depth and Complexity within Text Types & Purposes Standard 2: Write 
informative/explanatory texts: 

Grade Complexity 
TK/K Use a combination of drawing, dictating, and writing to name what they are writing 

about and supply some information about the topic. 
1st Name a topic, supply some facts about the topic, and provide some sense of 

closure. 
2nd Introduce a topic, use facts and definitions to develop points, and provide a 

concluding statement or section.  
3rd Examine a topic and convey ideas and information clearly.  

a. Introduce a topic and group related information together; include illustrations 
when useful to aiding comprehension.  
b. Develop the topic with facts, definitions, and details.  
c. Use linking words and phrases (e.g., also, another, and, more, but) to connect 
ideas within categories of information.  
d. Provide a concluding statement or section.  

4th Examine a topic and convey ideas and information clearly.  
a. Introduce a topic clearly and group related information in paragraphs and 
sections; include formatting (e.g., headings), illustrations, and multimedia when 
useful to aiding comprehension.  
b. Develop the topic with facts, definitions, concrete details, quotations, or other 
information and examples related to the topic.  
c. Link ideas within categories of information using words and phrases (e.g., 
another, for example, also because). 
d. Use precise language and domain specific vocabulary to inform about or explain 
the topic.  
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e. Provide a concluding statement or section related to the information or 
explanation presented.  

5th  Examine a topic and convey ideas and information clearly.  
a. Introduce a topic clearly, provide a general observation and focus, and group 
related information logically; include formatting (e.g., headings), illustrations, and 
multimedia when useful to aiding comprehension.  
b. Develop the topic with facts, definitions, concrete details, quotations, or other 
information and examples related to the topic.  
c. Link ideas within and across categories of information using words, phrases, and 
clauses (e.g., in contrast, especially). 
d. Use precise language and domain specific vocabulary to inform about or explain 
the topic.  
e. Provide a concluding statement or section related to the information or 
explanation presented.  

6th 
  

Examine a topic and convey ideas, concepts, and information through the selection, 
organization, and analysis of relevant content.  
a. Introduce a topic or thesis statement; organize ideas, concepts, and information, 
using strategies such as definition, classification, comparison/ contrast, and cause/ 
effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and 
multimedia when useful to aiding comprehension.  
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or 
other information and examples.  
c. Use appropriate transitions to clarify the relationships among ideas and concepts.  
d. Use precise language and domain-specific vocabulary to inform about or explain 
the topic.  
e. Establish and maintain a formal style.  
f. Provide a concluding statement or section that follows from the information or 
explanation presented.  

 
In grade 6 Summit Basecamp online curricula, students conduct short as well as more sustained research 
projects based on focused questions, demonstrating understanding of the subject under investigation. 
They also gather relevant information from multiple print and digital sources, assess the credibility and 
accuracy of each source, and integrate the information while avoiding plagiarism. Finally, students draw 
evidence from literary or informational texts to support analysis, reflection, and research.  
 

c. Listening and Speaking 
 
Based on the ELA and ELD standards for listening, students are taught that active, effective listening is a 
habit to develop and the foundation of effective communication. Students are taught how to focus their 
attention, avoid distractions, use body position to signal their interest, express appreciation and 
appropriately pose questions. Some of the ways in which active listening skills are practiced include: 
following oral directions, answering questions after read-aloud, critiquing shared pieces in Writer’s 
Workshop, writing dictated sentences and repeating rhythms through movement and clapping.  
 
Listening and speaking skills are both directly taught and embedded into all activities and academic 
subjects. This is largely based on the Responsive Classroom approach to teaching. Across grades TK-6, 
students prepare for and participate effectively in a range of conversations and collaborations with 
diverse partners, building on others’ ideas and expressing their own clearly and persuasively. They 
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integrate and evaluate information presented in diverse media and formats, including visually, 
quantitatively, and orally, and evaluate a speaker’s point of view, reasoning, and use of evidence and 
rhetoric.  
 
Students, at varying levels of depth and complexity depending on grade level, also present information, 
findings, and supporting evidence such that listeners can follow the line of reasoning and the 
organization, development, and style are appropriate to task, purpose, and audience. Students 
strategically use digital media and visual displays of data to express information and enhance 
understanding of presentations. Students also adapt their speech to a variety of contexts and 
communicative tasks, demonstrating command of formal English when indicated or appropriate. 
 

d. ELA Curriculum Materials 
 
Fountas & Pinnell Literacy Phonics (TK-Grade 3) 
Fountas & Pinnell Phonics Lessons in grades TK-3 provide scientific information about the complex, 
intricate relationships between letters and sounds and the ways in which they work to support 
developing readers. Each student book is a complete Phonics and Word Study Curriculum for each of the 
primary grades. With 100 Mini-lessons for each of the grade levels, teachers use the month-by-month 
planning guide, the assessment checklists, and the lesson selection map to choose the lessons that align 
with students' needs and the Word Study Continuum. The Continuum encompasses nine scientific 
categories of learning: 

● Early Literacy Concepts 
● High-Frequency Words 
● Phonological and Phonemic Awareness 
● Spelling Patterns 
● Letter Knowledge 
● Word Structure 
● Letter/Sound Relationships 
● Word-Solving Actions 
● Word Meaning 

 
Wit & Wisdom 
Wit & Wisdom is composed of four modules per grade level. Each artfully explores a specific topic to 
develop depth of understanding and inspire curiosity. At the core of each module is a selection of 
literary works, informational texts, and visual art. Modules are made up of 30 lessons which are covered 
in 6-8 weeks of study. All modules integrate reading, writing, speaking, listening and language 
instruction.  
Students are practicing reading, writing, speaking, listening, and language based in text. All strands of 
the standards are integrated throughout each module with: 
Instructional Routines that empower students to tackle complex texts with increasing independence 
within and across grades.  
Text-Dependent Questions to guide students to a deep understanding and establish a basis for the use 
of evidence in oral and written communication.  

• Explicit Writing Instruction to empower students to write essays, narratives, arguments, 
and informational pieces.   

• Text-Based Vocabulary that provides the basis for morphology and word work.   
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• Formative Assessments that inform teachers and students on progress towards 
knowledge and skill mastery.   

 
 
Common Core Curriculum- 6th grade 
This resource was created by teachers, for teachers. This book presents a comprehensive, coherent 
sequence of thematic units for teaching the skills outlined in the CCSS for English language arts in Grade 
6. Each grade is broken down into six units that include focus standards, suggested works, sample 
activities and assessments, lesson plans, etc. Teachers can use the maps to plan the year and craft more 
detailed lesson plans. Many of the texts are taught through leveled Guided Reading groups.  
 
Moby Max 
This is an online curriculum that includes six English Language Arts sections: Reading Stories, Reading 
Literature, Reading Informational, Grammar Language, Vocabulary, and Writing. Students complete 
lessons as assigned by the teacher and/or as a result of individual placement tests. Students also have 
the option to complete worksheets when necessary.   
 

e. English Language Development 
 
Aspen Valley Prep’s  English Learner (EL) population includes students who predominantly come from 
Spanish-speaking families, but also those who speak a variety of other home languages including 
Punjabi, Vietnamese, and Mazateco. Our ELD program implements both the California ELD Standards 
and the new English Language Arts/English Language Development Framework for California Public 
Schools (ELA/ELD Framework).  Our ELD goals are directly aligned with the goals detailed in the ELD 
Standards and Framework to “ensure that ELs are fully supported as they: 

● Read, analyze, interpret, and create a variety of literary and informational text types;  
● Develop an understanding of how language is a complex, dynamic, and social resource for 

making meaning;   
● Develop an understanding of how content is organized in different text types across disciplines 

using text organization and structure, language features, and vocabulary depending on purpose 
and audience;  

● Become aware that different languages and varieties of English exist;  
● Recognize their home languages and cultures as resources to value in their own right and to 

draw upon in order to build proficiency in English; 
● Contribute actively to class and group discussions by asking questions, responding appropriately, 

and providing useful feedback;  
● Demonstrate knowledge of content through oral presentations, writing, collaborative 

conversations, and multimedia; and   
● Develop proficiency in shifting registers based on task, purpose, audience, and text type”  

(ELA/ELD Framework p. 9-10). 
 
EL students, like their English-fluent counterparts, are expected to gain progress in each of the ELA 
strands -- Listening, Speaking, Reading, and Writing. We monitor EL progress through formal and 
informal assessments including grades, standardized test scores, and ongoing communications with 
classroom teachers and the student’s parents/guardians. (See Section X.A., below, for more details 
about support/ELD instruction, assessment, reclassification and monitoring of ELs.) 
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2. MATHEMATICS  
 
Learning objectives and outcomes are aligned to the rigorous CA CCSS mathematics standards.  Teachers 
use the Mathematics Frameworks for California Public Schools for planning and guidance. The goal of 
the math curriculum is to make students fluent with numbers, to build mathematical reasoning skills, to 
develop a strong math vocabulary and to apply algebraic concepts to problem solving. In light of state 
mandates regarding Algebra instruction, mathematics instruction has the ultimate goal of preparing all 
students to successfully complete Algebra I by the end of eighth grade.  
 
Following direct instruction in new skills, teachers present hands-on activities while also allowing time in 
and out of class for substantial practice of grade level computational skills. Using blended learning via 
Achieve 3000, Lexia Learning, Moby Max, khanacademy and other online curriculum, teachers are able 
to differentiate instruction several times weekly, focusing on the needs of struggling students and those 
ready to move beyond the grade level curriculum.    
 
AVPA’s math program utilizes Eureka Math, adopted in 2015-16 based on teacher feedback.  Eureka 
Math connects math to the real world while helping students achieve true understanding lesson by 
lesson and year after year. The team of teachers and mathematicians who wrote Eureka Math took 
great care to present mathematics in a logical progression from PK through Grade 12. This coherent 
approach is designed to ensure teachers know what incoming students already have learned and that 
students are prepared for what comes next, helping to dramatically reduce gaps in student learning, 
instill persistence in problem solving, and prepare students to understand advanced math. 
 
In grades 5-6 we are now using Summit Basecamp’s online curricula to enable more authentic 
personalization and ensure student mastery of critical mathematical concepts and processes that form 
the foundation for advanced learning throughout secondary school.  
 

3. SCIENCE 
 
Our science program focuses on students using the scientific process to engage in solving real life 
scientific problems. Teachers use the California Content Standards in Science to create their units of 
study (as California’s Next Generation Science Standards are implemented, these are incorporated into 
the curriculum). Aspen Valley Prep’s science goal is to foster in students a love of scientific inquiry and 
language acquisition by supporting the foundations of science: science as exploration and 
experimentation, and the scientific method as a way of developing and expanding human knowledge 
through natural, hands-on or student-led experiences. The science curriculum is supported by project 
based learning and service learning science projects. With access to a variety of California field trip 
opportunities, students explore scientific concepts through first-hand experiences in the areas of 
biology, ecology, and physical science.   

 
AVPA’s science program focuses on: 

 
● Mastery of CCSS/Next Generation Science Standards 
● Emphasize science as a process of formulating and answering questions about the physical 

world around them, and encourage students to pursue answers to their own scientific queries 
● Promote student appreciation of the natural world and develop skills of hypothesis forming, 

identification, experimentation, evaluation, documentation and presentation 
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● Create and lead meaningful scientific experiments for students to make real-life connections 
and applications  
 

The four strands within TK-5 standards include Earth Science, Life Science, Physical Science, and 
Investigation and Experimentation. The focus in sixth grade is earth science. Drawing on the curriculum 
resources, teachers plan in depth integrated units of study in which students use the scientific method 
to enact, observe and record experiments based on their hypothesis. Unit themes are based on inquiries 
such as “Why do some things change and some things stay the same?” Teachers promote skills in 
questioning; developing and using models; planning and carrying out investigations; collecting, 
analyzing, and interpreting data; constructing explanations; designing solutions; engaging in argument 
from evidence; and synthesizing and communicating information. Students learn to be logical in making 
assumptions, accurate when collecting data, insightful when drawing conclusions, and unbiased when 
supporting statements with reliable scientific evidence. By the end of gradesix, students will be on their 
way to becoming independent scientific researchers with strong expository reading and writing skills 
who are able to implement student-created scientific experiments.  
 
AVPA uses the following science instructional materials: 

● FOSS Kits for grades TK-5 
● Teacher and student created lab experiments to support scientific concepts in curriculum 
● Teacher use of technology through web-lessons and animations using student computers 
● Teacher generated materials 
● Scholastic Science News 
● Basecamp for grade 6 

 
4. HISTORY/SOCIAL SCIENCE 

 
AVPA believes students better understand their own unique place in history by making concrete 
connections and applications to the people, places and events of the historical past and present.  With 
the classroom being the center of a democratic community implementing character excellence, students 
participate as local, national and global citizens and are encouraged to ask questions and make decisions 
that will influence the future. Additionally, as students learn geography, they identify the cultural, 
economic and agricultural impact of California regions and other areas of the world.  By making 
historical and geographical connections, students develop an understanding and appreciation of global 
happenings and their societal effect. 
 
AVPA’s history-social science curriculum focuses on: 

 
● Mastery of California State Content Standards and Common Core Standards 
● Emphasize using scientific query to ask and answer questions about events that shaped history, 

and encouraging students to pursue answers to current historical events and outcomes 
● Participate as a local, national and global citizens 
● Make connections between past and present people, places and events in history 
● Identify geographical, historical, and environmental components of California history and 

geography 
 

Broad social studies themes and content cover topics of family life, cultures, community, the 
environment, the study of California, geography, economics, United States and world history with 
connections to mathematics, science, visual art, music, dance, and drama. Learning activities engage 
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students in reading rich literature as well as original source documents across all content areas. Online 
curriculum such as MobyMax and Brain Pop are used as a guided source of research and information. 
Students experience daily opportunities to develop listening, speaking, research, and writing skills across 
the content areas and to develop proficiency in the use of the arts as tools for learning, creative 
thinking, and problem solving as well as assessment. At all grade levels, the curriculum is enhanced 
whenever possible with multimedia resources, hands-on experience (e.g. artifacts from cultures studied) 
and field trips. While covering the social science standards, teachers focus on reinforcing and employing 
reading comprehension, writing, and listening speaking standards through social science content.  For 
example, students apply reading comprehension and vocabulary strategies to their social studies text 
and complete assessments in which they demonstrate social studies content knowledge along with 
writing and speaking standards.   
 
AVPA uses the following history-social science instructional materials: 

 
● California Vistas (Macmillan/McGraw Hill) for grades K-6 
● Discovering our Past (Glencoe/McGraw Hill) for grade 6 
● Teacher generated materials with integrated social studies informational text resources 
● Basecamp for grade 6 

 
Additional primary and secondary resources are chosen by faculty in order to support student 
investigations into multiple perspectives on historical events and concepts. Teachers provide students 
with access to primary and secondary historical sources, maps, charts, and timelines from which to draw 
information about the historical time periods and cultures studied. In teaching social science, teachers 
use a variety of graphic organizers, charts, and visual aids to support students’ developing analytic skills 
and to assist English language learners. 
 

5. TECHNOLOGY 
 
As noted throughout this petition, blended learning and technology-based curriculum and assessments 
are integrated throughout the program. All students have access to classroom or lab computers, at a 
ratio of 2:1, with grades 3-6 having a 1:1 ratio. Upper elementary students and middle grade students 
are expected to utilize technology within core subject assignments such as internet research, word 
processing, slide and PowerPoint presentations, graphic design and video production. They manage 
their work via an online learning management system, Edmodo, or in grade 6 in Basecamp.    

 
6. HEALTH AND WELLNESS 

 
At capacity, we have a full-time credentialed PE instructor as part of our commitment to the health and 
welfare of our students. Physical education classes and organized sports ensure opportunities for 
teamwork, leadership and physical and character growth. Aspen Valley Prep is a member of Fresno PAL 
which allows students from small schools to participate in community-based sports. 
 
AVPA is committed to educating students and their families in the importance of daily physical activity 
and making healthy food choices. As part of the school’s belief that students should have access to 
nourishing, fresh food, Revolution Foods provides meals and snacks to ensure high quality, unprocessed 
options on a daily basis.   
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7. VISUAL/PERFORMING ARTS 
 
Classroom teachers integrate visual/performing arts into the core curriculum and leadership education 
program to create powerful learning experiences for students. Music and drama are offered via rotating 
enrichment classes. We offer band and choir for upper grade students. A full-time visual art teacher 
collaborates with classroom teachers to support arts integration throughout core learning. Students in 
TK-4 have one hour of dedicated art instruction weekly; students in grades 5-6 get two hours weekly. 
 
Students in all classes are encouraged to perform in monthly assemblies and special talent shows. 
 

8. SERVICE LEARNING 
 
Students participate in grade level appropriate service learning throughout the academic school year.  
The service learning component of the curriculum is designed to show students how their learning and 
actions can make a purposeful contribution to their community. Service learning projects are integrated 
into the core curriculum and linked to the state content standards. Examples of past and current service 
learning include making and donating blankets to homeless shelters, canned food drives, animal shelter 
fundraisers, researching and contributing to the Fresno Historical Society, and gift-giving for children 
whose family members are incarcerated.  
 

C. TEXTBOOKS AND OTHER INSTRUCTIONAL RESOURCES 
 
As detailed herein, a subject-specific, commercially-produced curricular program that is standards-
aligned provide the foundation of the educational program. Purchased curricular materials are used as 
the basis upon which teachers build, utilizing the “Backward Design” methodology for lesson planning. 
As also detailed throughout this petition, we believe that lesson plans need to be revised constantly to 
accommodate new assessment information, and lessons need to be customized to suit the learning 
needs of individual students.  
 
As noted above, we use the following instructional materials:  
  

ELA Wit & Wisdom, Fountas & Pinnell Literacy Phonics, Heinemann 
Comprehension Toolkit, Moby Max, Summit Basecamp 

Math Eureka Math, Summit Basecamp 
Science FOSS Kits, Summit Basecamp 
History/Social Science California Vistas (Macmillan/McGraw Hill); Discovering our Past 

(Glencoe/McGraw Hill), Summit Basecamp 
Arts Teacher designed as an outcome of art and core teacher 

collaborations, based on CCSS units of study in core classes 
ELD ELD instruction is integrated into general instruction by using SDAIE 

strategies as well as intervention to address need for scaffolding in 
any one of the domains: Listening, Speaking, Reading or Writing.  

 
Grade level teachers meet and inform the Site Director about areas of need and recommended books 
and materials for the following year. The curricular purchases are made by the administration and 
purchased well enough in advance to ensure timely implementation. Most importantly, all curricular 
materials have a proven record with our targeted student population and have been developed through 
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sound, research-based methods that utilize the latest information on teaching, learning and brain 
functions. Curricular materials are analyzed in perspective of the whole educational program and in 
relation to lessons and assessments that would follow from curricular programs.  
 
TRANSITIONAL KINDERGARTEN 
 
California law (EC §48000) defines transitional kindergarten as “the first year of a two-year kindergarten 
program that uses a modified kindergarten curriculum that is age and developmentally appropriate.” 
The TK curriculum includes the California Preschool Learning Foundations (Foundations) developed by 
the California Department of Education, Senate Bill (SB) 858 (Chapter 32, Statutes of 2014).  Teachers 
assigned to a TK classroom have been issued at least one credential by the Commission on Teacher 
Credentialing (CTC), and shall, by August 1, 2020, have one of the following:   
 

• At least 24 units in early childhood education, or childhood development, or both; or  
• As determined by the LEA employing the teacher, professional experience in a classroom setting 

with preschool age children that is comparable to the 24 units of education described above; or  
• A child development permit issued by the CTC. 

 
Aspen’s TK/K blended program utilizes teacher created and Principal-supported instructional materials 
aligned to the California Preschool Learning Foundations developed by the California Department of 
Education. In these combined TK and Kindergarten classrooms, teachers are able to identify their TK 
students and offer a developmentally appropriate program to meet their needs. TK ensures that 
children have developed the foundations to successful learning when they begin Kindergarten. 
 
VIII. TEACHER CAPACITY:  RECRUITMENT AND PROFESSIONAL DEVELOPMENT 
 

A. TEACHER RECRUITMENT 
 
Our highly qualified faculty is recruited through various communication channels, including local 
newspapers, education networking websites (CCSA, EdJoin, etc.), the school website, career fairs, local 
universities and word of mouth referrals. We engage in a thorough review of the qualifications of 
candidates that apply for employment at the school. The Site Director, with support from the Academic 
Director and Executive Director, reviews resumes, letters of recommendation, statements of teaching 
philosophies, and portfolios to determine which candidates will be interviewed for positions.  The 
Executive Director, Academic Director and Site Director bear primary responsibility for all teacher hiring; 
in the case of any disagreement, the Executive Director is the final decision maker. Teachers and 
students are asked to participate in interviewing candidates. Candidates for teaching positions are 
interviewed, and in most cases asked to teach a lesson to a classroom of students and return for a 
second round of interviews. In some cases, the Site Director may observe candidates teaching a lesson 
in their current positions.  Following interviews, we contact references, review letters of 
recommendation, and notify each person of their status once a decision is made. Candidates who are 
offered employment receive a written offer of employment. In addition, we verify the teaching 
credentials of candidates with the California Commission on Teacher Credentialing, ensuring that each 
teacher possesses credential subject authorization that meets state and NCLB/ESSA requirements to 
teach the subject that he/she is being hired to teach. The Charter School shall ensure that teachers in 
the Charter School hold a Commission on Teacher Credentialing certificate, permit, or other document 
equivalent to that which a teacher in other public schools are required to hold. The Charter School may 
use local assignment options authorized in statute and regulations for the purpose of legally assigning 
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certificated teachers, in the same manner as a governing board of a school district. Teachers employed 
by charter schools during the 2019–20 school year shall have until July 1, 2025, to obtain the certificate 
required for the teacher’s certificated assignment. [Ref. California Education Code Section 47605(l) and 
47605.4(a)]  Before any teacher is permitted to work, all appropriate background, health (e.g., TB 
testing) and other requirements must be met. 

 
Aspen Valley Prep makes every effort to recruit teachers who are committed to the vision and mission 
of the school. Job postings for teachers clearly state the education philosophy and teaching pedagogy 
that are supported by the school so that teachers who are ultimately selected for employment possess 
the desire, capacity and dedication to work successfully at the school. To attract and retain outstanding 
teachers, Aspen Valley Prep provides: competitive salaries; a challenging, rewarding and professional 
work environment; support and collaboration from colleagues and administration; and, the opportunity 
to participate in innovation, creativity and research within a model school program.  
 
Due to the profound impact that teachers have on students, only the most effective teachers are 
retained at the school. Performance measures are used to evaluate teacher effectiveness, to recognize 
superior performance, to provide targeted assistance in instances when performance is less than 
satisfactory, to determine the appropriateness of pay incentives, and to make informed decisions 
regarding continued employment at the school.  
 

B. PROFESSIONAL DEVELOPMENT 
 
Professional development and coaching is a critical aspect of operations. Aspen Valley Prep supports 
teachers through a high-quality Professional Learning Committee (PLC), where internal expertise is 
continuously shared with other teachers regarding curriculum, instruction, assessment, and behavior 
management as well as open-ended discussions about how the school might best promote student 
success. The PLC model fosters collaboration to continually improve learning, develop shared values and 
norms, and ensure greater accountability for results. Through PLCs, instructional staff analyze student 
achievement data, conduct reflective inquiry, actively seek and cooperatively implement solutions, and 
evaluate learning outcomes. PLCs are a regular and ongoing function of staff meetings. The Site Director 
trains staff in how to conduct and participate effectively in PLCs. 
 
Aspen Valley Prep instructional staff meet weekly on Fridays with school leaders, including joint-PD 
sessions with AVPA faculty and the Academic Director and Executive Director. Each teacher has at least 
one bi-weekly Instructional Meeting with the Site Director to discuss individual students, overall 
classroom strategies and teacher performance, and provide targeted coaching. Teachers engage in 
collaborative planning and professional development for three weeks full days prior to the first day of, 
and nine full days of professional development (PD) throughout the school year. Two weeks of teacher 
PD and collaborative planning time occur each summer.  
 
PD is led by our staff, most commonly the Site Director, Academic Director and Executive Director, but 
also by teachers who develop specific expertise or attend off-site trainings and then in turn train their 
peers.  Outside consultants are also retained to lead teacher PD as needed. PD topics include: 
 

● Common Core State Standards and specific curriculum/pacing guides 
● Understanding by Design 
● Differentiating learning, Constructivism and Project-Based Learning, incorporating blended 

learning and small group instruction, strategies and planning 
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● The Leader in Me curriculum and strategies 
● Classroom management strategies and the school’s discipline policy (including procedures and 

legal mandates for suspension and expulsion) 
● Formative and summative assessments, including state standardized tests 
● RTI Model, Role of the SST, identification of students with special needs, the IEP process, 

modifications for students with disabilities, available resources (e.g., counseling) for students 
and families in need 

● Strategies for English learners including SDAIE and GLAD 
● Collecting, analyzing and using student achievement data to drive classroom instruction 
● Health and Safety policies and procedures including emergency protocols, mandated reporter, 

bloodborne pathogens and first aid/CPR training 
● School administrative policies and procedures (attendance reporting, student discipline, etc) 
● Ensuring effective parent communication 
● Teacher evaluations, classroom observations, and professional learning community 

expectations. 
 
Staff work with school leaders to develop curriculum and assessments, review student achievement 
data (with a focus on subgroup performance), and discuss individual students. Monthly Critical Friends 
Group Protocols are utilized in which the teachers come together as a professional learning community 
to examine student work, lesson or unit plans and give each other supportive and critical feedback.  
Through ongoing classroom observations, grade level teacher meetings, facilitated discussions around 
best practices, PLC meetings, analyzing data, and academic planning), teachers continuously collaborate 
to meet individual, subgroup, grade level and whole school student needs. Teachers also can attend off-
site training as approved by the Site Director.   
 
  
IX. INSTRUCTIONAL MINUTES 
 
The annual calendar includes a minimum of 175 days of regular instruction. (See Appendix D for the 
draft 2017-18 Academic Calendar.)  Given that a significant number of the students enrolled are English 
Learners, have limited school readiness, and/or come from homes of poverty where books and other 
resources are scarce, the slightly extended regular school day provides a tremendous benefit to our 
students. As a result of having an extended instructional day, students in all grades receive instructional 
minutes that substantially exceed the minimum number required for traditional and charter public 
schools according to California Education Code § 47612.5. 

 
The difference between the minimum number of instructional minutes required by the state and the 
instructional minutes at AVPA is represented in the following chart: 

 

Grade CA Required 
Minutes 

VPA Instructional 
Minutes Difference 

TK Not required   
Kindergarten 36,000 annually  56,415 annually 20,415 

Grades 1-3 50,400 annually 59,040 annually +8640 x 3 years = 25,920 
Grades 4-6 54,000 annually 59,040 annually +5040 x 3 years = 15,120 

Total Difference K-6 
(over 7 year period)   61,455 additional minutes 
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In other words, students who attend AVPA from kindergarten through grade 6 will add approximately 
61,455 instructional minutes above and beyond the minutes required by the state -- more than 1.04 
years of instruction to their elementary/middle school years beyond the state’s requirements. 
 
In all grades, prompt and consistent attendance at school is emphasized.  One of The 7 Habits is Be 
Proactive, indicating that being at school, ready to learn is a personal victory on which all other Habits 
builds upon. All students are expected to show a commitment to punctuality and responsibility for 
assignments. Aspen Valley Prep currently maintains a 95% attendance rate. Daily attendance is tracked 
using the Illuminate Student Information System. The Office Manager/Student Services personnel is 
responsible for monitoring student attendance; unexcused absences, excessive tardies and/or early 
dismissals may require a parent meeting with the Site Director and a plan for attendance. 
 

A. SAMPLE DAILY BELL SCHEDULES 

Aspen Valley Prep TK students attend school Monday-Friday from 8:00 am to 11:30 am.  K-6 students 
attend school from 8:00-3:15 pm Monday to Thursday, and Friday from  8:00-1:00 pm. AVPA offers  a 
comprehensive after-school program each day until 6:00 p.m., with both homework assistance and 
enrichment classes in visual/performing arts, sports, science and more.  

The following are sample schedules for each grade band, including instructional minutes for each: 
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Sample K-6 Instructional Schedule 

 
 
 
 
X.    SPECIAL NEEDS: ASPEN VALLEY PREP ADDRESSES THE NEEDS OF ALL SUB-GROUPS,  INCLUDING AT-RISK 

STUDENTS 
 
Despite the many strengths of the school‘s programs, methods, and organizational design, additional 
support is necessary in instances when students are not making satisfactory academic progress or when 
their behaviors are impeding their own progress or the progress of others Aspen Valley Prep Academy’s 
Response to Intervention (RTI) Model with integrated systems of leveled support are designed to ensure 
that the school and community are doing everything possible to make students successful at school. The 
RTI process is used to provide multi-tiered systems of support for academic and behavioral instruction. 
The RTI system of support constructs interventions, programs, and services based on student data and 
student outcomes.  
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A request for consult with the Intervention Team (including Special Education Resource Specialist, 
Intervention Specialist, School Psychologist, School Counselor and Nurse) can be made by a teacher, 
administrator, parent or guardian. The consult is a Tier 1 level of support that leads to 
recommendations, strategies or actions to be implemented for a six to eight week progress monitoring 
period.  Progress monitoring and data collection are part of the Tier 1 and Tier 2 intervention. This data 
is shared with the Intervention Team. The student progress and data is then analyzed to determine the 
level of support based on the student outcomes from the interventions. 
 
The Intervention Team Meeting is coordinated by the Site Director who is responsible for scheduling and 
overseeing all Intervention Team meetings – including inviting parents/guardians to participate – and 
monitoring student progress and follow-up.  During the Intervention Team meeting, the core team 
(parent, guardian, school personnel, and student) reviews test scores from current and previous years, 
reviews data and progress monitoring from interventions and review student’s current behavior, 
academic, attendance, and social progress. The team identifies student strengths and successes, and 
then discusses concerns. A copy is given to team members, and a record is placed in an Intervention 
folder in student’s cumulative file. During Intervention Team meetings, measures are taken to ensure 
the process is individualized with appropriate next steps assigned. The six to eight week RTI progress 
monitoring is the time to identify student strengths/challenges, work to create solutions, and set or 
revise goals. A follow up meeting may be scheduled if needed to reevaluate goals or consider Special 
Education testing as part of the RTI process.  
 

A. ENGLISH LEARNERS 
 
Aspen Valley Prep serves a high percentage of students from the community who are designated as EL’s 
and complies with all applicable laws with regard to services and the education of English Learners (ELs). 
This includes all applicable legal requirements for ELs relative to annual notification to parents, student 
identification, placement, program options, ELs and core content instruction, teacher qualifications and 
training, reclassification to Fluent English Proficient (FEP) status, monitoring and evaluation of program 
effectiveness and standardized testing requirement. Aspen Valley Prep implements policies to 
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effectuate proper placement, evaluation and communication regarding ELs and the rights of 
parents/guardians and pupils.  
 

1. IDENTIFICATION OF ENGLISH LEARNERS 
 
Aspen Valley Prep adheres to all applicable state and federal laws and regulations with respect to 
serving students who are English learners. In order to identify students who are English learners in a 
timely fashion and to provide appropriate instructional support and services, all parents are required to 
complete a Home Language Survey upon enrollment at the school. Cal. Education Code § 52164.1. 
Students who indicate that their home language is other than English are assessed using the California 
English Language Development Test (CELDT) (or the English Language Proficiency for California (ELPAC)  
assessment scheduled to be implemented in 2018) aligned to the CA ELD Standards if he or she has not 
previously been identified as an English learner by a California public school or if there is no record of 
prior CELDT/ELPAC test results. CELDT/ELPAC assessment takes place within 30 days4 of the start of the 
school year or within two weeks after the date of first enrollment at the school, and at least annually 
thereafter between July 1 and October 31 until a student is re-designated as fluent English proficient. 
 
The English language proficiency of all currently enrolled English learners is assessed in accordance with 
the test contractor’s directions and California Education Code guidelines. Students with disabilities are 
permitted to take the test with the accommodations listed in the Education Code if they are specified in 
the student’s Individualized Education Program (“IEP”) or Section 504 plan. An alternate assessment for 
English language proficiency is administered to students who are unable to participate in the 
CELDT/ELPAC, according to the guidelines set forth in the student’s IEP. Staff notify parents of the 
school’s responsibility to conduct CELDT/ELPAC testing and inform parents of CELDT/ELPAC assessment 
results within 30 calendar days following receipt of test results from the test contractor.  Parents and 
guardians are informed of their rights, and they are be encouraged to participate in the reclassification 
process. 
 

2. EDUCATIONAL PROGRAM FOR ENGLISH LANGUAGE ACQUISITION 
 
ELs have daily access to the core curriculum and are taught in an English language program 
(mainstream) with support from the teacher or Intervention Team as needed. This support may be in 
the form of in-class help, which will help ELs access the core curriculum, and/or small group 
instruction developed to meet the specific language needs of ELs. Instructional techniques, 
assessments, materials and approaches are focused on communicative competence and academic 
achievement covering listening, speaking, reading and writing skills (aligned with English Language 
Development Standards and CCSS) in all areas of the curriculum. ELs receive EL and core content 
instruction appropriate for their English proficiency and grade levels. 
 
Aspen Valley Prep employs CLAD and BCLAD-certified teachers to serve ELs, with aides/tutors 
providing additional support. Our goal is to ensure quality services that enable ELs to attain English 
proficiency and to have full access to the range of educational opportunities afforded all students. 
Faculty receive intensive professional development and coaching in working with ELs to meet the CA 

 
4 The thirty-day requirement applies to students who are entering a California public school for the first time or for 
students who have not yet been CELDT/ELPAC tested.  All other students who have indicated a home language 
other than English will continue with annual CELDT/ELPAC testing based upon the date last tested at the prior 
school of enrollment. 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 56 

ELD Standards. The Site Director serves as the EL Coordinator and collaborates with each teacher 
regarding the specific language needs of our EL students.  
 
Our instructional program is designed to promote language acquisition and proficiency, oral 
language development and enriched learning opportunities for all ELs in the following ways: 

● Students interact through cooperative learning activities 
● Students make oral presentations in content areas 
● Students collaborate for group performance and reports 
● Students are provided with learning opportunities in recreation and performing arts 
● Students are provided academic tutoring as needed 
● Students receive daily English language development information according to their English 

language proficiency levels as identified by CELDT/ELPAC testing 
 
In addition to the major program design features that support students who are English learners, 
teachers employ the following specific strategies in their classrooms: (notably, these strategies are 
beneficial for all students, not just English Learners) 
 

a. Six Key Strategies for Teachers of English Learners5 
 

1)  Vocabulary and Language Development 
i) Teachers introduce new concepts by discussing vocabulary words key to that concept. 
ii) Teachers build on student’s background knowledge. 
iii) Classrooms reflect a language rich environment (i.e. language charts, shared reading and 

writing experiences, other writing displayed throughout the room and used daily by 
students). 

 
2)  Guided Interaction (collaborative learning) 

i) Teachers structure lessons so students work together to understand what they read—by 
listening, speaking, reading, and writing collaboratively about the academic concepts in the 
text. 

ii) Teachers provide students with opportunities to negotiate meaning from language and text 
and to work in cooperative pairs or groups to develop problem-solving and social skills. 

iii) Teachers group students flexibly, at times working in heterogeneous groups and at times 
not. 

 
3)  Metacognition and Authentic Assessment 

i) Rather than having students simply memorize information, teachers model and explicitly 
teach thinking skills (metacognition) crucial to learning new concepts. 

ii) Teachers use a variety of activities to check for student understanding, acknowledging that 
students learning a second language need a variety of ways to demonstrate their 
understanding of concepts that are not wholly reliant on advanced language skills. 

iii) Teachers “make thinking public,” the metacognitive aspect of teachers and students 
modeling how an answer was arrived at, not merely what the correct answer was. 

 
4)  Explicit Instruction 

 
5 Adapted from Alliance for Excellent Education. (December 2005). Case study on the New Teacher Center, 
University of California at Santa Cruz; and Project GLAD (Guided Language Acquisition Design). 
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i) Teachers utilize direct teaching methods to teach concepts, academic language, reading 
comprehension strategies, text patterns, vocabulary, writing patterns, and decoding skills 
needed to complete classroom tasks. 

 
5)  Meaning-Based Context and Universal Themes 

i) Teachers incorporate meaningful references from the students’ everyday lives and use them 
as springboards to interest them in academic concepts. 

ii) Teachers create classroom environments that provide authentic opportunities for use of 
academic language. 

iii) Teachers provide students with opportunities to activate and focus prior knowledge via 
inquiry charts, brainstorming, and clustering. 

 
6)  Modeling, Graphic Organizers, and Visuals 

i) Teachers regularly utilize a variety of visual aids, graphic organizers (such as Thinking Maps), 
pictures, diagrams, summaries, and charts to help English learners easily recognize essential 
information and its relationship to supporting ideas. 

 
b. Sheltered Instruction / Specially Designed Academic Instruction in English (“SDAIE”) 

 
Sheltered instruction is also grounded in a pedagogical commitment to meeting the needs of diverse 
learners, in this case particularly those students who are English learners. Aspen Valley Prep teachers 
engage in the following practices to support universal access of subject matter content for all students:6 

● During lesson planning and preparation, teachers identify lesson objectives aligned with state and 
local standards. 

● Teachers link new content to students’ background experiences and introduce unfamiliar 
vocabulary to facilitate comprehension. 

● Teachers use controlled vocabulary, sentence structure, visuals, and gestures as necessary and 
appropriate to make the presentation of content comprehensible. 

● Teachers provide students with a variety of strategies for organizing and retaining information 
associated with effective learning, such as graphic organizers and note taking. 

● Teachers provide students with regular opportunities to interact with their peers through 
collaborative learning activities, such as think/pair/share, partner and group projects. 

● Teachers provide students with regular opportunities to use new language skills in context. 
● Teachers pace lessons appropriately to allow for the participation and active engagement of all 

students. 
● Teachers utilize language-based as well as content-based assessments. 

SDAIE instruction also focuses on strategies for taking students Into, Through, and Beyond the topics 
covered. For example, SDAIE-enhanced instruction for a sixth grade social science unit on Ancient 
Greece might proceed as follows: 

I. Into: Determining what the students know about the topic of study.  Possible SDAIE strategies for 
“Into”: 

 
6 Based on the eight broad elements of sheltered instruction described by Echevarria, Vogt, and Short. Making 
content comprehensible for English language learners: The SIOP model. Boston: Allyn and Bacon (2004). 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 58 

Anticipatory Guide: Students are given a series of statements that relate to concepts they 
will be studying in their unit on Ancient Greece. Students indicate AGREE or DISAGREE. After 
the information has been presented, students check to see if they were correct. 

Brainstorming - Students work in small groups. Each group begins with a stimulus such as a 
word, phrase, picture, or object related to the topic of Ancient Greece.  A recorder records 
all responses to that stimulus and ideas from each group are shared with the class. 

II. Through: The teacher enhances direct instruction on the topic by utilizing realia, manipulatives, 
visuals, graphic organizers, and various modes of interaction between students. In addition to 
reading the text and listening to information presented by the teacher, students takes responsibility 
for learning by participating in group-work and sharing understanding with others. Possible SDAIE 
strategies for “Through”: 

Graphic Organizers – Students complete a variety of graphic organizers as they read or listen 
to information on Ancient Greece.  Graphic organizers used might include: 

Comparison-Contrast Matrix-Students determine similarities and differences 
between Ancient Greece and the Ancient Egyptian culture previously studied 
Flowcharts – Students sequence important events in the development of the Greek 
culture. 
Cause and Effect Chart – Students chart the ways in which geographical features of 
Ancient Greece shaped Greek culture and economy. 

Reciprocal Teaching - Two students work together to read a passage in the social science 
text. Student A reads one paragraph aloud, then asks Student B one or two good questions 
based on the reading.  Student B answers.  Students A and B discuss questions and answers 
and repeat the process. 

Picture This – Following the introduction of several key vocabulary terms related to the unit, 
a blank paper is divided into eight sections. Students draw pictures or symbols to represent 
words or major concepts.  They then exchange papers with a partner and try to correctly 
label each other's drawings. 

Reading Guide  Students work in small groups to read a longer section of the social science 
textbook.   Students first take turns reading the headings of the reading.  Then, with their 
group, students predict what will be discussed in those sections. Students write their 
answers on a prediction chart.  In their groups, students take turns reading the first page 
aloud, and finish reading the selection in silence. They write "yes" or "no" on the prediction 
chart to indicate whether or not their predictions were correct.  Finally, students write one 
thinking question (Why..., How..., Compare..., What if...), and exchange papers to answer 
each other's questions. 

III. Beyond:  To create further understanding, students go beyond rote memorization and 
demonstrate real-world application of the learned information. This process requires higher-level 
critical-thinking skills.  Possible SDAIE strategies for “Beyond”: 
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Roam the Room - In groups, students write down their individual answers to a higher-level 
question posed by the teacher (e.g. if only one idea or invention from the Greek culture 
could be passed on to subsequent cultures, what should it be and why?).  Students share 
their answers within their group and the group comes up with and records on chart paper 
one “best” answer for their group.  Groups then walk around to view other groups’ answers. 

Quotes – Students identify quotes from a fictional text related to the unit (e.g. The Odyssey) 
that they feel exemplify important aspects of Greek culture.  They create a chart listing the 
quote and the Greek culture they feel the quote illustrates. 

3. HOW THE PROGRAM WILL MEET THE NEW STATE ELD STANDARDS AND USE THE RESULTS OF THE 
CELDT/ELPAC 

 
Our programs to support English Learners are based on the new California ELD Standards. Because the 
current CELDT is aligned to the 1999 ELD Standards, the CELDT program will be replaced by the 
proposed ELPAC system, which are aligned to the 2012 revised CA ELD Standards. Until the ELPAC 
system is fully operational, VPA will continue to administer the CELDT as the state’s measure of ELP and 
for federal accountability under Title III of the ESEA. 
 
Students are expected to advance at least 1 ELD level, or the equivalent ELPAC Proficiency Level 
Descriptor, annually as measured by the CELDT. Our ELD teacher partners with the advisors of EL 
students to include ELD goals on students’ learning plans. Additionally, our ELD teacher assesses student 
progress towards attainment of the standards using a standards-based guide, for example, EL portfolios.  
 

4. PROCESS AND SPECIFIC CRITERIA FOR RECLASSIFICATION 
 
Before the issuance of each progress report card, teachers summarize students’ mastery of standards 
for their current ELD level by looking at assessment material collected throughout the trimester. 

 
Reclassification criteria and procedures are outlined below.   

 
Reclassification Criteria: 

● CELDT/ELPAC: Overall performance level of 4 or 5 (or ELPAC equivalent measure) and skill area 
scores of 3 or higher (or ELPAC equivalent measure) in listening-speaking, reading, and writing 

● Comparison of Basic Skills:  Performance in basic skills means the score and/or performance 
level resulting from a recent administration of an objective assessment of basic skills in English. 
The measures used to determine basic skills are Fountas & Pinnell (K-2), NWEA MAP (Grades 1-
8) Lexile Range as determined by local assessments (Grades K-8) Range of performance in basic 
skills means a range of scores on the assessment of basic skills in English that corresponds to a 
performance level or a range within a performance level.  Students of the same age refers to 
students who are enrolled in the same grade as the student who is being considered for 
reclassification. 

● Teacher/Site Director judgment: Classroom teacher and Site Director judge that the student will 
be successful in a mainstream English program.  This judgment will be based on a Teacher 
Observation Matrix for Redesignation. 

● Parent Consultation:  Notice is provided to parents/guardians of their rights, and they are 
encouraged to participate in the reclassification process. Parents are provided an opportunity 
for a face-to-face meeting to discuss their child’s progress toward English language proficiency. 
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Reclassification Procedures  
The following reclassification procedures are used: 

● Every year, the Assessment Coordinator creates a list of all students who meet the CELDT/ELPAC 
and CAASPP criteria for reclassification, as well as an updated potential reclassification list to 
teachers.  This document lists by class all students who meet the CELDT/ELPAC and CAASPP 
criteria for reclassification. 

● Each teacher is responsible for completing the report card grade and teacher judgment columns 
of the reclassification list for their students. 

● In some cases, the Site Director works with the teacher to determine the ability of individual 
students to master grade level standards without language support.   

● Based on the information provided by teachers, the Site Director identifies students ready to be 
reclassified and submits these names to the Office Manager.  The Office Manager sends a 
reclassification letter to these students’ parents and submits their names and report cards to 
the school district. 

● Reclassified students continue to be monitored to ensure their continued ability to achieve 
mastery of the CA CCSS for ELA/Literacy.  

 
Aspen Valley Prep has set a demanding reclassification target for annual student progress (see Element 
2: Measurable Student Outcomes). Students are expected to progress at least one English language level 
each year through targeted instruction and assessment. It is anticipated that students who are enrolled 
at AVPA beginning in kindergarten will be re-designated as fluent-English proficient (“RFEP”) prior to 
middle school. Students who enroll at the school in subsequent years whose language development is 
still in the beginning or early intermediate stage will receive added intervention from the teacher 
through small group instruction targeted to meet their individual needs with a goal that they will stay on 
target to advance 1-2 levels or more per year such that they can be reclassified during their K- 8 career. 
 

5. PROCESS FOR MONITORING PROGRESS OF ENGLISH LEARNERS AND RECLASSIFIED (RFEP) STUDENTS 
 
Students are monitored in conjunction with the following CA ELD Standards Proficiency Level 
Descriptors (PLDs). The PLDs describe student knowledge, skills, and abilities across a continuum, 
identifying what ELs know and can do at early stages and at exit from each of three proficiency levels: 
Emerging, Expanding, and Bridging. These descriptors guide teachers as they provide ELs with targeted 
instruction in English language development as well as differentiated instruction in academic content 
areas7: 
 

● Emerging: Students at this level typically progress very quickly, learning to use English for 
immediate needs as well as beginning to understand and use academic vocabulary and other 
features of academic language.  
 

● Expanding: Students at this level are challenged to increase their English skills in more contexts, 
and learn a greater variety of vocabulary and linguistic structures, applying their growing 
language skills in more sophisticated ways appropriate to their age and grade level. 

  
● Bridging: Students at this level continue to learn and apply a range of high-level English 

language skills in a wide variety of contexts, including comprehension and production of highly 
 

7 http://www.cde.ca.gov/sp/el/er/documents/sbeoverviewpld.pdf 
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technical texts. The “bridge” alluded to is the transition to full engagement in grade-level 
academic tasks and activities in a variety of content areas without the need for specialized ELD 
instruction. However, ELs at all levels of English language proficiency fully participate in grade 
level tasks in all content areas with varying degrees of scaffolding in order to develop both 
content knowledge and English.  

 
It is our philosophy that ELs at all proficiency levels are capable of high-level thinking and can engage in 
complex, cognitively demanding social and academic activities requiring language as long as they are 
provided appropriate linguistic support. The extent of support needed varies depending on the 
familiarity and complexity of the task and topic, as well as on the student’s English language proficiency 
level.  
 
Within the PLDs, three general levels of support are identified:  

   
● Overall Proficiency: A general descriptor of ELs’ abilities at entry to, progress  through, and exit  

from the level;  
● Early Stages: Descriptors of abilities in English language that ELs have at the early stages of the   

level; and  
● Exit Stages: Descriptors of abilities in English language students have at exit from the level.   

 
The descriptors for early and exit stages of each proficiency level are detailed across:  

 
● Three Modes of Communication:   

o Collaborative (engagement in dialogue with others);  
o Interpretive (comprehension and analysis of written and spoken texts); and  
o Productive (creation of oral presentations and written texts); and  

 
● Two dimensions of Knowledge of Language:  

 
Metalinguistic Awareness: The extent of language awareness and self-monitoring students have at 
the level; and  
 
Accuracy of Production: The extent of accuracy in production ELs can be expected to exhibit at the 
level; English learners increase in accuracy of linguistic production as they develop proficiency in 
English. Accuracy may vary within a level depending on context, such as extent of cognitive demand 
or familiarity of a task 
 

English learners will continue to be re-evaluated annually using the CELDT/ELPAC assessment until such 
time as they have demonstrated that they are able to compete effectively with English-speaking peers in 
mainstream classrooms and are reclassified as fluent English proficient. Aspen Valley Prep sets a 
demanding reclassification target annually. The Site Director serves as the testing coordinator and meets 
periodically with teachers throughout the school year during grade level planning to discuss the progress 
of English learners toward mastery of the CA ELD standards. The testing coordinator will continue to 
monitor students who are re-designated as RFEP during a period of two years to ensure that they are 
able to keep up with their peers. CELDT/ELPAC testing is not required during the monitoring period. 
 

6. MONITORING AND EVALUATION OF PROGRAM EFFECTIVENESS 
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The School evaluates the effectiveness of its education program for ELs by: 
 

● Adhering to School-adopted academic benchmarks by language proficiency level and years in 
program to determine adequate yearly progress. 

● Monitoring teacher qualifications and the use of appropriate instructional strategies based on 
program design. 

● Monitoring student identification and placement. 
● Monitoring parental program choice options.  
● Monitoring availability of adequate resources. 
● Meeting annual measurable achievement objectives for ELs under NCLB. 
● Feedback from the English Learner Advisory Committee. 

 
B. SOCIOECONOMICALLY DISADVANTAGED STUDENTS 

 
Our teachers and staff receive training on recognizing symptoms and behaviors indicative of a child‘s 
need for additional supports, including issues relating to hunger, extreme poverty, and individual 
families’ challenges to meet their child‘s needs. As noted at the beginning of Element 1, a significant 
percentage of our students experience housing and/or food instability and other major challenges at 
home. Our SST is responsible for identifying students and families who might need additional resources 
or supports, including referrals to community service organizations. Our emphasis on a school 
community and the responsibility we have to one another within that community extends to the parents 
and families of our students as well. 
 
Parents are able to drop-off their children starting at  8:00  a.m. and after-care is provided (pending 
funding) until 6:00 p.m., both to best serve our students’ needs and accommodate working families. As 
demonstrated by the success of countless schools in California and beyond serving students who are 
socio-economically disadvantaged, income is a not a determinate factor in a students’ ability to succeed 
academically. If students that are socioeconomically disadvantaged also are academically low achieving 
or struggle with learning differences or are identified as English Learners, we implement strategies 
described in other sections of this petition. 
 

C. ACADEMICALLY HIGH-ACHIEVING STUDENTS 
 
Students who are academically high-achieving and/or identified as gifted benefit from differentiation 
and instruction that is flexible enough to meet their specific needs. According to Carol Ann Tomlinson, a 
recognized expert in the field of education for gifted students, “a class is not differentiated when all 
students are doing the same thing and no adjustments are being made to the difficulty levels of the 
assignments that are given.” (Tomlinson, 1995.) AVPA employs many of the strategies recommended by 
Tomlinson and others for effective teaching in mixed-ability classrooms, such as: 
 

● Providing alternative and/or extension activities for students who have already mastered the 
content being taught; 

● Allowing gifted and high achieving students to work at an accelerated pace; 
● Providing opportunities for students to work in flexible groups with other intellectual peers 
● Creating graduated task rubrics and product criteria negotiated jointly by the student and 

teacher; 
● Asking open-ended questions, both in the classroom and on homework assignments, that 

stimulate critical thinking; 
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● Incorporating a variety of the levels of thinking described in Bloom’s taxonomy – including the 
higher levels of analysis, evaluation, and synthesis – into lesson content and student work 
products; 

● Opportunities for leadership roles and mentoring outside of the classroom. 
 
 As a result of program differentiation using the strategies just described, the unique learning needs of 
advanced learners are met within the regular classroom program.  
 
Students are identified as academically high achieving through multiple measures including advanced 
performance on standardized assessments, progress monitoring assessments (NWEA/MAP), 
benchmarks and in the classroom, high achievement on classroom curriculum assessments, and teacher 
and parent input.  
 

D. ACADEMICALLY LOW-ACHIEVING STUDENTS 
 
Students are identified as low achieving by multiple measures, including state standardized 
assessments, in-house benchmarks (NWEA/MAP),  or DIBELS scores for K-1 students, Fountas and 
Pinnell assessments, teacher observations, low achievement on curriculum assessments, parent input or 
Intervention Team recommendations. At-risk students are targeted for specific areas of growth by 
student goals. The teachers monitor progress using the multiple measures mentioned for students who 
are identified as academically low achieving that do not show progress after the first quarter review. 
Students are recommended to the Intervention Team where appropriate. Intervention Staff consult for 
additional interventions and supports, and determine next steps. 
 
Targeted support for students who are academically low achieving may include: 

● Early intervention in reading during ELA; 
● Tutoring; 
● Focused attention – prepared in consultation with the student and the parent/guardian, if 

needed in the context of the Student Success Team process, regarding specific strategies and 
supports; 

● Individual contract with the student detailing clear and achievable responsibilities and 
benchmarks for the student to achieve;  

● Other program modifications and supports as determined by the classroom teacher; 
● More frequent parent-teacher communication and parent involvement; 
● Access to technology at home and school for mastery of target areas of growth (i.e. Brain Pop,   

MobyMax-ELA/Math, Achieve 3000). 
 
Classroom modifications also may be made to support academically low-achieving students, including 
using different materials (visual aids, manipulatives, audio materials), using different methods (reading 
written material aloud to student, guided note-taking, visual cues/modeling), differentiated pacing and 
assignments, environment changes, testing accommodations and more. 
 

E. STUDENTS WITH DISABILITIES 
 
Teachers implement a wide range of accommodations for students with disabilities. All teachers receive 
ongoing professional development regarding special education policies, strategies for working with 
students with disabilities, and classroom practices that support students with diverse learning styles and 
abilities. Among the topics that are discussed during professional development sessions are: 
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● Early identification and symptoms of disabilities 
● Classroom accommodations for specific, observed behaviors 
● What to do when a teacher or parent suspects a child may be disabled or have other challenges 

 
Aspen Valley Prep complies with all applicable state and federal laws in serving students with 
disabilities, including, but not limited to the Individuals with Disabilities Education Improvement Act of 
2004 (IDEA), Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities Act, 
and any other civil rights enforced by the U.S. Department of Education Office of Civil Rights (OCR). 
Furthermore, AVPA complies with Fresno Unified School District guidelines, and all California laws 
pertaining to special education students.  
 
To the maximum extent appropriate, all students with disabilities are integrated into the programs of 
AVPA, with the necessary materials, services, and equipment to support their learning. Aspen Valley 
Prep ensures that any student with a disability is properly identified, assessed and provided with 
necessary services and supports. AVPA meets all the requirements mandated within a student’s 
Individual Education Plan (IEP). No assessment or evaluation is used for admission purposes. Parents are 
informed that special education and related services are provided at no cost to them. If a student enrolls 
with an existing IEP, AVPA will notify FUSD and/or the SELPA within 5 days. An IEP meeting will be 
convened within 30 days. 
 

1. PLAN FOR STUDENTS WITH DISABILITIES      
 
Aspen Valley Prep is an LEA member of the El Dorado SELPA, which provides cost-effective and 
consistent special education services. As its own LEA and member of a SELPA, Aspen Valley Prep works 
in cooperation with all local and state agencies to ensure that a free and appropriate education is 
provided to all students with exceptional needs. Aspen Valley Prep complies with all regulatory special 
education requirements of the Individuals with Disabilities Education Improvement Act of 2004 (IDEIA), 
Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities Act, and any 
other civil rights enforced by the U.S. Department of Education Office of Civil Rights (OCR). Furthermore, 
Aspen Valley Prep complies with all provisions of AB 602, applicable SELPA guidelines, and additional 
federal and state laws that apply to it pertaining special education students.  
 
Per federal law, all students with disabilities are fully integrated into the programs of AVPA, with the 
necessary materials, mandated services, and equipment to support their learning. AVPA meets all the 
requirements mandated within a student’s Individual Education Plan (IEP). Aspen Valley Prep includes all 
special needs students with non-disabled peers to the maximum extent appropriate according to their 
IEPs. 
 

2. SEARCH AND SERVE 
 
Upon the commencement of each school year, all students are evaluated as a means of general class 
placement. Students may be evaluated from already-available data (i.e. school tests, teacher 
observations, grades, etc.) regarding the student’s progress or lack of progress within the general 
program. No assessment or evaluation is used for admission purposes. Through collaboration between 
the faculty, parents and school leaders, AVPA works to identify any students who do not currently have 
an IEP but may be in need of pre-referral interventions. The Intervention Team convenes weekly to 
review all referred students as well as student data across sub-groups, classrooms and more.  
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3. ASSESSMENT 
 
The referral process is a formal, ongoing review of information related to students who are suspected of 
having special needs and show potential signs of needing special education and related services.   The 
primary internal method for referral for assessment will be the Student Success Team. The parent of any 
student suspected of needing or qualifying for special education services may also make a referral for an 
evaluation. Any such parent referrals will be responded to in writing in a timely manner. Any AVPA 
professional may also directly refer a student for formal assessment to see if he or she has a disability. 
AVPA may additionally choose to refer a student for services assessment through the provisions of a 
Section 504 Plan, if appropriate.   
 
All referrals are responded to in writing by AVPA within 15 days. AVPA notifies the District and/or SELPA 
of the assessment request within 5 days of receipt. After a student is referred for a special education 
assessment, AVPA provides the student’s parent or guardian with a proposed assessment plan, in 
writing, within 15 days of the referral. Parents are informed by the Site Director or Education Specialist 
that special education and related services are provided at no cost to them. The parent is given at least 
15 days to provide written consent. The assessment is completed and an Individualized Education 
Program (IEP) meeting is held within 60 days of receipt of the parent’s written consent for assessment.   
 
The Education Specialist is responsible for gathering all pertinent information and sharing such 
information all others involved in the assessment. Information gathered is used as tools to determine 
the student’s disability, eligibility for services, and determining the nature and extent of required 
services. If needed or requested, an interpreter is provided for the parent or guardian during the 
assessment. A teacher or staff member may serve as the interpreter, if fluent in the parent/guardian’s 
native language and with parent approval. The types of assessments that may be used for determining 
eligibility for specialized instruction and services will be selected by Aspen Valley Prep, in collaboration 
with any hired service providers, and are administered by a qualified psychologist and a nurse if 
applicable. Those assessments include, but are not limited to: 
 

● Individual testing; 
● Teacher observations; 
● Interviews; 
● Review of school records, reports, and work samples; and 
● Parent input. 

 
Unless conflicting with SBE, CDE, or SELPA policies and procedures, AVPA follows the below assessment 
guidelines. If a conflict with any of the prior mentioned agencies policies and procedures exists, then 
SBE, CDE, or SELPA policies and procedures govern, and AVPA will revise these guidelines accordingly:     
 

● Parents or guardians of any student referred for assessment must give their written consent for 
the school to administer the assessment; 

● The student must be evaluated in all areas related to his/her suspected disability; 
● The assessment will be conducted by a professional with knowledge of the suspected disability.   
● Multiple assessments will be delivered by qualified professionals to measure the student’s 

strengths and needs; 
● Assessments will be delivered without cultural, racial or gender bias; 
● Assessment results will be delivered to the parent/guardian in their primary language, and an 

interpreter will be provided if needed; 
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● Assessments will be adapted as necessary for students with impaired sensory, physical or 
speaking skills; and 

● A multidisciplinary team will be assembled to assess the student, including a teacher 
knowledgeable in the disability. 

 
Once the assessment is completed, AVPA holds a meeting to review the results of the assessment and 
determine whether the student qualifies for special education by meeting the criteria for one of 13 
disabling conditions. This meeting is the initial Individualized Education Program (“IEP”) meeting 
described in detail below, during which AVPA gives the student’s parent/guardian the opportunity to 
participate. AVPA is responsible for scheduling, coordinating and facilitating the IEP meeting.  
 
If a student enrolls at AVPA with an existing IEP, an IEP meeting will be convened within 30 days to 
review the existing IEP, discuss the student’s present levels of performance and needs, and offer 
appropriate placement and services. Prior to such meeting and pending agreement on a new IEP, if 
needed, AVPA works to implement the existing IEP or as otherwise agreed upon by the parent/guardian. 
Within 30 days of each school year beginning, AVPA forwards a complete list of all new IEPs to students’ 
home districts for reference, as required by law.   
 

4. DEVELOPMENT, IMPLEMENTATION AND REVIEW OF IEP 
 
Every student who is assessed by the school has an IEP that documents assessment results and   
eligibility determination for special education services. If a student is deemed eligible for services, AVPA 
is responsible for providing specialized services according to the student’s IEP.   
 
AVPA ensures that all aspects of the IEP and school site implementation are maintained. AVPA provides 
modifications and accommodations (as outlined within each individual’s IEP) in the general education 
environment taught by the general education teacher. Students at the school who have IEP’s are served 
in the Least Restrictive Environment (LRE). 
 
Each student who has an IEP is assigned an IEP team that oversees the IEP development, 
implementation and progress of the student. The proposed IEP team at AVPA consists of the following 
individuals: 
 

● Site Director 
● Education Specialist 
● School Psychologist 
● School RN (as needed) 
● Speech Therapist (as needed) 
● The parent or guardian of the student for whom the IEP was developed; 
● The student 
● At least one classroom teacher who is familiar with the curriculum or progress appropriate to 

that student; 
● If the student was recently assessed, the individual who conducted the assessment 

 
Others familiar with the student may be invited as needed. AVPA views the parent as a key stakeholder 
in these meetings and makes every effort to accommodate parents’ schedules and needs so that they 
will be able to participate effectively on the IEP team. AVPA provides an interpreter if necessary to 
ensure that all parents and/or guardians understand and can participate in the IEP process. When 
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necessary, a AVPA teacher or staff member, fluent in the parent’s native language, may serve as the 
interpreter with parent approval. If the parent(s) cannot attend the IEP meeting, AVPA ensures his/her 
participation using other methods, such as rescheduling the meeting, conferencing by telephone, 
conferencing via webcam, or meeting at the parent’s home. A copy of the IEP is given to the parent in 
accordance with state law, AVPA and SELPA policies, as applicable. 
 
Upon the parent or guardian’s written consent, the IEP is implemented by AVPA. The IEP will include all 
required components.  
 
The elements of the IEP will include: 

● A statement of the student’s present levels of academic achievement and functional 
performance 

● The rationale for placement decisions 
● The services the student will receive and the means for delivering those services 
● A description of when services will begin, how often the student will receive them, who will 

provide them, and where they will be delivered 
● Measurable annual goals and short-term objectives focusing on the student’s current level of 

performance 
● A description of how the student’s progress will be measured and monitored  
● An explanation of the extent, if any, to which the student will not participate in general 

education  
● Any accommodations necessary to measure the academic achievement and functional 

performance of the student on state and district assessments  
● Transition goals for work-related skills 

 
IEP meetings are held according to the following schedule: 

● Yearly to review the student’s progress and make any necessary changes 
● Every three years to review the results of a mandatory comprehensive reevaluation of the 

student’s progress 
● After the student has received a formal assessment or reassessment 
● When a parent or teacher feels that the student has demonstrated significant educational 

growth or a lack of anticipated progress 
● When an Individual Transition Plan is (ITP) required at the appropriate age 
● When a special education student has been suspended, especially if they demonstrate a pattern 

of misbehavior, to determine if changes to the IEP are required to address the misbehavior;  
● Prior to the expulsion of a student with an IEP, to determine if the student’s misconduct was a 

manifestation of his/her disability 
● If the parent/guardian, a VPA staff member, hired service providers, or the student has 

communicated a concern about the student’s progress 
 
The IEP team formally reviews each student’s IEP at least once a year to determine how the IEP is 
meeting his/her needs. In accordance with IDEA regulations, the IEP team will also conduct a formal 
review of the IEP once every three years, in which the student is reassessed and the IEP is reviewed as 
part of an overall comprehensive reevaluation of the student’s progress. 
 
If a parent or faculty member feels the student’s educational needs are not being met, they may request 
a reassessment or a review of the IEP by the IEP team at any time during the year via written notice to 
the school. Once the request is received, the IEP Team will have thirty days, not including school 
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vacations greater than five days, to hold the IEP meeting. 
 
Parents are informed each trimester of the student’s progress toward meeting annual goals and 
whether the student is expected to meet his/her annual goals. The Goals and Objectives section of the 
IEP are an attachment to the general progress report. This serves to document the method by which the 
student’s progress toward achieving the annual goal is measured, the student’s progress during the 
relevant period, the extent to which it is anticipated the student will achieve the annual goal prior to the 
next annual review, and where needed, the reasons the student did not meet the goal. 
 

5. SPECIAL EDUCATION STRATEGIES FOR INSTRUCTION AND SERVICES 
 
As detailed throughout this petition, AVPA employs a highly individualized model of instruction for all 
students, which benefit all students with learning challenges. AVPA utilizes a Response to Intervention 
(RTI) model, and complies with the federal mandate of the least restrictive environment (“LRE”). AVPA 
mainstreams all of its students as much as is appropriate according to each individual IEP. Each student’s 
IEP will require different kinds of modifications for instruction and services, therefore the educational 
strategies of the IEP will be built around the student’s needs and how these fit within the general 
educational program of the school.  
 
The RTI program includes the three basic tiers: 
 
Tier 1:  The first step, or tier, of intervention is the regular classroom setting. As teachers introduce 
instruction, students’ progress is monitored. The teacher can request a consult from any appropriate 
members of the Intervention Team to request guidance or ideas about Tier 1 strategies for supporting 
students in the least restrictive environment. Most students in this group will need additional help from 
time to time, and the teacher provides that guidance.   
 
Tier 2:  Tier two of RTI targets students who do not show progress with regular instructional 
intervention. In tier two, students receive more individualized instruction and intervention. They may 
work in smaller groups to allow one-on-one and small group instruction. During this process, teachers 
carefully evaluate the students' response to these interventions. Students who do well may be phased 
back into the regular classroom. Students who demonstrate the need for ongoing, intensive intervention 
will move into tier three. 
 
Tier 3:  Tier three is an ongoing, long-term program of diagnostic and prescriptive teaching and could be 
thought of as special education. In this level, students receive individualized instruction for as long as is 
necessary for them to acquire the skills they need to progress in school. 
 
Our RTI process is instructional from beginning to end. At no point is a child left to experience the 
frustration of failure while waiting until their test scores show a severe achievement discrepancy before 
they get help. They receive instruction that gradually increases in intensity and individualization as they 
show the need for it. 
 
AVPA employs a variety of strategies to ensure student success for our Special Education such as those 
detailed extensively in the previous sections, and all will be in accordance with their IEP.   
 
AVPA also contracts with outside special education service providers depending on operational needs or 
specific requirements of the students’ IEPs. Some contracted services include nurses, speech therapists, 
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psychologists, autism behavioral or occupational therapists, and counselors. AVPA reassesses its special 
education staffing, service providers, methods, and strategies on a continuous basis to assure that all 
services provided are effective and of the highest quality. 
  
AVPA retains the option, based on operational evaluation and program needs, to employ a high quality 
Special Education service provider that could coordinate and facilitate some or all of the special 
education related services and instruction for our students. These types of special education service 
providers provide AVPA with the following staff: 
 

● Credentialed special education teachers/Resource specialists 
● School psychologists 
● Occupational therapists 
● Physical therapists 
● Speech-language pathologists 
● School nurses 
● Vision therapist 
● Interpreters for students who are deaf or hard of hearing 
● Orientation and mobility aides for students who are blind or visually impaired  

 
The chosen special education service provider could also be responsible for a number of areas including 
Assessments, Behavioral Support, Clinical Services, Compliance/Administration, Related Itinerant 
Services and Designated Instructional Services (DIS), and Special Education Instruction.  
 
For every student who is eligible to receive special education instruction and related services, AVPA 
provides transportation as a related service if it is required to assist a child with a disability benefit from 
special education. As required for any special education program, transportation is provided to meet the 
criteria for a free, appropriate public education. As applicable, a student’s IEP will describe how special 
education transportation is coordinated with regular home-to-school transportation, and will set forth 
an individualized plan for meeting the transportation needs of the student receiving special education.  
 

6. REPORTING 
 
AVPA, in collaboration with its service providers, collects and maintains the following information on 
disabled students as required by IDEA: 
 

● A calculation of all school-age students with disabilities being provided special education 
services by age, grade, category of disability and the number of students with disabilities who 
are English Learners; 

● The number of students provided with test modifications and the types and the number of 
students exempted from assessments; 

● The settings in which students with disabilities receive their services, specifically including the 
portion of the school day they receive services with non-disabled peers and time away from the 
regular classroom; 

● The number of students with disabilities suspended "in-school" and out of school, organized by 
disability and length of suspensions; and 

● The basis of exit from APS of students with disabilities (i.e., attainment of diploma and type, 
declassified, moved, etc.). 
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All necessary procedures and practices to ensure confidentiality and accurate/timely reporting are the 
responsibility of the Site Director (or his/her designee). AVPA, Inc.’s Executive Director ensures that a 
central file with all special education evaluation material and IEP’s is maintained and that this file is 
locked and confidential, in accordance with IDEA guidelines. The Executive Director oversees access to 
these records, and is responsible for ensuring that all providers responsible for the implementation of a 
student’s IEP have access to a copy of the IEP and are informed of their specific responsibilities in 
implementing the IEP. 
 

7. DUE PROCESS AND PROCEDURAL SAFEGUARDS 
 
Parents or guardians of students with IEPs must give written consent for the evaluation and placement 
of their child; are included in the decision-making process when change in placement is under 
consideration; and are invited, along with teachers, to all conferences and meetings to develop their 
child’s IEP. 
 
Any concerns or disagreements raised by parents are acknowledged by the school within five days, after 
which a meeting between the parent and school is scheduled to seek resolution of the disagreement. If 
a disagreement or concern persists, parents or guardians have the right to initiate a due process hearing 
to challenge a decision regarding the identification, evaluation, or educational placement of their child. 
 
The school provides the parent with all notices of procedural safeguards as well as with information on 
the procedure to initiate both formal and informal dispute resolutions.  
 
In the event that a parent/guardian files a request for a due process hearing or request for mediation, 
AVPA participates cooperatively to resolve the issues.   
 
Parents or guardians also have the right to file a complaint with the CDE or SBE if they believe that the 
school or SELPA has violated federal or state laws or regulations governing special education. 
 

8. SECTION 504 OF THE REHABILITATION ACT 
 
AVPA recognizes its legal responsibility to ensure that no qualified person with a disability shall, on the 
basis of disability, be excluded from participation, be denied the benefits of, or otherwise be subjected 
to discrimination under any program of AVPA. Any student, who has an objectively identified disability 
which substantially limits a major life activity including but not limited to learning, is eligible for 
accommodation by the school. 
 
A 504 team will be assembled by the Site Director and shall include the Site Director (or his/her 
designee), parent/guardian, the student if needed, a qualified faculty member, and other qualified 
persons knowledgeable about the student, the meaning of the evaluation data, placement options, and 
accommodations. The 504 team will review the student’s existing records; including academic, social 
and behavioral records, and is responsible for making a determination as to whether an evaluation for 
504 services is appropriate. If the student has already been evaluated under the IDEIA but found 
ineligible for special education instruction or related services under the IDEIA, those evaluations may be 
used to help determine eligibility under Section 504. The student evaluation shall be carried out by the 
504 team who will evaluate the nature of the student’s disability and the impact upon the student’s 
education. This evaluation will include consideration of any behaviors that interfere with regular 
participation in the educational program and/or activities. The 504 team may also consider the following 
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information in its evaluation: 
 

● Tests and other evaluation materials that have been validated for the specific purpose for which 
they are used and are administered by trained personnel. 

● Tests and other evaluation materials include those tailored to assess specific areas of 
educational need, and not merely those which are designed to provide a single general 
intelligence quotient. 

● Tests are selected and administered to ensure that when a test is administered to a student with 
impaired sensory, manual or speaking skills, the test results accurately reflect the student’s 
aptitude or achievement level, or whatever factor the test purports to measure, rather than 
reflecting the student’s impaired sensory, manual or speaking skills. 

 
The final determination of whether the student is eligible for accommodations under Section 504 must 
be made by the 504 team in writing and notice is given in writing to the parent or guardian of the 
student in their primary language along with the procedural safeguards available to them. If during the 
evaluation, the 504 team obtains information indicating possible eligibility of the student for special 
education per the IDEIA, a referral for assessment under the IDEIA will be made by the 504 team. 
If the student is found by the 504 team to be eligible for accommodations under Section 504, the 504 
team shall be responsible for determining what, if any, accommodations or services are needed to 
ensure that the student receives the free and appropriate public education (“FAPE”). In developing the 
504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of the 
student, drawing upon a variety of sources, including, but not limited to, assessments conducted by the 
School’s professional staff. 
 
The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications 
or services that may be necessary. 
 
All 504 team participants, parents, guardians, teachers and any other participants in the student’s 
education, including substitutes and tutors, must have a copy of each student’s 504 Plan. The Site 
Director will ensure that teachers include 504 Plans with lesson plans for short-term substitutes and that 
he/she review the 504 Plan with any long-term substitutes. A copy of the 504 Plan shall be maintained in 
the student’s file.  Each student’s 504 Plan will be reviewed at least once per year to determine the 
appropriateness of the Plan, needed modifications to the plan, and continued eligibility. 
 
XI. INDEPENDENT STUDY  
 
To the extent independent study is provided, Aspen Valley Prep complies with state laws relating to 
independent study as set forth in Education Code § 47612.5 5 and applicable regulations. The governing 
board has adopted policies to implement independent study options provided to students. 
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ELEMENT B:  MEASURABLE STUDENT OUTCOMES 
 
“The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes 
of this part, means the extent to which all pupils of the school demonstrate that they have attained the 
skills, knowledge, and attitudes specified as goals in the school’s educational program. Pupil outcomes 
shall include outcomes that address increases in pupil academic achievement both schoolwide and for 
all groups of pupils served by the charter school, as that term is defined in subdivision (a) of Section 
52052. The pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section 
52060, that apply for the grade levels served, or the nature of the program operated, by the charter 
school.” Ed. Code § 47605(c)(5)(B). 
 
Aspen Valley Prep will meet all statewide content and performance standards and targets. Ed. Code §§ 
47605(d)(1), 60605. Aspen Valley Prep will comply with all applicable laws and regulations related to AB 
97 (Local Control Funding Formula) and AB 484, and will continue to as they may be amended from time 
to time, including all requirements pertaining to pupil outcomes.  
 
As a California charter school, Aspen Valley Prep assumes an increased level of accountability for all 
aspects of its programs and for achieving the goals described within the vision and mission of the school. 
It has adopted a comprehensive set of benchmarks for student and school outcomes that support the 
achievement of the school’s vision and mission, based on the state and common core standards, state 
priorities, and our definition of an educated person in the 21st Century and the school’s goals. On an 
annual basis, the school engages stakeholders to prepare the Local Control Accountability Plan Annual 
Update that details specific goals aligned with each of the state’s priorities, along with specific actions to 
realize each goal and fiscal allocations to support those efforts. Our LCAP goals, actions and 
measurements are included in Section VI of Element A, above. 
 
Full implementation of the educational program and frequent monitoring of student and school 
outcomes ensures that Aspen Valley Prep is an academic success and is achieving all of its overarching 
goals.  
 
The Site Director and faculty is accountable for the academic achievement and psychological well-
being of students. The Site Director is ultimately responsible for meeting target goals, and is held 
accountable by the Academic Director, Executive Director and Board of Directors. The Site 
Director is accountable for meeting Adequate Yearly Progress as required by ESEA (or any similar 
new measures that may be established). 
 
 
I. MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM 
 
Students matriculate from Aspen Valley Prep with a range of knowledge, skills, and attitudes that 
embody the school’s definition of an Educated Person in the 21st Century. AVPA pursues the following 
student outcome goals, as measured by multiple and varied benchmark assessments that are aligned to 
state and federal standards (including CA CCSS) and reflect proficiency measures required by the new 
CAASPP assessments, as well as state priorities detailed in California Education Code § 52060(d).   
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Specifically, as detailed in Element A, Section VI: 
    

● New state assessment measures will meet or exceed the established growth target(s). 
● AVPA will meet Adequate Yearly Progress schoolwide and subgroup growth rates, as required by 

ESEA (or comparable measure defined by Congress in reauthorizing the ESEA). 
● The CAASPP participation rate will be at least 95%. 
● CAASPP ELA and Math, CAA and CAASPP achievement rates and annual growth rates will meet 

or exceed surrounding comparison schools, with a goal of 100% proficiency. 
 
In addition: 
 

● English Learners will progress at least one level on the CELDT/ELPAC each year. 
● English Learner reclassification rates will meet or exceed the District’s reclassification rate. 
● Special education students will demonstrate appropriate progress toward stated goals in their 

IEPs each year. 
● AVPA will maintain at least 95% Average Daily Attendance. 
● Suspension and expulsion rates will be lower than comparable surrounding schools in the 

District. 
● Students will demonstrate a mastery of grade-level standards and designated outcome goals in 

the areas of English Language Arts, Mathematics, Science, Social Science/History.  
● AVPA will close the “achievement gap,” with standardized test score data demonstrating a 

pattern of raised achievement over time for traditionally underserved students, including socio-
economically disadvantaged, foster and homeless youth. 

● Based on a school-designed rubric, students will demonstrate proficiency (based on teacher-
designed rubrics) in knowing the 7 Habits and apply Leadership Skills inside and outside of the 
school environment. 

 
These student outcomes are directly tied to the goal of providing students with a rigorous standards-
based program while preparing them for a rigorous, college-preparatory high school. 
 
 
II. SCHOOL OUTCOME GOALS WILL ALIGN WITH CALIFORNIA’S EIGHT STATE PRIORITIES  
 
As illustrated in Element A, Section VI, align outcome goals and actions – including allocation of 
resources -- with the eight state priorities.  AVPA annually engages stakeholders in drafting its Local 
Control Accountability Plan in accordance with the California Education Code and county and district 
policies.   
 
 
III. ADDITIONAL OUTCOMES 
 
In addition to the specific academic achievement goals detailed above, additional goals include: 
 

1. AVPA will realize a higher teacher retention rate and higher teacher attendance rate than the 
district average, and demonstrate high levels of teacher job satisfaction as evidenced by end-of-
year surveys. 

2. AVPA will demonstrate a high level of parent satisfaction -- 85% or higher -- based on annual 
surveys. 
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3. The Board of Directors will carry out its responsibilities with the utmost degree of good faith, 
honesty, integrity, loyalty and undivided service to the school as demonstrated by the actions of 
the Board and adherence to legal requirements. 

4. Financial planning and annual budgets will reflect the appropriate allocation of resources to 
ensure achievement of the school’s vision and mission as demonstrated by balanced budgets that 
address the school’s priorities and successful external audits. 

 
These goals and our progress toward goals  communicated regularly with our entire school community. 
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ELEMENT C:  METHODOLOGIES FOR MEASURING STUDENT OUTCOMES 
 
“The method by which pupil progress in meeting those pupil outcomes is to be measured. To the 
extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent 
with the way information is reported on a school accountability report card.”  Ed. Code § 
47605(c)(5)(C). 
 
 
Aspen Valley Prep administers a variety of meaningful assessments to document and analyze 
student academic progress over time (see Element B). Student achievement data gathered through 
internal and external assessments provide teachers the opportunity to modify classroom 
instruction in response to student outcomes and allow the school to modify its program to best 
address student needs.  
 
Aspen Valley Prep complies with all regulations, reporting and processes associated with the state’s new 
Local Control Accountability Plans under the Local Control Funding Formula. 
 
 
I. METHODS FOR MEASURING STUDENT ACADEMIC PROGRESS 

 
To make certain that the school’s primary goal of increased academic achievement for all students is 
met, student achievement data obtained from standardized assessments is disaggregated annually to 
clearly identify the academic performance of students by sub-groups (e.g., by ethnicity, gender, English 
Learners, socioeconomically disadvantaged students, and students with disabilities).  
 
Additional internal assessments, such as teacher-created, publisher and online assessment tools, are 
analyzed individually by teachers and in collaborative groups during weekly planning in order to target 
student needs, identify program strengths and gaps, and to plan subsequent instruction. Throughout the 
year benchmark student achievement data is analyzed among the school faculty during pupil-free 
professional development days. 
 
Our faculty uses a variety of assessments to measure individual students’ attainment of state content 
standards and the objectives of our curriculum. Students participate in several formal assessments 
each year, including the NWEA MAP diagnostic assessments. Official checklists and rubrics from the 
published curriculum programs and online resources play a major role in teachers’ determination of 
student achievement of standards mastery.  More informal assessment techniques also play a major 
role including teacher observation, homework samples, written work, project-based rubrics and more. 
 
As students become increasingly able to produce independent work samples such as journal entries, 
written reports, project work and presentations, these products are also evaluated by teachers. By the 
end of the third grade we expect that most students will Meet/Exceed standards in ELA and Math 
according to the school‘s identified assessment measures. Ongoing assessment of daily work and 
formal evaluation using online assessments, scoring guides, tests and checklists provide the teacher, 
parent and student with feedback on student achievement and progress. As students progress into and 
through middle grades, student evaluation becomes more formal, including student-produced projects, 
final draft writing, science experiments and presentations of research. Portfolios and projects are used 
to assess student growth and to assist both the student and the teacher in identifying the next steps for 
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growth. Students are assessed in a summative manner on a weekly basis in the form of a quiz, test 
(both written and online), essay, research paper, presentation or project. 
 
Specifically, use the following assessments: 

 
● California Assessment of Student Performance and Progress (CAASPP)/California Alternative 

Assessment (CAA) andCalifornia Scient Test (CAST) in Science for grade 5  
● NWEA MAPs benchmark assessments based on Common Core standards  

 
 

II. DATA DRIVEN INSTRUCTION 
 

Aspen Valley Prep will continue to utilize the comprehensive and customizable student information 
system (SIS) Illuminate to store student information such as registration, class schedules, attendance, 
demographics, emergency contacts and more. We will also continue to utilize Illuminate to collect, 
analyze, and communicate to parents and other stakeholders a variety of reports on student 
achievement, including school-wide and subgroup analyses. While the Site Director has primary 
responsibility for overseeing all student achievement data entry, analysis, reporting and reflection on 
data, all teachers receive intensive training on student achievement data and effective usage of 
Illuminate. 
 
Aspen Valley Prep’s teachers and school leaders analyze student achievement data on a continuous 
basis in order to identify individual student needs, trends across groups of students or classes, and 
longitudinal growth over time. Grade levels are provided with common planning time that they use to 
examine data at least monthly. The Site Director monitors the progress of all subgroups (particularly 
language learners and special education students), and patterns of academic achievement that may 
indicate declining progress or inequitable outcomes among different sub groups. Any problematic data 
trends are directly addressed through meetings with individual teachers, and through the examination 
of policies or curriculum that may be contributing to declining achievement or inequities. 
 
Data review also is used by school leaders to assess teacher efficacy in real-time, ensuring that teachers 
who are struggling to achieve intended outcomes in specific subject areas, or with specific students, 
receive targeted training, support and professional development to improve their teaching practice. 
 
On an annual basis, internal data is compared to CAASPP and other state standardized test data to 
determine efficacy in predicting performance. Aspen Valley Prep also annually prepares and make public 
its Student Accountability Report Card (SARC). 
 
Parents/guardians have real-time access to their child’s academic performance, attendance, discipline 
and other metrics via the Illuminate system.  Teachers review individual student achievement data with 
parents during annual teacher-parent conferences and in writing during quarterly progress reports; 
parents receive test reporting by mail; the School Accountability Report Card (SARC) is available on the 
school website for review. 
 
After enrollment, parents or guardians are asked to complete a survey to help AVPA better understand 
why families are exercising AVPA as a school choice option for their students. To fulfill WASC 
requirements, AVPA occasionally surveys students, parents, teachers and staff members on a variety of 
topics to provide feedback for planning and policy making.   
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III. PROGRESS REPORTS/GRADING   
 
Teachers formally report student progress to parents three times each year using progress reports. 
Teachers conduct parent conferences once annually (fall) at the time progress reports are issued so that 
parents have regular opportunities to discuss their child’s progress personally with his or her teacher. 
For students that need additional support, an additional parent conference may be held in the spring. 
During the summer prior and into the first month of the school’s operation, the Site Director and 
teachers collaboratively review the instrument, policies and procedures that are used to report student 
progress. All instructional staff receive detailed training about the preparation of these reports during 
professional development sessions during summer and throughout the year.   
 
Student achievement is evaluated against state standards and the school’s stated outcomes reflect 
student progress on a continuum toward mastery of the concepts and skills at each grade level. The 
progress reports include a score on a scale of 1-4 indicating the student’s level of mastery in each 
standard. The goal is for every student to prove mastery on each standard, indicated by a score of 3. If a 
student proves mastery above and beyond grade level, the student earns a 4 on that standard. In 
addition to a scale score on a continuum toward mastery, teachers include verbal narrative evaluations 
regarding the completeness, quality, and level of understanding of student work as well as descriptions 
of attitudes and behaviors at school during parent teacher conferences.  
 
At parent-teacher conferences, parents/guardians review the progress of their child, sharing and 
discussing test scores, projects, schoolwork, and areas for improvement. At these meetings, home and 
school strategies are discussed so that the student has the best chance of continuously improving 
his/her performance.  
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ELEMENT D:  GOVERNANCE STRUCTURE 
 
“The governance structure of the school, including, but not limited to, the process to be followed by the 
school to ensure parental involvement.” Ed. Code § 47605(c)(5)(D). 
 
 
I. NON-PROFIT PUBLIC BENEFIT CORPORATION 
 
Aspen Valley Prep Academy is a direct-funded independent charter school operated by Valley 
Preparatory Academy, Inc. (Board) a California non-profit public benefit corporation with designation as 
a 501(c)(3) by the IRS. in accordance with California’s Charter Schools Act, the Nonprofit Public Benefit 
Corporation Law, the corporation’s Bylaws and the terms of this charter. The Charter School shall 
comply with the Brown Act and the Public Records Act. Copies of AVPA, Inc.’s Articles of Incorporation 
and Bylaws are submitted as separate documents with this Petition submission as instructed.   
 
Aspen Valley Prep operates autonomously from the authorizer, with the exception of supervisory 
oversight as required by statute and other contracted services as negotiated between the authorizer 
and the school. Pursuant to Education Code Section 47604(d), the authorizer shall not be liable for the 
debts and obligations of the Aspen Valley Prep, nor will the authorizer be liable for claims arising from 
the performance of acts, errors, or omissions by Aspen Valley Prep as long as the authorizer has 
complied with all oversight responsibilities required by law. 
 
II. GOVERNANCE STRUCTURE 

 
A. MAJOR ROLES AND RESPONSIBILITIES  
 

1. BOARD OF DIRECTORS 
 
The Board of Directors is fully responsible for the operation and fiscal affairs of the Aspen Valley Prep, 
including but not limited to the following: 

● Hire, supervise, evaluate, discipline, and dismiss the Executive Director and Academic Director of 
AVPA, and Site Director 

● Approve contractual agreements in excess of $2000.00 
● Approve and monitor the implementation of general policies including effective human resource 

policies for career growth and compensation of the staff 
● Approve and monitor the annual budget, budget revisions, and monthly cash flow statements 
● Approve and monitor annual budget and budget revisions 
● Act as a fiscal agent, including  but is not limited to the receipt of funds for the operation of the 

Aspen Valley Prep in accordance with applicable laws and the receipt of grants and donations 
consistent with Valley Prep’s mission  

● Contract with an external independent auditor to produce an annual financial audit according to 
generally accepted accounting practices 

● Establish operational committees as needed 
● Execute all applicable responsibilities provided for in the California Corporations Code 
● Engage in ongoing strategic planning 
● Approve the school calendar and schedule of Board meetings 
● Recruit and appoint new Board members and provide orientation training 
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● Evaluate school effectiveness by monitoring student performance on the basis of measurable 
outcomes 

● Ensure that the School Academic Report Card (SARC) and Local Control and Accountability Plan 
(LCAP) are prepared annually 

● Approve out of state or overnight field trips 
● Participate in the dispute resolution procedure and complaint procedures when necessary 
● Approve charter amendments as necessary and submit requests for material revisions as 

necessary to the District for consideration 
● Approve annual independent fiscal audit and performance report 
● Appoint an administrative panel or act as a hearing body and take action on recommended 

student expulsions 
 
The Board may initiate and carry on any program or activity or may otherwise act in a manner which is 
not in conflict with, inconsistent with, or preempted by any law, and which are not in conflict with the 
purposes for which the school was established.  
 

2. EXECUTIVE DIRECTOR 
 
The Executive Director serves as the operational and educational leader and chief executive officer of 
AVPA, Inc. The Executive Director is responsible for the direction of the Charter School and of AVPA, Inc., 
relationships with stakeholders (e.g. community members, parents, students, staff, donors, District 
oversight office, etc.) and leadership of the organization’s development efforts.  
               
The Executive Director shall perform assigned tasks as directed by the Board of Directors. These tasks 
may include, but are not limited to, the following: 
 

● Ensure Aspen Valley Prep enacts its mission 
● Guide Aspen Valley Prep toward the fulfillment of its vision and future goals 
● Communicate with and report to the Board of Directors 
● Oversee implementation of organizational policies established by the Board of Directors 
● Oversee all corporate finances, including those of AVPA, and take actions to ensure financial 

stability and accurate financial records  
● Oversee the recommendations of employee hiring, promotion, discipline, and/or dismissal 
● Oversee operational systems such as student records, teacher records, teacher credentialing, 

contemporaneous attendance logs, purchasing, budgets, and timetables 
● Promote Aspen Valley Prep in the community, encourage positive public relations, and interact 

effectively with media 
● Take an active role in fundraising and grant writing  
● Ensure compliance with all applicable state and federal laws 
● Complete and submit required documents as requested or required by the charter and/or Board 

of Directors and/or the District; 
● Attend District administrative meetings as requested by the District and maintain contact with 

the District as needed 
● Present the independent fiscal audit to the Board of Directors, and, after review by the Board of 

Directors, present audit to the District, the County Superintendent of Schools, the State 
Controller, and the California Department of Education. 
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The above duties, with the exception of personnel matters, may be delegated or contracted as approved 
by the Board of Directors to another appropriate employee or third party provider. 
 

3. ACADEMIC DIRECTOR 
 

The Academic Director provides leadership and support in implementing the educational vision, 
philosophy, goals, objectives and course of study.  Responsibilities include: 

 Planning, directing, implementing and evaluating the instructional program of the schools 
 Oversight and planning of professional development for teachers and staff   
 Monitoring the schools’ instructional accountability, including collecting, analyzing, and reporting school and student 

performance data to develop school priorities and to drive decision-making 
● Ensuring that appropriate evaluation techniques are used for both students and staff 
● Student discipline, and as necessary participate in the suspension and expulsion process 

 
4. SITE DIRECTOR 

 
The Site Director is the leader of the school site. He/She ensures that the curriculum is implemented in 
order to maximize student learning experiences and be responsible for the orderly day-to-day 
operations of the School and the supervision of all employees at the school site.  Responsibilities 
include, but are not limited to, the following: 
 

● Manage and/or oversee all daily school operations, including student admissions and discipline, 
facilities, food services, front office, school scheduling, etc. 

● Recruit, hire, train, coach, evaluate and if needed, discipline or terminate all teachers and staff 
● Ensure that appropriate evaluation techniques are used for both students and staff 
● Develop, support, guide, and evaluate teachers, counselors, and other personnel to ensure the 

academic achievement of all student subgroups and targeted student populations 
● Provide instructional support by building the capacity of teachers in implementing effective 

strategies to teach all student subgroups and targeted populations, including English Learners, 
foster youth, low income students, gifted and talented students, and students with disabilities 

● Prepare the annual Local Control Accountability Plan  
● Oversee school wide testing 
● Prepare the school’s master schedule and summer school schedule   
● Assist the Executive Director in meeting state and federal mandates and to ensure instructional 

monitoring and compliance needs 
● Take responsible steps to secure full and regular attendance of students enrolled in accordance 

with policies established by the Board of Directors 
● Oversee student discipline, and as necessary participate in the suspension and expulsion process 
● Promote school in the community 
● Oversee student services, extracurricular activities, and all school athletics  
● Organize, assist, and implement the school’s safety plan and ensure compliance with mandated 

child abuse reporting 
● Manage the school physical plant  

 
 
A detailed Organizational Chart is included in Appendix E. 
III. GOVERNING BOARD COMPOSITION AND MEMBER SELECTION 
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Aspen Valley Prep is governed by the VPA, Inc. Board of Directors (“Board” or “Board of Directors”) in 
accordance with the Board’s adopted corporate bylaws, which shall be consistent with the terms of this 
charter. 
 
The Board of Directors is composed of three (3) to seven (7) directors, as set by resolution of the Board.  
No employees of AVPA, AMPS, or VPA, Inc. serve on the Board.  All directors are designated at the 
corporation’s annual meeting. Each director holds office, unless otherwise removed from office in 
accordance with the bylaws, for two (2) years and until a successor director has been elected as 
required by the position as described below. Board members may serve consecutive terms on mutual 
agreement of the Director and the Board.    
 
The current AVPA, Inc. Board is composed of the following members:  
 
John Grice, Principal at John Grice Consulting, Board President, international businessman with 
extensive experience with project management and sales 
Stephen Paul, Sales Manager at Homegrown Organic Farms, Board Treasurer, experienced in 
agribusiness and business development 
Carrie Zulewski, Fundraising Consultant at Z Fundraising Advisors, Board Secretary, entrepreneur, 
fundraiser, community activist, education advocate 
MaryJane Fitzpatrick, Recreation manager of the Parks, Recreation and Community Services 
Department (retired), experienced organizational management, fundraising and healthy activities for 
children 
Deborah Torres, Chief Development Officer, Fresno Rescue Mission, experienced in non-profit and 
project management, service to at-risk populations, and fundraising 
Megan Rafferty, Outreach Consultant, Education Results, experienced in charter school policy, research 
and advocacy at the national level; expertise in special education and charter school governance  
Sergeant Diana M. Trueba, Central Policing District Investigations Supervisor, Fresno Police Department, 
16 years experience with Fresno PD, expertise in community needs and services. 
 
Board Member resumes are attached in Appendix C, as required. 
 
The existing Board of Directors designates all other directors. Any member of the community may refer 
a potential candidate to the Board, which will evaluate prospective candidates to determine whether or 
not they fit the stated needs of the Board recruitment strategy. Although the Board strives for 
unanimous support for new Board Members, per the Bylaws, a simple majority is all that is needed to 
designate a Director. 
 
Although not required, the Board strives to create an odd number of Directors for voting purposes.  In 
accordance with its Bylaws, the Board appoints new members upon the resignation or removal of any 
director, or any change in the stated number of Board members (e.g., expanding the size of the Board to 
increase fundraising capacity).  
 
In accordance with Education Code Section 47604(c), the District may appoint a representative to sit on 
the Board. If the District chooses to do so, the Board may choose to appoint an additional member to 
ensure that the Board is maintained with an odd number of directors. As indicated in applicable 
governance documents, VPA, Inc. complies with conflict of interest laws related to public entities 
including Govt. Code 1090 and the Political Reform Act.   
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In recognition of the need for diverse voices and expertise on the Board, there is a consistent attempt to 
recruit Board members to ensure sound oversight of the fiscal, operational, and instructional practices 
of the school, including individuals with experience in business management, law, finance, education, 
governance, administration, facilities, and community relations. 
  
Threshold screening criteria for all prospective members of the Board demonstrates understanding of 
the mission and vision of VPA, Inc. and a strong commitment to serving the school’s students. Other 
relevant criteria for Board selection include a demonstrated ability to act in a leadership capacity and a 
commitment to diligently fulfilling all Board responsibilities, including a willingness to routinely attend 
Board meetings and participate actively in oversight of the school. New Board members go through an 
initial orientation to their responsibilities as Board members and effective charter school oversight.   
 
The Board seeks appropriate training and other resources for continuous improvement of performance, 
both as a full Board and individually. Such training includes full-Board training sessions with experts 
familiar with charter school governance, finance, and more.  
 
IV. GOVERNANCE PROCEDURES AND OPERATIONS 
 
The Board of Directors meets monthly (except during the summer) and in accordance with the Brown 
Act, as it may be amended from time to time.  Additional meetings are called as necessary and comply 
with all of the provisions of the Brown Act.  At an annual meeting, the Board sets the calendar for 
upcoming Board meetings for the year and publishes the schedule on its charter schools’ 
websites.  Agendas for regular meetings are published in advance and distributed to each member of 
the Board of Directors and are physically posted at the school’s entrance and office, and posted on the 
school website, for public viewing at least 72 hours in advance of regular meetings. Agendas for special 
meetings are posted in the same manner at least 24 hours before the meeting. 
 
The Board may initiate and carry on any program or activity or may otherwise act in a manner which is 
not in conflict with or inconsistent with or preempted by any law and which are not in conflict with this 
charter or the purposes for which charter schools are established. 
 
The Board may execute any powers delegated by law to it and shall discharge any duty imposed by law 
upon it and may delegate to an employee of the Charter School any of those duties with the exception 
of budget approval or revision, approval of the fiscal audit and performance report (if any), and the 
adoption of Board policies.  The Board however, retains ultimate responsibility over the performance of 
those powers or duties so delegated.  Such delegation will: 
 

● Be in writing 
● Specify the entity designated 
● Describe in specific terms the authority of the Board of Directors being delegated, any 

conditions on the delegated authority or its exercise and the beginning and ending dates of the 
delegation 

● Require an affirmative vote of a majority of Board members 
 

Decisions of the Board are by majority vote. As consistent with the requirements of the California 
Corporations Code (Section 5211(a)(8)), an act or decision made by a majority of the directors present at 
a meeting duly held at which a quorum is present is an act of the Board. In accordance with the Brown 
Act, directors may participate in meetings via teleconference, so long as a minimum of a quorum of 
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directors participates within the jurisdictional boundaries, that all votes are taken by roll call, and other 
prescribed requirements for teleconference participation are met, as detailed in the Bylaws. 
 
The Board of Directors may, in its discretion, form committees, each consisting of two or more directors, 
in accordance with the Bylaws and applicable law, to accomplish the objectives and responsibilities of 
the Board and to ensure that the school meets achieves its mission and goals, including, but not limited 
to, a Finance Committee, Personnel Committee and Nominating Committee. Committee meetings are 
held in accordance with the Brown Act, as detailed in the Bylaws. Appointments to committees of the 
Board of Directors shall be by majority vote of the directors then in office. The Board of Directors may 
appoint one or more directors as alternate members of any such committee, who may replace any 
absent member at any meeting. 
 
Contracted services shall be chosen, negotiated, monitored, audited and evaluated by the Board, to 
ensure the following:   

● the reasonableness of the terms of the contract with costs reflecting a fair market value of 
services provided  

● fidelity to the charter 
● the academic success as measured by federal and state performance standards and the 

methods of measurement described herein  
● the fiscally sound condition of the School  

 
The School contracts with a business services provider with expertise in supporting charter schools for 
back-office support with payroll, budgeting, and financial reporting compliance, and is guided by the 
above principles in doing so.   
 
 
V. PARENT/GUARDIAN INVOLVEMENT 
 
Family participation plays a vital role in the effectiveness and quality of our program. Parents are 
encouraged to contribute volunteer time and to be part of the Parent Lighthouse Team. The Site 
Director shall maintain a comprehensive list of volunteer opportunities including but not limited to the 
following:  

● Assisting in the classroom 
● Playground supervision before and after school and during recess 
● Parent Lighthouse Team membership 
● Lighthouse Team leadership 
● Assisting during festivals 
● Assisting in an enrichment class 
● Hospitality (hosting a visiting teacher candidate or speaker) 
● Service as “Class Parent” 
● Service on the Board of Directors   
● Coordinating and chaperoning field trips 
● Coordinating sets and costumes, and helping with rehearsals, for annual class plays 
● Assisting with fundraisers 
● Assisting in the office 

 
No child will be expelled from school or unable to participate in any school activities due to the failure of 
his or her parent or legal guardian participation.   
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In addition, Aspen Valley Prep strives to ensure frequent and comprehensive home-school 
communications and uses a variety of means to communicate effectively with parents, including, but 
not limited to: 
Website, Facebook, Twitter, Newsletter, School Messenger (phone calls), monthly breakfast meetings 
with the Executive Director and many other opportunities to connect including family nights and parent 
training. 
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ELEMENT E:  EMPLOYEE QUALIFICATIONS 
 
“The qualifications to be met by individuals to be employed by the charter school.”  Ed. Code § 
47605(c)(5)(E). 
 
 
All employees shall be employees of Valley Preparatory Academy, Inc., an equal employment 
opportunity employer. Unlawful discrimination or harassment on the basis of race, color, religion, sex, 
gender, gender expression, gender identity, sexual orientation, pregnancy, national origin, ancestry, 
citizenship, age, marital status, physical disability, mental disability, medical condition, genetic 
information, military or veteran status or any other characteristic protected by state or federal law is 
strictly prohibited.   
 
Employees’ job duties and work basis are negotiated in individual employment agreements, and general 
job descriptions have been and will be developed for each staff position in alignment with this charter 
petition.  VPA, Inc. is committed to recruiting and hiring a community of professionals who are 
dedicated to the education of all students and the mission of the school.   
 
Aspen Valley Prep is a school of choice, and no employee will be forced to work at Aspen Valley Prep or 
any other school operated by Valley Preparatory Academy, Inc.   
 
VPA, Inc. complies with all applicable state and federal laws regarding background checks and clearance 
of all personnel, and prohibitions regarding the employment of any person who has been convicted of a 
violent or serious felony. School teachers and all paraprofessionals meet the requirements for 
employment of California Education Code § 47605(l) and the applicable provisions of ESEA. VPA, Inc. 
ensures that all core, college prep teachers hold a Commission on Teacher Credentialing certificate, 
permit or other document that a teacher in other public schools would be required to hold. The School  
actively recruits credentialed teachers to minimize the use of teachers holding emergency credentials.  
 
The School complies with all state and federal laws concerning the maintenance and disclosure of 
employee records.  The School complies with all applicable state and federal mandates and legal 
guidelines relative to ESEA. 
 

I. CMO LEAD STAFF 
 

A. VPA, INC. EXECUTIVE DIRECTOR  
 
The Executive Director is the Chief Executive Officer (CEO) of Valley Preparatory Academy, Inc. She/he is 
responsible for the effective operation of the Aspen Valley Prep, and the general administration of all 
instructional, business, or other operations of the schools. She/he administers and supervises the school 
employees, leads development of educational program improvement, fosters a culture of positive, 
engaged learners, and serves as a strong advocate for the school’s core values—including 
developmental philosophy and parental involvement. 
 
She/he works closely with the Academic Director to plan and design innovative curriculum, and design 
and implement teacher training for effective curriculum implementation. She/he ensures that the school 
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program provides all students with core academics (i.e. reading and writing, math, social studies and 
science) and that students receive academic enrichment, including arts, music, and PE.  She/he also 
works collaboratively with both CMO and school site staff, and the Board of Directors, to provide 
consistent and effective school leadership. 
 
Summary of Essential Functions 
The Executive Director is responsible for overseeing and supporting a high performing schools and 
building a world class organization. He or she is the primary liaison with other school leaders and 
governing board members, the Board of Directors, governmental agencies, legislators and the public. 
The Executive Director is expected to build partnerships locally and with national organizations that are 
committed to high-quality charter school authorizing. 
 
The Executive Director is responsible for the overall planning, coordinating, and supervising of the 
Charter School operations, including its process for authorizing new charter schools and managing 
existing contracts. Much of this work is accomplished through establishing and maintaining high-quality, 
transparent systems of accountability. 
 
The Executive Director sets strategic direction for the organization. The Executive Director works closely 
with and is accountable to the Board of Directors for ensuring efficient and productive Board meetings 
as well as carrying out the organization’s mission and achieving its goals.  The Executive Director 
oversees all central office staff and the Academic Director, who in turn supervises the Site Directors.   
 
Performance Responsibilities 
The Executive Director is responsible for: 

● Meeting all goals and objectives established with the Board of Directors. 
● Providing regular and accurate reports on progress, issues and recommendations to the Board. 
● Performance management of schools. 
● Staffing decisions for organization, including both schools. 
● Developing an annual budget and maintaining the organization’s fiscal health. 
● Promoting and maintaining a positive climate by ensuring that all interactions with staff, 

schools, agencies and the public are prompt and courteous. 
● Establishing and maintaining professional and cooperative working relationships with all 

stakeholders and partners. 
● Encouraging innovative education decisions through the organization. 
● Providing technical guidance and assistance to schools. 
● Maintaining a high-functioning organization.  
● Overseeing compliance with state and federal laws. 
● Supervision of Central Office Administrative Team 
● Oversee strategic planning process 

Qualifications: 
• Master’s degree or higher required. 
• At least five years of broad, varied and increasingly responsible experience with budgeting, 

information technology, personnel management, and organizational procedures. 
• Demonstrated track record in a senior management position with a high-performing charter 

school or charter school network is desirable. 
• Charter school and/or school district leadership experience desirable. 
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• Strong judgment and instincts around politics and policy, relationship building and partnerships, 
and balancing school accountability with technical support and assistance. 

• Ability to build and maintain an effective organization committed to a common goal. 
• Awareness of principles, methods, and procedures related to charter school operations, 

information technology and data management, budgeting and accounting. 
• Awareness of laws, policies, and regulations pertaining to charter school operations and 

performance. 
• Awareness of best practices in charter school authorizing. 
• Ability to negotiate effectively. 
• Establish and maintain cooperative/collaborative relationships with all schools and partners. 
• Deal effectively and graciously with situations requiring tact and judgment. 
• Lead a high-performing organization including high levels of employee satisfaction and team 

health. 
  

B. ACADEMIC DIRECTOR 
 
The Academic Director is an inspiring leader and communicator with substantial educational experience 
in charter, public, or private school settings. Reporting to the Executive Director, the Academic Director 
is responsible for development, alignment, and academic excellence of K-12 instructional programs.  The 
Academic Director supervises and supports the Site Directors and oversees curriculum. In addition, some 
instructional support staff will report directly to the Academic Director.  The Academic Director provides 
leadership, vision, and strategic direction for curriculum, instruction, assessment, and school 
improvement initiatives overseeing professional development. The ideal candidate will have a proven 
track record of attaining exemplary academic results. 
 
Responsibilities 
Leadership 

● Develop and lead Site Directors and academic teams in their roles as instructional leaders 
● Assist the Executive Director in the implementation of the Strategic Plan, with a focus on 

student success and academic excellence 
● Implement the school’s educational design, including standards, assessments, instructional 

guidelines, ability grouping, and school culture 
● Participate in professional conferences, community outreach, and regional, state, and national 

educational organizations to stay current with relevant academic developments and to establish 
Flagstaff as an academic leader 

Student Success 
● Evaluate program effectiveness and acquire appropriate program resources to ensure that 

curricula are student focused and aligned with the school’s missions, core values, academic 
standards, and strategic goals 

● Ensure that curricula align with and exceed national and state standards and help create 
curricula that allow for efficient and effective pacing, sequencing, and lesson planning 

● Create school-wide continuity in the academic sequence and unify school culture 
● Professional Environment & Culture 
● Empower Site Directors and school leaders to take ownership and be accountable. 
● Focus on teacher development and establish an effective annual teacher evaluation plan. 
● Assist Executive Director to increase job satisfaction and retain exceptional educators. 

Qualifications: 
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● Master’s degree in Education, Education Administration, or related field 
● At least 7 years of professional experience (10+ preferred), with at least 3 years’ experience as a 

school leader with a proven track-record of success; Charter school and/or district-level 
leadership position experience preferred. 

● Demonstrated experience in effectively solving challenging problems through a positive, 
collaborative approach required. 

● Demonstrated experience in the design, implementation, or management of curriculum, 
instructional practices, and teacher development required. 

● Demonstrated success leading strategic educational initiatives that result in measurable 
improvements in student achievement required. 

● Detailed knowledge of the CCSS, instructional technology, and innovative teaching practices 
preferred. 

● Experience and knowledge of budget preparation and management in alignment with strategic 
priorities preferred. 

● Demonstrated experience developing and delivering new curriculum to meet academic goals 
preferred. 

 
The Academic Director reports to the Executive Director. The Academic Director will have oversight and 
ultimate responsibility for all academic staff at both schools, with specific supervisory duties for Site 
Directors. 
 
 
II. INSTRUCTIONAL STAFF 
 

A. SITE DIRECTOR 
 
Responsibilities and Duties: 
Student Achievement 

● Lead and oversee the school’s instructional program  
● Analyze data with other teachers regularly to maximize student performance  
● Ensure that every student shows achievement gains and that the school meets performance 

goals  
● Teacher development and evaluation 
● Plan appropriate professional development for all teachers  
● Formally supervise, observe, and evaluate all school staff  

 
School Leadership  

● Model school values and set the standard for professional behavior by modeling the 7 Habits 
● Supervise the teachers and staff  
● Create a data-centered and leadership-oriented school culture  
● Cultivate positive relationships with parents and the local community  
● Interview and select teachers as part of the hiring team 
● Communicate regularly with teachers, parents, and students both informally and through 

weekly staff and parent memos  
● Ensure that the school runs smoothly, efficiently, and on budget  

 
Skills and Characteristics  

● Very strong classroom management and discipline skills  
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● Excellent communication skills, especially with students and parents  
● Extremely high standards for student leadership and achievement 
● Relentlessness - doing whatever it takes to ensure success  
● Team player 
● Willingness to aggressively seek administrative certification 
● Belief in the AVPA, Inc. mission and educational model  
● Maturity, humility, strong work ethic, sense of humor, and “get it done” attitude  
● Proven track record of instructional leadership and academic excellence, including English 

Learners and those with special needs 
● Ability to work with students and staff and to motivate and engage them in a positive way 
● Ability to demonstrate leadership and project management skills needed to facilitate a group or 

project 
 

Qualifications: 
● Bachelor’s degree required, master’s degree preferred  
● Valid California Teacher Credential 
● Administrative credential preferred with willingness to aggressively seek administrative 

certification 
● At least four years of teaching experience  
● Proven track record of instructional leadership and academic excellence, including English 

Learners and those with special needs 
● Educational vision for and experience with low-income and/or minority children 
● Willingness to continue established educational programs and investigate new research-based 

successful practices 
● Demonstrated ability in helping teachers become skilled practitioners 
● Proven track record in collaboration, teamwork and achievement results  
● Excellent communication skills, especially with students and parents  
● Extremely high standards for student leadership and achievement 
● Relentlessness - doing whatever it takes to ensure success  
● Team player 
● Belief in the VPA, Inc. mission and educational model  
● Maturity, humility, strong work ethic, sense of humor, and “get it done” attitude  
● Ability to work with students and staff and to motivate and engage them in a positive way 

 
B. TEACHERS 

 
Responsibilities and Duties 

● To provide each student with a caring, stimulating, learning environment that will cultivate 
emotional intelligence and enable each child to reach his/her fullest academic potential. 

● Design, deliver instructional lessons to meet curriculum requirements adopted by the California 
State Board of Education 

● Provide planned learning experiences that motivate students, utilize best practices, are inclusive 
of parent participation, adhere to Aspen Valley Prep’s educational model, and are 
developmentally appropriate 

● Develop current lesson plans (daily and/or weekly) and instructional materials that provide 
individualized and small group instruction in order to adapt the curriculum to the needs of each 
pupil 

● Select and utilize appropriate instructional materials, aids, and supplies that assist in the 
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development of innovative, well-organized units of study 
● Identify, record, reflect on student needs and cooperate with the professional learning 

community to assess, plan, monitor, and implement methods to solve student health, attitude, 
and learning issues 

● Work collaboratively with parents to design, deliver, manage learning experiences for all 
learners 

● Establish and maintain high standards of student behavior needed to achieve optimal learning 
atmosphere in the classroom 

● Provide a functional and attractive environment in the classroom conducive for learning and 
aligned to the curriculum 

● Adhere to Aspen Valley Prep’s Restorative Justice policy, and social/emotional learning policy 
● Plan and coordinate the work of aides, teacher assistants, parents, and other paraprofessionals 

as appropriate 
● Participate cooperatively in the system of evaluation as stated in the charter’s guidelines.  
● Administer assessments in a variety of forms (formative, summative, standardized, etc.) in 

accordance with the charter’s testing programs 
● Evaluate students’ academic and social growth, keep appropriate records, prepare student 

reports and communicate with parents regarding their child's progress 
● Communicate with parents, administration, colleagues in a timely, consistent manner 
● Actively participate in a professional learning community 
● Perform basic attendance accounting and business services as required in an accurate and 

timely manner 
● Supervise students in out-of-classroom activities during the assigned working day. 

Share in the sponsorship of student activities and participate in faculty committees as agreed 
upon 

● Attend all teacher in-service education  
● Maintain professional competence through participation in additional in-service activities and 

other learning opportunities and/or self-selected professional growth activities 
 

Qualifications: 
● Bachelor’s degree 
● Valid Teaching Credential 
● Committed to the school philosophy, vision, and mission 
● Teaching experience at the K-6 level preferred 

 
C. INTERVENTION SPECIALISTS 

 
As discussed in Element 1, Aspen Valley Prep employs Intervention Specialists to administer the 
academic intervention programs and to assist with IEPs.  
 
Responsibilities and Duties: 

● Raise student achievement of special education students and students with educational gaps 
● Work in conjunction with the Site Director to facilitate the development, refinement, and 

implementation of accommodations and modifications to curriculum and related assessments 
to meet the academic needs of students eligible for special education services, as well as 
students demonstrating academic gaps 

● Serve as an instructional resource for directors and teachers, for school initiatives and programs  
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● Plan, promote, and provide professional development that will improve instructional skills to 
include accommodations and modifications and state assessment decisions and underserved 
students with academic gaps, including training teachers on the use of interventions and 
analyzing student data to identify strengths and needs 

● Regularly visit classrooms and model effective differentiated instructional strategies and lessons 
for teachers 

● Assist in the process for the selection of instructional materials, visual media, and instructional 
software 

● Participate in the evaluation of programs and instructional strategies 
● Perform other duties as assigned 

 
Qualifications: 

● Bachelor’s Degree; Master’s Degree Preferred  
● Special Education and Teacher Certification  
● Two or more years’ classroom experience in an urban setting teaching special education 

preferred 
● Professional development presentation experienced preferred  
● Prior training in curriculum development and proficiency in content-area curriculum and 

instructional strategies preferred  
● Demonstrated ability to work collaboratively and successfully 
● Embody and understand the 7Habits, and how they relate to the execution of his/her duties 

 

D. AIDES/PARAPROFESSIONALS 
 
Aspen Valley Prep employs non-certificated instructional support staff in the form of instructional aides 
and instructors of enrichment/non-core subjects. These staff members have an appropriate mix of 
subject matter expertise, professional experience, or demonstrated capacity to work successfully in the 
designated capacity. They do not assign grades or approve student work assignments without the 
approval of a teacher.  
 
Responsibilities and Duties:  
Instructional or Student Service: 

● Supervise children in all indoor and outdoor activities ensuring a safe environment, especially 
during transitions and bathroom breaks 

● Monitor the school’s entryway, greeting parents and visitors to the school and maintaining school 
safety 

● Supervise children during breakfast, lunch and snack time, encouraging good eating habits are 
developed 

● Assist in teaching children to become responsible for their decisions and actions.  
● Guide children’s behaviors in a positive way that teaches self-respect along with respect for others 

and the community around them 
● Encourage children to interact positively with other children and people around them  
● Provide a wide variety of age appropriate activities that offers physical and emotional growth  
● Prepare instructional materials needed to implement the daily activity plans with the classroom 

teacher 
● Maintain open lines of communication with the classroom teacher and team to ensure individual 

needs of all children are met 
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● Prepare and distribute healthy snacks as necessary for children 
● Lead the classroom if teacher is running late or requested a substitute 
● Help and supervise during any field trip and school-related activities  

Qualifications 
• Documentation of High School Graduation and post-secondary units hold an associate degree 

from a recognized college or university or have completed 2 years of college with a minimum of 
60 semester units (90 quarter units) from a recognized college or university) 

• Candidates for teaching profession are preferred 
• Demonstrated competency in mathematics and language arts as evidenced by transcripts or 

completion of a basic skills assessment 
• Strong interpersonal, oral and written communication skills 
• Demonstrated commitment to the AVPA  vision and mission 
• Meet all requirements needed for compliance with federal and state  regulations 

 

III. NON-INSTRUCTIONAL STAFF 
 

A. OFFICE MANAGER 
 
Responsibilities and Duties: 
Non-Instructional Operations 

● Efficiently implement all daily, non-instructional operations 
● Supervise school operations staff including front office reception, food service, and maintenance 
● Ensure all policies, logistical procedures, handbooks, and programs address the safety of 

students and staff 
● Oversee distributions of all necessary student/family packets and other communications in 

coordination with Site Director 
● Implement efficient operational systems and office procedures 
● Manage food service personnel, vendors, food program documentation, compliance, 

reimbursement, payment system, safety, and quality controls 
● Manage vendor relationship with transportation services 
● Assist with logistics of student clubs, orientations, information nights, and other events 

Facilities Operations 
● Coordinate facilities projects and requests (e.g. space allocations and renovations, room 

changes, furniture orders) 
● Develop facility maintenance plans and schedules 
● Manage maintenance, janitorial, and pest control services 
● Assist procurement and construction of new facilities, if applicable 

School Operations 
● Oversee student record keeping, student information, and attendance reporting 
● Assist with student application process, lottery, and enrollment and ensure that procedures are 

compliant 
● Oversee and assist with student supervision including arrival / dismissal, lunch, and break 
● Coordinate all special student events such as field trips, in-school fundraising, and assemblies 
● Oversee school risk management including health, safety, emergency plans, and student 

insurance 
Qualifications: 
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● Bachelor’s degree required or a minimum of three years in operations, facility management, 
human resources, information technology, relevant start-up, or accounting 

● Experience in program development, counseling, and other administrative duties in the 
middle/high school setting is a plus 

● Evidence of successful track record 
● Flexibility and willingness to participate in projects outside articulated responsibilities above 

 
B. ADMINISTRATIVE SUPPORT 

 
Provide office support for all directors related to implementing their duties, including: 

● Perform basic accounting and payroll, communications, office supervision, attendance tracking, 
clerical duties, and the operation of office equipment 

● Perform clerical and administrative procedures for daily school operations 
● Prepare correspondence, forms, reports, memoranda, and student attendance and enrollment 

data in an accurate and timely manner 
● Assure that student data, permission slips, and other required paperwork are kept current for 

each student as needed  
● Prepare and mail correspondence to students’ parents 
● Answer high volume of calls, return general voicemails or emails  
● Contacting parents regarding absences, missing assignments, teacher concerns or student illness 
● Implementing systems to support the work of teachers and administrative staff  
● Independently, or in accordance with administrative instructions, developing school 

communications in English and Spanish based on a thorough knowledge of school policies, 
programs and systems 

● Translating for parent meetings and school events 
● Preparing and maintaining a variety of student, personnel and school records 
● Maintaining and operating a variety of office equipment, such as the copy machine, printers, fax 

machine and scanners with speed and accuracy  
● Assisting in the coordination of special events 
● Place orders for office and classroom supplies  
● Collect necessary paperwork and assist in the full enrollment of a new student 
● Assist the Site Director and members of the administrative team, as directed  

 
Qualifications include: 

● High school diploma, some college credits earned/BA degree preferred  
● Must be organized, creative, independent and self-motivated, enthusiastic, dependable, detail-

oriented, flexible in scheduling and prioritization and driven by excellence 
● Must possess good communication skills to present facts and recommendations effectively in oral 

and written form, including accurate grammar and business correspondence knowledge 
● Demonstrated proficiency with letter and report writing, accurate mathematical calculations, 

word processing, record keeping and data collection systems 
● Interpersonal skills to establish and maintain effective relationships; demonstrated ability to 

communicate in situations requiring tact and poise; skilled in confidentiality and discretion 
● Must be able to adjust tasks and focus with composure, and in accordance with changing 

deadlines and priorities 
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ELEMENT F:  HEALTH AND SAFETY PROCEDURES 
 
“The procedures that the charter school will follow to ensure the health and safety of pupils and staff.  
These procedures shall require all of the following: 
 
(i) That each employee of the charter school furnish the charter school with a criminal record summary 
as described in Section 44237. 
 
(ii) The development of a school safety plan, which shall include the safety topics listed in sub 
paragraphs (A) to (J), inclusive, of paragraph (2) of subdivision (a) of Section 32282. 
 
(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter 
school.”  (Ed. Code § 47605(c)(5)(F).) 
 
 
Aspen Valley Prep has developed a Safe School Plan and will continue to comply with all applicable laws 
and policies applicable to public charter schools. The AVPA Safe School Plan outlines safety procedures 
for fire, earthquake, and harmful intruders (lockdown drills).  All staff is trained on emergency and first 
aid response according to state standards and training programs.   
 
In order to provide safety for all students and staff, AVPA, Inc has adopted and implements full health 
and safety policies and procedures and risk management policies at its school site in consultation with 
its insurance carriers and risk management experts.  
 
The health and safety of staff and students is the highest priority for the school. AVPA, Inc. has adopted 
comprehensive, site-specific Health and Safety Policies and Emergency Policies and Procedures 
(collectively, Policies and Procedures), including policies regarding the acquisition and maintenance of 
adequate onsite emergency supplies. Pursuant to Assembly Bill 806, AVPA shall develop its 
comprehensive school safety plan pursuant to the requirements of AB 806 and the relevant Education 
Code requirements, including Education Code Section 32282, and shall review and update the plan 
annually by March 1. 
 
AVPA trains all staff at least once annually in these Policies and Procedures. Emergency response drills 
are held regularly for all students and staff. VPA, Inc. keeps these documents readily available at the 
school site for use and review upon request. 
 
The Health and Safety Policy address the following areas, at a minimum: 

▪ Child Abuse Reporting 
▪ Child predators (gates, walls, child pick-up and drop-off, etc.) 
▪ Sexual/Other Harassment Reporting 
▪ Asbestos management 
▪ ADA adherence 
▪ Food service safety 
▪ Blood borne pathogens 
▪ Pest management 
▪ FERPA 
▪ Immunizations  
▪ TB Testing  
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▪ Medication in school 
▪ Vision, hearing, and scoliosis screening, per code 
▪ Student Illness & Injury Policies 

 
Emergency Policies and Procedures address the following areas, at a minimum: 

▪ Earthquake 
▪ Fire 
▪ Terror threats 
▪ Hostage situations 
▪ School lock-down procedures 
▪ Evacuation plans 
▪ Safety drills 
▪ Annual testing of sprinkler systems, fire extinguishers, and fire alarms  

 
PROCEDURES FOR BACKGROUND CHECKS 
All employees and all volunteers performing services that are not under the direct supervision of an 
employee, and any onsite independent contractors or vendors having unsupervised contact with 
students are required to submit to criminal background checks and fingerprinting in accordance with 
Education Code sections 44237 and 45125.1. All non-credentialed applicants for employment must 
submit two sets of fingerprints to the California Department of Justice for the purpose of obtaining a 
criminal record summary. The Charter School shall not hire any person, in either a certificated or 
classified position, who has been convicted of a violent or serious felony except as otherwise provided 
by law, pursuant to Education Code sections 44830.1 and 45122.1. Volunteers who will be outside the 
direct supervision of a credentialed employee shall be fingerprinted and receive background clearance 
prior to volunteering on campus.  The Site Director shall monitor compliance with this policy for school 
site personnel and volunteers; the Executive Director shall monitor compliance for central office staff 
(the Board President shall monitor fingerprinting and background clearance of Executive Director) and 
make quarterly reports to the Board. Aspen Valley Prep maintains on file and available for inspection 
evidence that VPA, Inc. has performed criminal background checks for all employees and documentation 
that vendors have conducted required criminal background checks for their employees prior to any 
unsupervised contact with students. VPA, Inc. shall also ensure that the Site Director receives 
subsequent notifications of all individuals subject to background checks from the Department of Justice 
to ensure the ongoing safety of its students. 
 
FACILITIES COMPLIANCE WITH STATE AND LOCAL BUILDING CODES 
 
AVPA shall comply with Education Code section 47610 by utilizing facilities that are either compliant 
with the Field Act or facilities that are compliant with the California Building Standards Code.  The 
Charter School agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities 
to ensure that they are maintained in an operable condition at all times.  The Charter School shall 
conduct fire drills as required under Education Code section 32001 and in conjunction with the FUSD (if 
at District facilities). 
 
FACILITIES COMPLIANCE WITH FEDERAL REQUIREMENTS, INCLUDING THE AMERICANS WITH DISABILITIES ACT 
 
AVPA shall comply with all federal requirements for public charter school facilities, including applicable 
provisions of the Americans with Disabilities Act. 
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SCHOOL SAFETY PLAN 
 
The following is a summary of the Health and Safety Policies and Procedures of AVPA.  AVPA may 
implement temporary instructional or operational changes as necessary to respond to emergencies 
(including but not limited to fire, flood, earthquake, actual or threatened war or terrorism, civil disorder, 
epidemics or health outbreaks) and/or to comply with applicable federal, state, and local orders.  These 
changes shall not require a material revision. 
 
 
ROLE OF STAFF AS MANDATED CHILD ABUSE REPORTERS 
In accordance with state law, all teachers and staff are mandated to report any suspected child abuse 
and will follow all applicable reporting laws. The procedure for the mandated individual is to 
immediately make a call to the Department of Children and Family Services. The mandated reporter 
then files a report within 36 hours of first becoming aware of a suspected case of child abuse. The report 
is with either the Police Department Child Abuse Unit or the Department of Children and Family 
services. The mandated individual will meet with the appropriate authorities accordingly and inform the 
administrator that a report has been made. Staff members receive in-service training in accordance with 
Education Code section 44691 and sign a document verifying notification and understanding regarding 
this responsibility.  
 
BLOOD-BORNE PATHOGENS  
Aspen Valley Prep meets state and federal standards for dealing with blood-borne pathogens and other 
potentially infectious materials in the workplace. It has a written “Exposure Control Plan” designed to 
protect employees from possible infection due to contact with blood-borne viruses, including human 
immunodeficiency virus (HIV) and hepatitis B virus (HBV). Whenever exposed to blood or other body 
fluids through injury or accident, students, and staff follow the latest medical protocol for disinfecting 
procedures.   
 
TUBERCULOSIS RISK ASSESSMENT AND EXAMINATION  
Employees, and volunteers who have frequent or prolonged contact with students, will be assessed and 
examined (if necessary) for tuberculosis prior to commencing employment and working with 
students, and for employees at least once each four years thereafter, as required by Education Code 
section 49406.  AVPA shall maintain TB clearance records and certificates on file. 
 
IMMUNIZATIONS  
AVPA will adhere to all laws related to legally required immunizations for entering students as is required 
of public schools pursuant to Health and Safety Code sections 120325-120375, and Title 17, California 
Code of Regulations section 6000-6075. AVPA will also monitor and comply with all federal and state or 
District mandates regarding COVID vaccines. 
 
MEDICATION IN SCHOOL  
AVPA will adhere to Education Code section 49423 regarding administration of medication in school. 
AVPA will adhere to Education Code section 49414 regarding epinephrine auto-injectors and training for 
staff members. Students requiring prescription medications and other medicines during school hours 
are accommodated.  Parents must bring medication to the office in the original containers, with the 
name of the prescribing physician, the name of the student, and dispensing instructions. Parents 
complete the appropriate form authorizing school staff to administer medication. Designated staff put 
medications in a locked cabinet or refrigerate as needed for medications requiring refrigeration. 
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Designated staff log times for administering medications for each student and establish a tickler system 
to ensure that medications are dispensed at the appropriate times.  Designated staff call students to 
receive medications at the appropriate times.  In cases where medications are long-term prescriptions, 
designated staff provide parents with one week's notice to alert them that additional medications are 
needed. 
 
AUXILIARY SERVICES 
School staff conduct annual reviews to ensure all auxiliary services are safe by developing appropriate 
policies and awareness training. 
 
VISION/HEARING/SCOLIOSIS  
Aspen Valley Prep adheres to Education Code §49450, et seq, to provide screening of students’ vision 
and hearing and for scoliosis to the same extent required of non-charter public schools, as applicable to 
the grade levels served by AVPA. 
  
SUICIDE PREVENTION POLICY  
AVPA shall maintain a policy on student suicide prevention in accordance with Education Code section 
215 and review the policy at least once every five years. 
 
EMERGENCY PREPAREDNESS  
Aspen Valley Pep adheres to its Emergency Preparedness Handbook containing procedures for safety, 
drafted specifically to the needs of the school site. This handbook includes but is not limited to the 
following responses: fire, flood, earthquake, terrorist threats, and hostage situations. All staff members 
receive detailed annual training on emergency procedures. The handbook shall be kept on file for 
review. 
 
Staff shall receive training in emergency response, including appropriate "first responder" training or its 
equivalent.  
 
Fire Drills 
Fire drills are held at least twice a semester. Office personnel maintain a record of fire drills held and 
total required time for complete evacuation. When the fire drill signal sounds, teachers lead the 
students in their room along the route indicated on the evacuation map posted for that purpose. Before 
leaving the room, teachers close all windows and doors have their class attendance roster with them. 
Students who are not in a classroom at the time the fire drill signal is given attach themselves to the 
nearest teacher exiting the building for purposes of getting to the designated evacuation site. 
 
Once at the designated evacuation site, teachers and other staff ensure that all students find their 
respective teachers. Teachers take roll to ensure that all students are accounted for. The names of any 
missing students are given to the office personnel, and administrative staff attempt to locate missing 
students. Students remain with their teachers at the designated evacuation site until the administrative 
staff gives the “all clear” signal. 
 
Disaster Drills (I.E. EARTHQUAKE) 
Disaster drills are conducted at least once every two months. Students are made familiar with the “duck 
and cover” routine. A disaster drill commencing with the “duck and cover” routine is initiated by an 
announcement over the intercom. Staff and students hear “This is an emergency drill. Duck and cover.” 
During the “duck and cover” routine in the classroom, teachers turn off the lights and have students get 
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under a desk or table or against the wall away from the windows. Students must remain quiet and 
orderly so they will be able to hear additional instructions when given. All drills are concluded with an 
“all clear” announcement on the intercom, or a visible signal from the administrative staff. 
 
In the case of a real earthquake, everyone must engage in the “duck and cover” routine immediately 
and remain in position until the teacher determines that it is safe to leave the building. If remaining in 
the room becomes dangerous, or when the shaking stops, teachers proceed with their students to the 
evacuation site or another safety zone. If students are in an outdoor area when a disaster drill is called 
or during an actual earthquake, students are to drop immediately to the ground, away from trees and 
power lines, and cover their heads with their hands. They are to remain in that position until given 
additional instructions. 
 
In the case of disasters other than earthquakes, the administrative staff contact each room, advise staff 
of potential dangers, and give further directions or orders. Teachers and students remain in their 
classrooms until instructions are received for an all clear or an evacuation. For safety purposes, no one is 
to leave the rooms. If there has been a chemical spill, the teacher must make sure that all doors, 
windows, and vents remain closed. The school site maintenance staff turn off the gas. All unassigned 
staff report to the office for assignments such as searching offices, bathrooms, and all other common 
areas, including outdoor facilities. 
 
Teachers stay with their classes for the duration of the emergency. In the event of an earthquake or 
other national disaster, all school employees are immediately designated “Civil Defense Workers” and 
are not allowed to leave school until they are given official clearance to do so by the administrative staff. 
 
Bomb Threats 
The person receiving the call or letter will note the time of day, wording of the message, background 
noises, and quality of the voice to try to determine if it is a child or an adult. This person will delay the 
caller as long as possible, while they alert another adult to the crisis. That adult will immediately notify 
the telephone company to trace the call and immediately thereafter, notify the police using 911. 
 
Based on the information at hand, the administrative staff will make a decision whether an immediate 
evacuation is warranted. If so, a designated evacuation code word will be given over the intercom and 
evacuation procedures will be followed. The office personnel will coordinate information requests to 
and/or from law enforcement, the telephone company, and parents. 
 
If an immediate evacuation is not warranted, the administrative staff will notify teachers to inspect their 
room for any suspicious materials or unknown packages, without alarming students. All unassigned staff 
will report to the office for assignments such as searching offices, bathrooms, and all other common 
areas, including outdoor facilities. 
 
Lock-Downs  
This action is taken when the threat of violence or gunfire is identified or directed by law enforcement 
and it is necessary to prevent the perpetrator(s) from entering occupied areas. During Lock Down, 
students are to remain in the classrooms or designated locations at all times.  A designated Lock Down 
code word will be given over the intercom and Lock Down procedures will be followed.  If inside, 
teachers will instruct students to lie on the floor, lock the doors, and close any shades or blinds if it 
appears safe to do so. If outside, students will proceed to their classrooms if it is safe to do so. If not, 
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teachers or staff will direct students into nearby classrooms or school buildings (e.g., auditorium, library, 
cafeteria, gymnasium). Teachers and students will remain in the classroom or secured area until 
further instructions are given by the Site Director or law enforcement. The front entrance is to be locked 
and no visitors other than appropriate law enforcement or emergency personnel are to be allowed on 
campus. The office personnel will coordinate information requests to and/or from law enforcement and 
parents. 
 
Evacuation Plan 
A disaster of a significant nature may require the evacuation of the school. Immediately upon 
notification by outside authorities that the school must be evacuated, the administrative staff will verify 
the name and position of the person placing the alert. Once the source is confirmed, the administrative 
staff will give the designated evacuation code word over the intercom. Teachers will proceed with their 
students to the nearest school exit indicated on the evacuation map posted for this purpose. Before 
leaving the room, teachers will make sure they have their class attendance roster with them. Students 
who are not in a classroom at the time the intercom signal is given will attach themselves to the nearest 
teacher exiting the building for purposes of getting to the designated evacuation site. 
 
Prior to evacuation, offices, bathrooms, and all other common areas, including outdoor facilities will be 
searched by unassigned staff members designated by the administrative staff. 
 
Once at the designated evacuation site, teachers and other staff will ensure that all students find their 
respective teachers. Teachers will then take roll to ensure that all students are accounted for. The 
names of any missing students will be given to the office personnel and an individual will be assigned 
the task of finding any missing students. Teachers will work together to take care of students with 
injuries, respiratory problems, or other medical conditions. 
 
Teachers will stay with their classes for the duration of the emergency. In the event of an evacuation, all 
school employees are immediately designated “Civil Defense Workers” and are not allowed to leave 
school until they are given official clearance to do so by the administrative staff. 
 
Students will remain with their teachers at the designated evacuation site until the administrative staff 
gives the “all clear” signal. In the event students cannot return to the school site, the administrative staff 
will notify parents and/or the media as to where students can be picked up. The office personnel will 
sign out students as they are being picked up by a parent or other adult listed on the emergency 
information card. Parents will be asked to remain in a designated area, and students will be escorted to 
the designated area for release. 
 
STAFF RESPONSIBILITIES 
All employees are responsible for their own safety, as well as that of others in the workplace. Aspen 
Valley Prep relies upon its employees to ensure that work areas are kept safe and free of hazardous 
conditions.  Employees report any unsafe conditions or potential hazards to their supervisor 
immediately. If an employee suspects a concealed danger is present on the premises, or in a product, 
facility, piece of equipment, process, or business practice for which Aspen Valley Prep is responsible, the 
employee will bring it to the attention of their supervisor, the Site Director, or Director immediately. 
Supervisors will arrange for the correction of any unsafe condition or concealed danger immediately and 
will contact the Executive Director regarding the problem. 
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Employees are required to report any workplace injury or accident to their supervisor as soon as 
possible, regardless of the severity of the injury or accident. If medical attention is required 
immediately, supervisors assist employees in obtaining medical care, after which the details of the injury 
or accident must be reported. 
 
Periodically, VPA, Inc. may issue rules and guidelines governing workplace safety and health. All 
employees will familiarize themselves with the rules and guidelines, as strict compliance will be 
expected. Failure to comply with rules and guidelines regarding health and safety or work performance 
will not be tolerated. 
 
DRUG FREE/ALCOHOL FREE/SMOKE FREE ENVIRONMENT 
Aspen Valley Prep shall function as a drug, alcohol and tobacco-free workplace. 
 
FEMININE HYGIENE PRODUCTS  
Pursuant to the requirements of Education Code section 35292.6, AVPA shall ensure at least 50 percent 
of the school’s restrooms are stocked with feminine hygiene products at all times should the school 
maintain any combination of classes from grade 6 to grade 12, inclusive, that meets the 40-percent pupil 
poverty threshold required to operate a schoolwide program pursuant to section 6314(a)(1)(A) of Title 
20 of the United States Code. 
 
AVPA shall not charge for any menstrual products provided to pupils, including, but not limited to, 
feminine hygiene products as that term is defined in Education Code section 35292.6(c). 
 
COMPREHENSIVE SEXUAL HARASSMENT POLICIES AND PROCEDURES 
Aspen Valley Prep is committed to providing a school that is free from sexual harassment, as well as any 
harassment based upon race, color, religion, sex, gender, gender expression, gender identity, sexual 
orientation, pregnancy, national origin, ancestry, citizenship, age, marital status, physical disability, 
mental disability, medical condition, genetic information, military or veteran status or any other 
characteristic protected by state or federal law. VPA, Inc. has developed a comprehensive policy 
regarding discrimination or harassment (including employee to employee, employee to student, and 
student to employee misconduct).  Pursuant to AB 543, the policy against sexual harassment is provided 
to new and continuing pupils during every orientation session. Misconduct of this nature is promptly 
addressed in accordance with VPA’s policy. 
 
FERPA 
VPA, Inc., employees and officers, will comply with the Family Educational Rights and Privacy Act 
(FERPA) at all times.    
 
STUDENT RECORDS 
VPA, Inc. will adhere to procedures related to confidentially and privacy of student records. Aspen Valley 
Prep keeps student records in a locked file cabinet to which only designated staff will have keys, in 
accordance with policies. Student special education files are kept in separate locked cabinets to which 
only staff designated to have access shall have keys. Electronic student information systems use 
password protected accounts to ensure the same limits on access to student files. In the event that a 
student enters the school upon transfer from an existing district school, the student’s records are 
requested from the respective district. 
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CUSTODIAN OF RECORDS 
In accordance with California Department of Justice requirements, the Head of School shall serve as 
AVPA’s Custodians of Records. 
 
IMMIGRATION POLICY 
AVPA will comply with the requirements of Education Code section 234.7 by adopting policies consistent 
with the guidance and model policies issued by the California Attorney General. 
 
STUDENT DEBTS 
The Public School Fair Debt Collection Act (Education Code section 49014, Assembly Bill 1974 [2018]) 
mandates that a pupil can never owe or be billed for a debt owed to a charter school. As such, AVPA 
school shall comply with all provisions of the Public Schools Fair Debt Collection Act, including the 
prohibition on taking any negative actions against a pupil because of a debt, prohibiting a debt collector 
from making a negative credit report for such a debt and prohibiting a charter school from selling debt 
to debt collector. 
 
MENTAL HEALTH SERVICES 
AVPA will notify parents and pupils at least two times per school year about how to access pupil mental 
health services on campus or in the community or both per the requirements of Assembly Bill 2022 
(Education Code section 49428). 
 
BULLYING 
AVPA shall adopt procedures for preventing acts of bullying, including cyberbullying, and shall make 
available to certificated school site employees and all other school site employees who have regular 
interaction with pupils an online training module developed by the California Department of Education 
regarding bullying and bullying prevention in compliance with Assembly Bill 2291 (Education Code 
sections 234.4, 234.6 and 32283.5). 
 
ANTI-DISCRIMINATION AND HARASSMENT POLICIES AND PROCEDURES 
AVPA is committed to providing a school that is free from discrimination and sexual harassment, as well 
as any harassment based upon the actual or perceived characteristics of race, religion, creed, color, 
gender, gender identity, gender expression, nationality, national origin, immigration status, ancestry, 
ethnic group identification, genetic information, age, medical condition, marital status, sexual 
orientation, sex and pregnancy, physical or mental disability, childbirth or related medical conditions, 
military and veteran status, denial of family and medical care leave, immigration status, or on the basis 
of a person’s association with a person or group with one or more of these actual or perceived 
characteristics, or any other basis protected by federal, state, local law, ordinance or regulation. AVPA 
shall develop a comprehensive policy to prevent and immediately remediate any concerns about 
discrimination or harassment at the Charter School (including employee to employee, employee to 
student, and student to employee misconduct). Misconduct of this nature is very serious and will be 
addressed in accordance with AVPA’s anti-discrimination and harassment policies. 
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AVPA will require all employees to undergo sexual harassment and abusive conduct training for the 
duration and frequency as required by California law. 
 
SAFE PLACE TO LEARN ACT 
AVPA shall comply with all applicable requirements of the Safe Place to Learn Act, Ed. Code section 234 
et seq., including the posting of the required school policies on its website. 
 
TRIBAL REGALIA/OBJECTS OF RELIGIOUS OR CULTURAL SIGNIFICANCE 
AVPA will allow students to wear traditional tribal regalia or items of religious, cultural and tribal 
significance to school graduation ceremonies held by AVPA and would allow the school, under specific 
circumstances as set forth in the law (Education Code section 35183.1), to limit items that would create 
a substantial disruption of, or material interference with, the school ceremony. 
 
CHILD HUNGER PREVENTION AND FAIR TREATMENT ACT  
The Child Hunger Prevention and Fair Treatment Act of 2017 (Education Code section 49557.5), among 
other things, requires certain local educational agencies, as defined, that provide school meals through 
the federal National School Lunch Program or the federal School Breakfast Program to ensure that a 
pupil whose parent or guardian has unpaid school meal fees is not shamed, treated differently, or 
served a meal that differs from what a pupil whose parent or guardian does not have unpaid school 
meal fees would receive under that local educational agency’s policy. 
 
AVPA will ensure that a pupil whose parent or guardian has unpaid school meal fees is not denied a 
reimbursable meal of the pupil’s choice because of the fact that the pupil’s parent or guardian has 
unpaid meal fees and ensure that the pupil is not shamed or treated differently from other pupils. 
 
MIGRATORY CHILDREN 
AVPA will allow a pupil who is a migratory child to continue attending their school of origin regardless of 
any change of residence of the pupil. AVPA will inform a pupil who is a migratory child and that pupil’s 
parent or guardian of the impact of remaining in the school of origin on the eligibility of that pupil to 
receive migrant education services. 
 
COMPLIANCE WITH STATE AND FEDERAL ENVIRONMENTAL LAWS 
AVPA shall comply with all applicable state and federal environmental laws pertaining to its charter 
school operations and facilities. 
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ELEMENT G:  RACIAL AND ETHNIC BALANCE 
 
“The means by which the charter school will achieve a balance of racial and ethnic pupils, special 
education pupils, and English learner pupils, including redesignated fluent English proficient pupils, as 
defined by the evaluation rubrics in Section 52064.5, that is reflective of the general population residing 
within the territorial jurisdiction of the school district to which the charter petition is submitted.   Upon 
renewal, for a charter school not deemed to be a local educational agency for purposes of special 
education pursuant to Section 47641, the chartering authority may consider the effect of school 
placements made by the chartering authority in providing a free and appropriate public education as 
required by the federal Individuals with Disabilities Education Act (Public Law 101-476), on the balance 
of pupils with disabilities at the charter school.”  (Ed. Code § 47605(c)(5)(G).) 
 

 
 
VPA, Inc. complies with all federal and state laws regarding recruitment and enrollment of diverse 
students, including students of color, students with disabilities (SWD) and English Learners (ELs), 
including students Redesignated Fluent-English Proficient (RFEP). As illustrated in the following table, 
AVPA’s enrollment closely tracks FUSD enrollment, with 66% Hispanic/Latinx students (compared to 69% 
at the District), 13% Black (higher than FUSD’s 8%), 3% Asian (lower than FUSD’s 12%), 14% White 
(higher than FUSD’s 9%) and 4% Two+ Races (on par with FUSD’s 3%).  The rate of socioeconomically 
disadvantaged students (SED) at AVPA was 77% (compared to 87% across FUSD); 9% of our TK-8th grade 
students were EL’s with another 7% RFEP, compared to 18% ELs and 17% RFEP at FUSD in grades TK-12; 
the rate of Students with Disabilities (SWD) is comparable with 10% at AVPA and 12% at FUSD; and 
finally, AVPA has more Foster/Homeless students (4%) than FUSD (1%):  .  
 

2020-21 Demographic Comparisons 

 
Source:  

https://data1.cde.ca.gov/dataquest/DQCensus/EnrELAS.aspx?cds=10621660106740&agglevel=School&
year=2020-21 

 
As a recipient of federal funds, including federal Title I, Part A funds, Aspen Valley Prep abides by all 
applicable federal program requirements. This includes, but is not limited to, documentation related to 
funding, required parental notifications, appropriate credentialing of teaching and paraprofessional 
staff, or any other mandated federal program requirement. These mandated requirements include, but 
are not limited to, the following: 

● Notify parents at the beginning of each school year of their “right to know” the professional 
qualifications of their child’s classroom teacher including a timely notice to each individual 
parent that the parent’s child has been assigned, or taught for four or more consecutive weeks 
by, a teacher who does not meet the applicable teaching credentialing requirements at the 
grade level and subject area in which the teacher has been assigned 

● Develop jointly with, and distribute to, parents of participating children, a school-parent 
compact 
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● Hold an annual Title I meeting for parents (Town Hall, correspond with LCAP parent/guardian) 
● Develop jointly with, agree on with, and distribute to, parents of participating children a written 

parent involvement policy 
● Submit biannual Consolidated Application to California Department of Education (CDE) 

requesting federal funds 
● Complete and submit Local Education Agency (LEA) Plan to CDE 
● Complete reform planning process with stakeholders and submit to CDE all appropriate 

documents for Title I School wide Program eligibility and status, if applicable; otherwise, identify 
and maintain roster of eligible students for the Title I Targeted Assistance School Program 

● Maintain inventory of equipment purchased with categorical funds, where applicable 
● Maintain appropriate time-reporting documentation, including semi-annual certification and 

personnel activity report, for staff funded with categorical resources, where applicable. 
 
Aspen Valley Prep’s Site Director bears primary responsibility for student recruiting and outreach, with 
support of VPA, Inc.’s Executive Director. In recognition of the fact that parents and students are the 
best ambassadors for our programs, parents of students at AVPA assist in outreach, including tours and 
open houses at the school.  All families on the AVPA waiting list for enrollment will be informed about 
Aspen Meadow as another option, though both schools now maintain wait lists for enrollment. 
 
 
I. OUTREACH CAMPAIGN 
 
Aspen Valley Prep implements a student recruitment strategy that includes, but is not limited to, the 
following strategies designed to achieve a racial and ethnic, SWD and EL (including RFEP) balance that is 
reflective of the general population residing within the boundaries of the FUSD. Enrollment and 
recruiting advertisements for the school clearly state that the “school services students with disabilities 
in the least restricted environment.” Aspen Valley Prep conducts outreach in English and Spanish in 
order to ensure families with limited or no English proficiency are aware of our school and the 
opportunity to enroll.  
 
Aspen Valley Prep holds at least one orientation meeting in English and Spanish per month in the three 
months preceding the annual lottery. The Site Director meets with community leaders and attends 
community events in the months leading up to the lottery, including: 
 

● Local Council Members/Field Offices: Clint Olivier, Oliver Baines, Jim Patterson 
● Neighborhood Association meetings and events, specifically: Lowell and Jefferson community 

groups 
● Business Association meetings and events, specifically: Downtown Rotary Club, Cultural Arts 

Rotary Club, etc. 
● Neighborhood Religious Institutions, specifically: CARE Fresno, Rescue the Children, Onramps 

Community Church, Bethany Inner City Church, Hope Now For Youth and others. 
 

Finally, as needed, Aspen Valley Prep staff and volunteers engage in door-to-door outreach and flying at 
local businesses surrounding the school (groceries/markets, laundromats, health clinics, etc.) to ensure 
that those “hardest to reach” families are informed about Valley Prep. 
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II. COMMUNITY PARTNERSHIPS 
 
The Executive Director and/or Site Directors will leverage Aspen’s existing partnerships and meet with 
additional community organizations regarding potential partnerships and assistance (ranging from 
posting and distributing flyers to hosting information sessions for the population they serve to 
collaboration on services for Valley Prep students).  Aspen Valley Prep will participate in community 
events to distribute information about the school, including the numerous annual cultural festivals in 
Fresno, local farmer’s markets, and other community events. As the school grows, students may engage 
in service-learning projects at local middle and elementary schools (campus beautification, tutoring 
younger students, etc.), which will help to increase awareness about the school.   
 
The Site Director may also seek media coverage and place advertising in appropriate local media. Social 
media including Facebook, Instagram, Twitter and more will be leveraged through student, parent and 
staff posts to help generate interest and excitement about our new school. 
 
Aspen Valley Prep conducts outreach strategies as needed to recruit a student population that is 
reflective of the racial and ethnic balance of the District. The Site Director tracks all outreach activities 
and applications generated from each endeavor (where possible) in order to inform future outreach 
efforts that will yield the most success in generating a diverse school population. AVPA conducts student 
and parent surveys at least once annually which include questions that elicit satisfaction levels and 
suggestions to continually improve the school’s multicultural environment. Our English Learner Advisory 
Committee (ELAC) helps school leadership evaluate our programs and services for students who are EL 
(including RFEP), including outreach practices and their efficacy in recruiting EL students. 
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ELEMENT H:  ADMISSIONS REQUIREMENTS 
 
“Admission policies and procedures, consistent with subdivision (e).”  (Ed. Code § 47605(c)(5)(H).) 
 
In accordance with AB 699 enacted on October 4, 2017, the school’s non-discrimination provision shall 
include immigration status.   
 
 
Aspen Valley Prep is an open enrollment, tuition-free public school with no specific requirements for 
admission (e.g., minimum grade point average, test scores, discipline records, etc.). AVPA shall be 
nonsectarian in its programs, admission policies, employment practices, and all other operations. 
Enrollment shall be open to any resident of the State of California. Aspen Valley Prep enrolls all pupils 
who wish to attend to the extent that space allows. CA Ed. Code § 47605(e)(2)(A). If the number of 
students who wish to attend the school exceeds capacity, entrance shall be determined by single 
random public drawing in accordance with Education Code §47605(d)(2) and all federal requirements.   
Preference shall be extended to pupils currently attending the charter school and pupils who reside in 
the school district except as provided for in Section 47614.5.  
Aspen Valley Prep adheres to the provisions of the McKinney-Vento Homeless Assistance Act and ensure 
that each child of a homeless individual and each homeless youth has equal access to the same free, 
appropriate public education as provided to other children and youth. 
 
Aspen Valley Prep shall not require a parent/legal guardian/student to provide information regarding a 
student’s disability, gender, gender identity, gender expression, nationality, legal or economic status, 
primary language or English Learner status, race or ethnicity, religion, sexual orientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in section 422.55 of the Penal 
Code, or any other information that would violate federal or state law, prior to admission, participation 
in any admissions or attendance lottery, or pre-enrollment event or process, or as a condition of 
admission or enrollment. It does not request or require submission of a student’s IEP, 504 Plan, or any 
other record or related information prior to admission, or as a condition of admission or enrollment. It 
may request information necessary to apply specific admissions preferences set forth in this charter.  
 
No test or assessment shall be administered to students prior to acceptance and enrollment into the 
school. Post-matriculation, various assessments may be administered to further determine readiness or 
maintenance of the said grade. Post-matriculation testing is done for all students. 
 
 
I. PUBLIC RANDOM DRAWING 
 
Aspen Valley Prep has established an annual recruiting and admissions cycle, which includes reasonable 
time for all of the following: (1) outreach and marketing; (2) information sessions for students and 
parents held in English and Spanish at the school site; (3) an application period; (4) a lottery, if 
necessary; and (5) enrollment. The school may fill vacancies or openings that become available after this 
process using either a waiting list or any other non-discriminatory process. 
 
Should a random pubic drawing be necessary, Aspen Valley Prep shall conduct a disparate impact 
analysis to ensure that its lottery procedures and preferences do not result in a disparate impact relating 
to any of the following protected characteristics: actual or perceived disability, gender, gender identity, 
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gender expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic 
that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or 
association with  an individual who has any of the aforementioned characteristics. 
 
AVPA, Inc. uses a standardized application form required of all prospective students. Included with the 
application form is an information sheet detailing the educational philosophy and other information 
about Aspen Valley Prep, along with details about the lottery procedures and timing (if necessary), 
including statement that parents need not attend to secure a space for their child.  
 
Lottery Applications are made available in January and are due by March 31. 
 

A. ADMISSION PROCESS AND OPEN ENROLLMENT 
 

In order to be included in the admissions lottery (if a lottery is necessary), families must submit a Lottery 
Application form by the stated deadline that includes the student’s name, grade, birthday, and contact 
information for the family. Application materials are available in English and Spanish. All interested 
families are required to submit a completed Lottery Application Form directly to the school before 4:30 
p.m. on the date of the annual deadline, which will be clearly indicated on the form and in all 
communications and notices (websites, flyers, etc.). Submitted Lottery Application Forms will be date- 
and time-stamped and student names will be added to an application roster to track receipt.  Families 
who apply after the enrollment deadline will be added to the wait list in the order the applications are 
received.  
 
The open application period is advertised in English and Spanish through flyers, posters in prominent 
locations throughout the community, during informational meetings for parents, and announced on the 
school’s website, as detailed in Element G.   
 
Following the open enrollment period, applications are counted to determine if any grade level has 
received a number of applications that exceed available seats. If the number of students who have 
applied for any grade exceed capacity as of the date of the application deadline the school will hold a 
public random lottery to determine enrollment for the impacted grade level. In the event there are 
fewer Lottery Applications submitted than spaces available for a particular grade as of the application 
deadline, all applicants will be admitted and sent Enrollment Packets; the school will continue to 
conduct outreach and students will continue to be admitted on a first come-first served basis until the 
grade is full, with any additional applicants placed on a waiting list in the order they are received.   
 
All admissions timelines will be subject to annual review and adjustment by the Board of Directors to 
meet the needs of the school while providing ample time for applicants. Changes will be reflected in 
adopted Board policies. 
 

B. PUBLIC RANDOM DRAWING PROCEDURES 
 
In the event a lottery is necessary, the lottery will be held in a public setting. Public notice will be posted 
with the date and time of the public drawing, in English and in Spanish, at least two weeks prior to the 
drawing. Public notice for the lottery will be distributed to families who have submitted applications and 
will be posted at Aspen Valley Prep and on the school’s website. Additionally, the date, time, and 
location of the lottery will be stated in the application and marketing materials. The lottery will take 
place at Aspen Valley Prep. The lottery will be held after school hours or in the evening. The lottery will 
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be conducted by the Executive Director, or by his/her designated school employee(s). A representative 
from FUSD will be invited to attend to ensure the fairness and transparency of the lottery process. 
 
In accordance with California Education Code and applicable federal guidance, the following students 
will be exempt from the lottery:  
 

(1) Current students enrolled in the school;  
(2) Siblings of enrolled students, including foster siblings;  
(3) Children of teachers or staff (not exceed 10% of student population).  

 
Admissions preference will be given for the following applicants: 
 

(1) Children in foster care or who are homeless8  
(2) Residents of the District 

 
No other admissions exemptions or preferences are assigned. In accordance with Section 49011, 
preferences shall not require mandatory parental volunteer hours as a criterion for admission or 
continued enrollment. The VPA, Inc. Board may review and revise this preference policy as necessary for 
the well-being of the school. 
 
Lottery spaces are drawn in order of grade level by the Director-designated lottery official, and recorded 
by a AVPA employee. Once a grade level is drawn to capacity, applications continue to be drawn for 
position on a wait list. Students who are not granted enrollment for the next school year remain on the 
waiting list until the end of the school year for which the lottery was conducted unless otherwise 
requested by the parent to be taken off. Non-admitted students must reapply for the following year.  
 
Lottery Application Forms, the manual record of all lottery participants and their assigned lottery 
numbers, and other lottery-related documents are physically filed on campus, and lottery results and 
waiting lists are readily available in the school’s main office for inspection upon request. Each 
application is kept on file for the academic year with the applicant’s assigned lottery number in the 
school database and on his or her enrollment application. 
 
Parents are informed of lottery results in writing within 10 days of the lottery. Each student offered a 
space is required to complete an enrollment packet within two weeks of receiving the letter indicating 
that a spot is available for the student. The school will hold an information session after the lottery and 
before the Confirmation Deadline to supply additional information and to assist families in filling out 
forms. 
 
The enrollment packet is comprised of the following: 

• Completion of a student enrollment form 
• Proof of Immunizations 
• Home Language Survey 
• Completion of Emergency Medical Information Form 
• Proof of age requirements, e.g. birth certificate 

 
8 “Homeless” will be defined – consistent with federal law -- as:  children who are living in a sheltered or 
transitional temporary housing program, “doubled up” with another family due to economic hardship, or 
“unsheltered” (car/camp site). 
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• Application for Free or Reduced-Price Lunch  
• Family Handbook 

 
Aspen Valley Prep staff are available to assist families in completing the enrollment forms.  An 
orientation meeting is held during the enrollment period (between notification and the Confirmation 
Deadline) to provide parents and students with more information about the school and answer their 
questions.  Attendance is not required.  Should a family decline the position, the next family on the list 
will be contacted until the open position is filled.  
 
Should families not submit their enrollment forms within two weeks after acceptance from a lottery, 
their acceptance shall be forfeited. 
 

C. WAIT LIST 
 
The lottery is used to determine applicants' waitlist status. Those who apply after the lottery deadline 
are added to the end of the lottery waitlist in the order they are received. Vacancies that occur during 
the school year will be filled according to the wait list. When an offer occurs during the school year, 
families are contacted in the order of the wait list and typically will be given 48 hours to decide whether 
or not to accept a space at the school. In the event that no such wait list exists where the space is 
available, the space will be made available to the next interested family at the appropriate grade level. 
 
The waitlist for the current school year remains active until Aspen Valley Prep’s open enrollment period 
commences for the following year. Applications are only valid for the current year. Applicants must 
reapply for the lottery annually if the school is unable to offer them admission for the current year. 
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ELEMENT I:  FINANCIAL AUDITS 
 
“The manner in which annual, independent financial audits shall be conducted, which shall employ 
generally accepted accounting principles, and the manner in which audit exceptions and deficiencies 
shall be resolved to the satisfaction of the chartering authority.” Ed. Code § 47605(c)(5)(I). 

 
 
I. INDEPENDENT FISCAL AUDITS 
 
Each year, the AVPA, Inc. Board of Directors contracts with an independent auditor and oversees the 
completion of an annual audit of Aspen Valley Prep’s financial affairs. The Board will be responsible for 
contracting and overseeing the independent audit. The annual audit shall be conducted in compliance 
with the California Education Code 47605(c)(5)(I). The auditor selected will be certified by the State of 
California and approved by the State Controller on its published list as an educational audit provider. 
The audit will verify the accuracy of the school’s financial statements, attendance and enrollment 
accounting practices, internal controls and other key compliance matters.  
 
Audits are conducted in accordance with generally accepted accounting principles applicable to the 
school and pursuant to applicable sections of the “standards and procedures for audits of California K–
12 local educational agencies.” To the extent required under applicable federal laws for audits of the 
major federal programs, the audit scope will expand to be in compliance with the requirements 
described in the U.S. Office of Management and Budget (OMB) Circular A-133, audits of states, local 
governments, and nonprofit organizations. Should OMB Circular A-133 be rescinded, audits of the major 
federal programs will be conducted in compliance with standards and provisions approved by OMB. 
 
The scope of the audit will include all elements mandated by the audit guide regulations promulgated by 
the Education Audit Appeals Panel as applicable to charter schools and any other elements as required 
by applicable law.  
 
It is anticipated that the annual audit will be completed within four months of the close of the fiscal year 
and that a copy of the auditor’s findings will be forwarded to the FUSD, the County Superintendent of 
Schools, the State Controller, and the California Department of Education by the 15th of December each 
year. Upon receipt of any audit exceptions or deficiencies from the independent public accountant, the 
Executive Director will determine the appropriate corrective action and report the recommendations to 
the VPA, Inc. Board of Directors. The corrective action will then be taken in a timely manner and fully 
implemented prior to the end of the fiscal year following the year under audit. The Board will submit a 
report to the District describing how the exceptions and deficiencies have been or will be resolved to the 
satisfaction of the District. The independent fiscal audit is a public record, to be provided to the public 
upon request. 
 
Aspen Valley Prep observes the following audit timeline: 

● The VPA Board will appoint an Audit Committee of one or more persons by January 1 of each 
year. 

● The Audit Committee may include persons who are not members of the board, but may not 
include any members of the staff of the corporation, including the Executive Director or 
Business Director.  In addition, any person with expenditure authorization or recording 
responsibilities within the organization may not serve on the committee. 
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● The Audit Committee will be responsible for contracting with an audit firm by March 1 of each 
year, unless the existing contract is a multi-year contract. 

● VPA, Inc.’s Executive Director, Business Director and back-office services provider work with the 
audit firm to provide the information they need. 

● At the conclusion of the audit, the Executive Director and the Audit Committee will be 
responsible for reviewing the results of the annual audit, identify any audit exceptions or 
deficiencies, and report them to the VPA, Inc. Board of Directors with recommendations on how 
to resolve them. 

● The Board will review and approve the audit no later than December 15. 
● The Board will submit a report to the District describing how the exceptions or deficiencies, if 

any, have been or will be resolved to the satisfaction of the District along with an anticipated 
timeline. The Director will provide a final copy of the audit to FUSD, FCOE and the CDE as 
required, by the December 15 annual deadline.  

 
II. INSURANCE 
 
Aspen Valley Prep shall maintain finance general liability, workers compensation, and other necessary 
insurance of the types and in the amounts required for an enterprise of similar purpose and 
circumstance.  Coverage amounts are based on recommendations provided by the authorizer and the 
Aspen Valley Prep’s  insurer. The authorizer shall be named as an additional insured on all policies of the 
charter school.  
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ELEMENT J:  STUDENT SUSPENSION AND EXPULSION PROCEDURES 
 
“The procedures by which pupils can be suspended or expelled from the charter school for disciplinary 
reasons or otherwise involuntarily removed from the charter school for any reason. These procedures, 
at a minimum, shall include an explanation of how the charter school will comply with federal and state 
constitutional procedural and substantive due process requirements that is consistent with all of the 
following: 
 
(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil 
and, if the pupil denies the charges, an explanation of the evidence that supports the charges and an 
opportunity for the pupil to present the pupil’s side of the story. 
(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the 
following: 
 
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic 
rights. 
 
(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the 
pupil has a fair opportunity to present testimony, evidence, and witnesses and confront and cross-
examine adverse witnesses, and at which the pupil has the right to bring legal counsel or an advocate. 
 
(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any 
reason unless the parent or guardian of the pupil has been provided written notice of intent to remove 
the pupil no less than five schooldays before the effective date of the action. The written notice shall be 
in the native language of the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or 
youth or a homeless child or youth, the pupil’s educational rights holder,  and  shall inform the pupil,  
the pupil’s  parent or  guardian,  or  the pupil’s educational rights holder of the right to initiate the 
procedures specified in clause (ii) before the effective date of the action. If the pupil’s parent, guardian, 
or educational rights holder initiates the procedures specified in clause (ii), the pupil shall remain 
enrolled and shall not be removed until the charter school issues a final decision.   For purposes of this 
clause, ‘involuntarily removed’ includes disenrolled, dismissed, transferred, or terminated, but does not 
include suspensions specified in clauses (i) and (ii).”  (Ed. Code § 47605(c)(5)(J).) 
 

 
I. DISCIPLINE POLICY 
 
VPA, Inc. believes that students learn best in an environment of clear expectations about behavioral and 
community norms that allows them to feel safe and nurtured. In order to maintain a positive learning 
community, VPA, Inc. has developed a comprehensive set of student discipline policies which in many 
respects are consistent with California Education Code Section 48900’s requirements for school districts. 
VPA, Inc. has developed its own specific procedures for student suspension and expulsion.  These 
policies are restorative and are fully detailed in Aspen Valley Prep’s Family Handbook. Each family 
receives a copy of these policies and verifies that they have reviewed them with their children at the 
time of enrollment or at the beginning of the school year. 
 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 113 

The school adhere the principles of Restorative Justice. All teachers receive extensive training in these 
practices, and the Site Director monitors consistent implementation across the school.  Restorative 
Justice is focused on prevention of undesired behaviors through strategies such as: 
 
Classroom 

➔ Teacher Modeling 
➔ Respect Agreements 
➔ Restorative Discipline 
➔ Greet & Meet 
➔ Morning Leadership Meeting 

School-wide 
➔ Anti-Bullying Program 
➔ Red-Ribbon Week (Drug Awareness) 
➔ Leadership Assemblies (Quarterly) 
➔ Class Leadership Presentations 
➔ Parent Education- Counselor & Admin Quarterly 
➔ Forgiveness Day 
➔ Service Learning 

Special Student Teams & Clubs 
➔ Leadership Team (These teams make frequent mini-visits to classrooms during Morning 

Meetings) 
➔ The Justice League (Peer Mediators, grade 6) 
➔ Climate Changers Club (Rotating Team, grades 4-6, promotes positive environment) 
➔ Green Team (After school, promotes care for school campus) 
➔ Drama Club (After school, promotes presentations with positive messages) 
 

When a conflict does arise, teachers may employ redirection strategies such as: 
➔ Use proximity; teacher may walk over to student’s area to get attention 
➔ Look at the student with a slight head shake or facial gesture 
➔ Point in direction of Respect Agreement 
➔ Use a visual symbol signaling “STOP”  
➔ Make a whole class reminder, “It looks like ALMOST everyone is ready to begin.” 
➔ Have classroom management systems in place to minimize distractions. 

 
More significant conflicts warrant intervention strategies ranging from meetings with the student and 
his/her parents/guardian, recommitment to the Respect Agreement, a Behavioral Plan, etc., or, as 
needed, suspension or expulsion consistent with school policies and applicable laws. 

 
Policies regarding suspension or expulsion conform to applicable state and federal laws regarding all 
students, including the Individuals with Disabilities Education Act (IDEA) and its amendments, Section 
504 of the Rehabilitation Act, AB 602, and the ADA. The Site Director bears primary responsibility for 
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overseeing all student discipline, though the Academic Director also has the authority to suspend 
students.   
 
The Discipline, Suspension and Expulsion Policy (“Policy”) has been established to align in most material 
respects with Education Code Section 48900 et seq., although AVPA is exempt from those and several 
other statutory provisions applicable to school districts (Ed. Code section 47610.)  VPA, Inc. 
 will review policies and procedures surrounding suspensions and expulsions at least once annually and, 
as necessary, modify the Policy accordingly.  The Policy serves as Aspen Valley Prep’s policy and 
procedures for student suspension and expulsion, and may be amended from time to time without the 
need to amend the charter so long as the amendments comport with legal requirements.  
 
Aspen Valley Prep staff shall enforce disciplinary rules and procedures fairly and consistently among all 
students. The Policy and its procedures are distributed as part of the Family Handbook and clearly 
describe discipline expectations.  
 
Corporal punishment shall not be used as a disciplinary measure against any student. Corporal 
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a 
student. For purposes of the Policy, corporal punishment does not include an employee’s use of force 
that is reasonable and necessary to protect the employee, students, staff or other persons or to prevent 
damage to school property. 
 
Each incident is addressed individually, though previous activities may be taken into account in order to 
determine the severity of the discipline assigned. Discipline begins with a meeting between the student 
and the Site Director or his/her designee. Following this meeting, several actions may occur, including 
but not limited to: 

● Warning, both verbal and written 
● Loss of privileges (e.g. extra-curricular activities) 
● Notices to parents by telephone or letter 
● Request for parent conference (including teachers, counselors, or administrators)  
● Behavior contract 
● Detention 
● Suspension (including in-school suspensions) 
● Expulsion 

 
For students who are truant, tardy, or otherwise absent from assigned school activities, alternatives to 
suspension or expulsion are attempted first.  

 
 

II. GROUNDS FOR IN-SCHOOL SUSPENSION, OUT-OF-SCHOOL SUSPENSION AND EXPULSION 
 
A student may be suspended or expelled for prohibited misconduct if the act is related to school activity 
or school attendance occurring at any time including but not limited to:  

● while on school grounds 
● while going to or coming from school 
● during the lunch period, whether on or off the school campus 
● during, going to, or coming from a school-sponsored activity  
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A single suspension may not be issued for more than five consecutive school days.  The total number of 
days for which a student, including students with a 504 Plan, may be suspended from school shall not 
exceed 20 days. Students with an IEP shall not be suspended for more than 10 school days in any school 
year. 
 

A. ENUMERATED OFFENSES 
 

Discretionary Suspension Offenses: Students may be suspended for any of the following acts when 
it is determined the pupil: 

a) Caused, attempted to cause, or threatened to cause physical injury to another person. 
b) Willfully used force or violence upon the person of another, except self-defense. 
c) Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of 

any controlled substance, as defined in Health and Safety Code 11053-11058, alcoholic 
beverage, or intoxicant of any kind. 

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined 
in Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any 
kind, and then sold, delivered or otherwise furnished to any person another liquid 
substance or material and represented same as controlled substance, alcoholic 
beverage or intoxicant. 

e) Committed or attempted to commit robbery or extortion. 
f) Caused or attempted to cause damage to school property or private property. 
g) Stole or attempted to steal school property or private property. 
h) Possessed or used tobacco or products containing tobacco or nicotine products, 

including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, 
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the use 
of his or her own prescription products by a pupil. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 
j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug 

paraphernalia, as defined in Health and Safety Code Section 11014.5. 
k) Knowingly received stolen school property or private property. 
l) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar 

in physical properties to an existing firearm as to lead a reasonable person to conclude 
that the replica is a firearm. 

m) Committed or attempted to commit a sexual assault as defined in Penal Code Sections 
261, 266c, 286, 288, 288a or 289, or committed a sexual battery as defined in Penal 
Code Section 243.4. 

n) Harassed, threatened, or intimidated a student who is a complaining witness or witness 
in a school disciplinary proceeding for the purpose of preventing that student from 
being a witness and/or retaliating against that student for being a witness. 

o) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug 
Soma. 

p) Engaged in, or attempted to engage in hazing.  For the purposes of this subdivision, 
“hazing” means a method of initiation or preinitiation into a pupil organization or body, 
whether or not the organization or body is officially recognized by an educational 
institution, which is likely to cause serious bodily injury or personal degradation or 
disgrace resulting in physical or mental harm to a former, current, or prospective 
pupil.  For purposes of this section, “hazing” does not include athletic events or school-
sanctioned events. 
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q) Made terroristic threats against school officials and/or school property.  For purposes of 
this section, “terroristic threat” shall include any statement, whether written or oral, by 
a person who willfully threatens to commit a crime which will result in death, great 
bodily injury to another person, or property damage in excess of one thousand dollars 
($1,000), with the specific intent that the statement is to be taken as a threat, even if 
there is no intent of actually carrying it out, which, on its face and under the 
circumstances in which it is made, is so unequivocal, unconditional, immediate, and 
specific as to convey to the person threatened, a gravity of purpose and an immediate 
prospect of execution of the threat, and thereby causes that person reasonably to be in 
sustained fear for his or her own safety or for his or her immediate family’s safety, or for 
the protection of school property, or the personal property of the person threatened or 
his or her immediate family. 

r) Committed sexual harassment, as defined in Education Code Section 212.5.  For the 
purposes of this section, the conduct described in Section 212.5 must be considered by 
a reasonable person of the same gender as the victim to be sufficiently severe or 
pervasive to have a negative impact upon the individual’s academic performance or to 
create an intimidating, hostile, or offensive educational environment. This section shall 
apply to pupils in any of grades 4 to 12, inclusive. 

s) Caused, attempted to cause, threatened to cause or participated in an act of hate 
violence, as defined in subdivision (e) of Section 233 of the Education Code.  This section 
shall apply to pupils in any of grades 4 to 12, inclusive. 

t) Intentionally harassed, threatened or intimidated a student or group of students to the 
extent of having the actual and reasonably expected effect of materially disrupting class 
work, creating substantial disorder and invading student rights by creating an 
intimidating or hostile educational environment. This section shall apply to pupils in any 
of grades 4 to 12, inclusive. 

u) Engaged in an act of bullying, including, but not limited to, bullying committed by means 
of an electronic act.   
1) “Bullying” means any severe or pervasive physical or verbal act or conduct, including 

communications made in writing or by means of an electronic act, and including one 
or more acts committed by a student or group of students which would be deemed 
hate violence or harassment, threats, or intimidation, which are directed toward 
one or more students that has or can be reasonably predicted to have the effect of 
one or more of the following: 

i. Placing a reasonable student (defined as a student, including, but is not 
limited to, a student with exceptional needs, who exercises average care, 
skill, and judgment in conduct for a person of his or her age, or for a person 
of his or her age with exceptional needs) or students in fear of harm to that 
student’s or those students’ person or property. 

ii. Causing a reasonable student to experience a substantially detrimental 
effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial interference with his 
or her academic performance. 

iv. Causing a reasonable student to experience substantial interference with his 
or her ability to participate in or benefit from the services, activities, or 
privileges provided by the Charter School. 

2) “Electronic Act” means the creation and transmission originated on or off the school 
site, by means of an electronic device, including, but not limited to, a telephone, 
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wireless telephone, or other wireless communication device, computer, or pager, of 
a communication, including, but not limited to, any of the following: 

i. A message, text, sound, or image. 
ii. A post on a social network Internet Web site including, but not limited to: 

(a) Posting to or creating a burn page. A “burn page” means an Internet 
Web site created for the purpose of having one or more of the effects as 
listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil for the 
purpose of having one or more of the effects listed in subparagraph (1) 
above. “Credible impersonation” means to knowingly and without 
consent impersonate a pupil for the purpose of bullying the pupil and 
such that another pupil would reasonably believe, or has reasonably 
believed, that the pupil was or is the pupil who was impersonated. 

(c) Creating a false profile for the purpose of having one or more of the 
effects listed in subparagraph (1) above. “False profile” means a profile 
of a fictitious pupil or a profile using the likeness or attributes of an 
actual pupil other than the pupil who created the false profile. 

iii. Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not 
constitute pervasive conduct solely on the basis that it has been transmitted 
on the Internet or is currently posted on the Internet. 

v) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction or 
attempted infliction of physical injury to another person may be subject to suspension, 
but not expulsion, except that a pupil who has been adjudged by a juvenile court to 
have committed, as an aider and abettor, a crime of physical violence in which the 
victim suffered great bodily injury or serious bodily injury shall be subject to discipline. 

w) Possessed, sold, or otherwise furnished any knife unless, in the case of possession of any 
object of this type, the student had obtained written permission to possess the item 
from a certificated school employee, with the Site Director or designee’s concurrence. 

x) Any other serious violation of AVPA’s student rules of conduct or behavioral 
expectations.   
 

 
Non-Discretionary Suspension Offenses: Students must be suspended and recommended for 
expulsion for any of the following acts when it is determined the pupil: 

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous 
object unless, in the case of possession of any object of this type, the students had 
obtained written permission to possess the item from a certificated school employee, 
with the Site Director or designee’s concurrence. 

 
Discretionary Expellable Offenses:  Students may be recommended for expulsion for any of the 
following acts when it is determined the pupil: 

a) Caused, attempted to cause, or threatened to cause physical injury to another person. 
b)  Willfully used force or violence upon the person of another, except self-defense. 
c) Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of 

any controlled substance, as defined in Health and Safety Code Sections 11053-11058, 
alcoholic beverage, or intoxicant of any kind. 

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined 
in Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any 
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kind, and then sold, delivered or otherwise furnished to any person another liquid 
substance or material and represented same as controlled substance, alcoholic 
beverage or intoxicant. 

e) Committed or attempted to commit robbery or extortion. 
f) Caused or attempted to cause damage to school property or private property. 
g) Stole or attempted to steal school property or private property. 
h) Possessed or used tobacco or products containing tobacco or nicotine products, 

including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, 
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the use 
of his or her own prescription products by a pupil. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 
j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug 

paraphernalia, as defined in Health and Safety Code Section 11014.5. 
k)  
l) Knowingly received stolen school property or private property. 
m) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar 

in physical properties to an existing firearm as to lead a reasonable person to conclude 
that the replica is a firearm. 

n) Committed or attempted to commit a sexual assault as defined in Penal Code Sections 
261, 266c, 286, 288, 288a or 289, or committed a sexual battery as defined in Penal 
Code Section 243.4. 

o) Harassed, threatened, or intimidated a student who is a complaining witness or witness 
in a school disciplinary proceeding for the purpose of preventing that student from 
being a witness and/or retaliating against that student for being a witness. 

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug 
Soma. 

q) Engaged in, or attempted to engage in hazing.  For the purposes of this subdivision, 
“hazing” means a method of initiation or preinitiation into a pupil organization or body, 
whether or not the organization or body is officially recognized by an educational 
institution, which is likely to cause serious bodily injury or personal degradation or 
disgrace resulting in physical or mental harm to a former, current, or prospective 
pupil.  For purposes of this section, “hazing” does not include athletic events or school-
sanctioned events. 

r) Made terroristic threats against school officials and/or school property.  For purposes of 
this section, “terroristic threat” shall include any statement, whether written or oral, by 
a person who willfully threatens to commit a crime which will result in death, great 
bodily injury to another person, or property damage in excess of one thousand dollars 
($1,000), with the specific intent that the statement is to be taken as a threat, even if 
there is no intent of actually carrying it out, which, on its face and under the 
circumstances in which it is made, is so unequivocal, unconditional, immediate, and 
specific as to convey to the person threatened, a gravity of purpose and an immediate 
prospect of execution of the threat, and thereby causes that person reasonably to be in 
sustained fear for his or her own safety or for his or her immediate family’s safety, or for 
the protection of school property, or the personal property of the person threatened or 
his or her immediate family. 

s) Committed sexual harassment, as defined in Education Code Section 212.5.  For the 
purposes of this section, the conduct described in Section 212.5 must be considered by 
a reasonable person of the same gender as the victim to be sufficiently severe or 
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pervasive to have a negative impact upon the individual’s academic performance or to 
create an intimidating, hostile, or offensive educational environment. This section shall 
apply to pupils in any of grades 4 to 12, inclusive. 

t) Caused, attempted to cause, threatened to cause or participated in an act of hate 
violence, as defined in subdivision (e) of Section 233 of the Education Code.  This section 
shall apply to pupils in any of grades 4 to 12, inclusive. 

u) Intentionally harassed, threatened or intimidated a student or group of students to the 
extent of having the actual and reasonably expected effect of materially disrupting class 
work, creating substantial disorder and invading student rights by creating an 
intimidating or hostile educational environment. This section shall apply to pupils in any 
of grades 4 to 12, inclusive. 

v) Engaged in an act of bullying, including, but not limited to, bullying committed by means 
of an electronic act.  
1) “Bullying” means any severe or pervasive physical or verbal act or conduct, including 

communications made in writing or by means of an electronic act, and including one 
or more acts committed by a student or group of students which would be deemed 
hate violence or harassment, threats, or intimidation, which are directed toward 
one or more students that has or can be reasonably predicted to have the effect of 
one or more of the following: 

i. Placing a reasonable student (defined as a student, including, but is not 
limited to, a student with exceptional needs, who exercises average care, 
skill, and judgment in conduct for a person of his or her age, or for a person 
of his or her age with exceptional needs) or students in fear of harm to that 
student’s or those students’ person or property. 

ii. Causing a reasonable student to experience a substantially detrimental 
effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial interference with his 
or her academic performance. 

iv. Causing a reasonable student to experience substantial interference with his 
or her ability to participate in or benefit from the services, activities, or 
privileges provided by the Charter School. 

2) “Electronic Act” means the creation and transmission originated on or off the school 
site, by means of an electronic device, including, but not limited to, a telephone, 
wireless telephone, or other wireless communication device, computer, or pager, of 
a communication, including, but not limited to, any of the following: 

i. A message, text, sound, or image. 
ii. A post on a social network Internet Web site including, but not limited to: 

(a) Posting to or creating a burn page. A “burn page” means an Internet 
Web site created for the purpose of having one or more of the effects as 
listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil for the 
purpose of having one or more of the effects listed in subparagraph (1) 
above. “Credible impersonation” means to knowingly and without 
consent impersonate a pupil for the purpose of bullying the pupil and 
such that another pupil would reasonably believe, or has reasonably 
believed, that the pupil was or is the pupil who was impersonated. 

(c) Creating a false profile for the purpose of having one or more of the 
effects listed in subparagraph (1) above. “False profile” means a profile 
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of a fictitious pupil or a profile using the likeness or attributes of an 
actual pupil other than the pupil who created the false profile. 

iii. Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not 
constitute pervasive conduct solely on the basis that it has been transmitted 
on the Internet or is currently posted on the Internet. 

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction or 
attempted infliction of physical injury to another person may be subject to suspension, 
but not expulsion, except that a pupil who has been adjudged by a juvenile court to 
have committed, as an aider and abettor, a crime of physical violence in which the 
victim suffered great bodily injury or serious bodily injury shall be subject to discipline. 

x) Possessed, sold, or otherwise furnished any knife unless, in the case of possession of any 
object of this type, the student had obtained written permission to possess the item from a 
certificated school employee, with the Site Director or designee’s concurrence. 

y) Any other serious violation of Valley Prep’s student rules of conduct or behavioral 
expectations.   

 
 

Non-Discretionary Expellable Offenses: Students must be recommended for expulsion for any of 
the following acts when it is determined pursuant to the procedures below that the pupil: 

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous 
object unless, in the case of possession of any object of this type, the students had 
obtained written permission to possess the item from a certificated school employee, 
with the Site Director or designee’s concurrence. 

b) Brandishing a knife at another person. 
c)  Unlawfully selling a controlled substance listed in Chapter 2 (commencing with Section 

11053) of Division 10 of the Health and Safety Code. 
d) Committing or attempting to commit a sexual assault as defined in subdivision (n) of 

Section 48900 or committing a sexual battery as defined in subdivision (n) of Section 
48900. 

e) Possession of an explosive 
 
If it is determined by an Administrative Panel that a student has brought a firearm or destructive device, 
as defined in Section 921 of Title 18 of the United States Code, on to campus or to have possessed a 
firearm or dangerous device on campus, the student shall be expelled.   
 
The term “firearm” means (A) any weapon (including a starter gun) which will or is designed to or may 
readily be converted to expel a projectile by the action of an explosive; (B) the frame or receiver of any 
such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive device.  
 
The term “destructive device” means (A) any explosive, incendiary, or poison gas, including but not 
limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more than four ounces, (iv) 
missile having an explosive or incendiary charge of more than one-quarter ounce, (v) mine, or (vi) device 
similar to any of the devices described in the preceding clauses.   
 

B. IN-SCHOOL SUSPENSION  
 
For in-school suspension, the student remains on campus for the length of the suspension.  During in-
school suspensions, teachers provide the students with assignments to complete by the end of the 

https://www.lexis.com/research/buttonTFLink?_m=5ab3e4e549f77ead83459be814063a94&_xfercite=%3ccite%20cc%3d%22USA%22%3e%3c%21%5bCDATA%5bCal%20Ed%20Code%20%a7%2048915%5d%5d%3e%3c%2fcite%3e&_butType=4&_butStat=0&_butNum=4&_butInline=1&_butinfo=CA%20HEALTH%20SAF%2011053&_fmtstr=FULL&docnum=1&_startdoc=1&wchp=dGLbVlz-zSkAb&_md5=316ce46fdd6497b1fc10d545aa0bbbf5
https://www.lexis.com/research/buttonTFLink?_m=5ab3e4e549f77ead83459be814063a94&_xfercite=%3ccite%20cc%3d%22USA%22%3e%3c%21%5bCDATA%5bCal%20Ed%20Code%20%a7%2048915%5d%5d%3e%3c%2fcite%3e&_butType=4&_butStat=0&_butNum=4&_butInline=1&_butinfo=CA%20HEALTH%20SAF%2011053&_fmtstr=FULL&docnum=1&_startdoc=1&wchp=dGLbVlz-zSkAb&_md5=316ce46fdd6497b1fc10d545aa0bbbf5
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school day.  If the student has questions about the assignments, the Site Director or other certificated 
personnel provide support.  During the day of the suspension, the student’s teachers address behaviors 
that may have contributed to the student’s in-school suspension. In addition to completing assigned 
work, the student is required to complete a reflection addressing why the behavior occurred and what 
can be done in the future to ensure that the offense is not repeated.  
 
 
III. SUSPENSION PROCEDURES 
 
Suspensions shall be initiated according to the following procedures: 
 

A. CONFERENCE 
 
Suspension shall be preceded, if possible, by a conference conducted by the Site Director or designee 
with the student and his or her parent and, whenever practical, the teacher, supervisor or school 
employee who referred the student to the Site Director.   
 
The conference may be omitted if the Site Director or designee determines that an emergency situation 
exists. An “emergency situation” involves a clear and present danger to the lives, safety or health of 
students or school personnel. If a student is suspended without this conference, both the 
parent/guardian and student shall be notified of the student’s right to return to school for the purpose 
of a conference. 
 
At the conference, the pupil shall be informed of the reason for the disciplinary action and the evidence 
against him or her and shall be given the opportunity to present his or her version and evidence in his or 
her defense. This conference shall be held within two school days, unless the pupil waives this right or is 
physically unable to attend for any reason including, but not limited to, incarceration or hospitalization. 
 
No penalties may be imposed on a pupil for failure of the pupil’s parent or guardian to attend a 
conference with school officials. Reinstatement of the suspended pupil shall not be contingent upon 
attendance by the pupil’s parent or guardian at the conference. 
 

B. NOTICE TO PARENTS/GUARDIANS 
 
At the time of suspension, the Site Director or designee shall make a reasonable effort to contact the 
parent/guardian by telephone or in person. Whenever a student is suspended, the parent/guardian shall 
be notified in writing of the suspension and the date of return following suspension. This notice shall 
state the specific offense committed by the student. In addition, the notice may also state the date and 
time when the student may return to school. If school officials ask the parent/guardian to confer 
regarding matters pertinent to the suspension, the notice may request that the parent/guardian 
respond to such requests without delay. 
 

C. SUSPENSION TIME LIMITS/RECOMMENDATION FOR PLACEMENT/EXPULSION 
 
Suspensions, when not including a recommendation for expulsion, shall not exceed five (5) consecutive 
school days per suspension. Upon a recommendation of expulsion by the Site Director or designee, the 
pupil and the pupil’s guardian or representative will be invited to a conference to determine if the 
suspension for the pupil should be extended pending an expulsion hearing.   
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This determination will be made by the Site Director or designee upon either of the following 
determinations: 1) the pupil’s presence will be disruptive to the education process; or 2) the pupil poses 
a threat or danger to others. Upon either determination, the pupil’s suspension will be extended 
pending the results of an expulsion hearing. In such instances when the Charter School has determined a 
suspension period shall be extended, such extension shall be made only after a conference is held with 
the pupil or the pupil’s parents, unless the pupil and the pupil’s parents fail to attend the conference. 
 
Upon request of a parent, a student who has been suspended for two or more schooldays will be 
provided with homework that the student would otherwise have been assigned.  If a homework 
assignment that is turned into the teacher upon the student’s return to school or within the timeframe 
originally prescribed by the teacher, whichever is later, is not graded before the end of the academic 
term, that assignment shall not be included in the calculation of the student’s overall grade in the class. 
 

 
D. SUSPENSION APPEAL 

 
At the time the parent/guardian is informed of the decision to suspend, information is provided 
about their right to appeal a suspension, along with information about the appeal process. To initiate 
an appeal, the student or parent or guardian must contact the Executive Director in writing within 
three days of the date of the suspension. The Director will gather information from the Site Executive 
Director/designee, student, parent or guardian to determine whether or not the Site 
Director/designee suspended the student properly and followed all applicable procedures. The 
Executive Director will consider the reasons the family feels the suspension was incorrect or 
inappropriate, and may contact the family and/or school staff to clarify information. Based on the 
information submitted or requested, the Executive Director may make one of the following decisions 
regarding the suspension. 

1. Uphold the suspension 
2. Uphold the suspension but clear the student's record of the suspension at the end of the 

semester, if the student has no additional discipline problems at the school. 
3. Determine that the suspension was not within the school’s guidelines, overturn the suspension, 

and order that all records and documents regarding the disciplinary proceeding be destroyed. 
No information regarding the suspension will be placed in the student's permanent record, or 
shared with anyone not directly involved in the proceedings. 

 
 
The Executive Director will mail a copy of the decision to the student and/or parent or guardian within 
five days of the issuing the decision. A copy of the decision is also emailed to the school Site Director.  
The Executive Director’s decision is final. 

 
 
IV. EXPULSION PROCEDURES 
 

A. AUTHORITY TO EXPEL 
 
A student may be expelled following a hearing before an Administrative Panel on the recommendation 
from the Site Director. The Administrative Panel will consist of up to three members, who are 
certificated and neither a teacher of the pupil nor a member of the VPA Board of Directors.  The Board 
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or the Directors will appoint an Administrative Panel. The Administrative Panel may expel a student 
found to have committed an expellable offense.   
 
A student and his or her parents may appeal an expulsion decision by the Administrative Panel to the 
Charter School’s Board, which will make the final determination. 
 

B. HEARING PROCEDURES 
 
Students recommended for expulsion are entitled to a hearing to determine whether the student should 
be expelled. If requested by the student, and unless postponed for good cause, the hearing shall be held 
within thirty (30) school days after the Site Director determines that the Pupil has committed an 
expellable offense and recommends the student for expulsion. 

 
The Administrative Panel will hold a hearing on the case, and will make a determination whether to 
expel. The hearing shall be held in a confidential setting. 

 
Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian at 
least ten (10) calendar days before the date of the hearing.  Upon mailing the notice, it shall be deemed 
served upon the pupil. The notice shall include: 

 
1. The date and place of the expulsion hearing; 
2. A statement of the specific facts, charges and offenses upon which the proposed expulsion is 

based; 
3. A copy of the school’s disciplinary rules which relate to the alleged violation; 
4. Notification of the student’s or parent/guardian’s obligation to provide information about the 

student’s status at the school to any other school district or school to which the student seeks 
enrollment; 

5. The opportunity for the student or the student’s parent/guardian to appear in person or to 
employ and be represented by counsel or a non-attorney advisor; 

6. The right to inspect and obtain copies of all documents to be used at the hearing; 
7. The opportunity to confront and question all witnesses who testify at the hearing; 
8. The opportunity to question all evidence presented and to present oral and documentary 

evidence on the student’s behalf including witnesses. 
 
If a foster youth, as defined in Education Code section 48853.5, is recommended for expulsion, the notice 
of hearing must also be provided to the student’s attorney and an appropriate representative of the 
county child welfare agency at least ten (10) days prior to the date of the hearing. The notice may be made 
using the most cost-effective method possible, which may include, but is not limited to, electronic mail or 
a telephone call. 
 
If a homeless youth, as defined in 42 USC section 11434a(2), is recommended for expulsion, the notice of 
hearing must also be provided to AVPA’s designated homeless liaison at least ten (10) days prior to the 
date of the hearing. The notice may be made using the most cost-effective method possible, which may 
include, but is not limited to, electronic mail or a telephone call. 
 

C. SPECIAL PROCEDURES FOR EXPULSION HEARINGS INVOLVING SEXUAL ASSAULT OR BATTERY OFFENSES 
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AVPA may determine that the disclosure of either the identity of the witness or the testimony of that 
witness at the hearing, or both, would subject the witness to an unreasonable risk of psychological or 
physical harm. Upon this determination, the testimony of the witness may be presented at the hearing 
in the form of sworn declarations which shall be examined only by the Board of Directors and/or 
Administrative Panel. Copies of these sworn declarations, edited to delete the name and identity of the 
witness, shall be made available to the pupil. The Administrative Panel shall be guided by the following 
principles:   
 

1. The complaining witness in any sexual assault or battery case must be provided with a copy of 
the applicable disciplinary rules and advised of his/her right to (a) receive five days’ notice of 
his/her scheduled testimony, (b) have up to two (2) adult support persons of his/her choosing 
present in the hearing at the time he/she testifies, which may include a parent, guardian, or 
legal counsel, and (c) elect to have the hearing closed while testifying. 

2. The school will also provide the victim a room separate from the hearing room for the 
complaining witness’ use prior to and during breaks in testimony. 

3. At the discretion of the Administrative Panel, the complaining witness shall be allowed periods 
of relief from examination and cross-examination during which he or she may leave the hearing 
room. 

4. The Administrative Panel may also arrange the seating within the hearing room to facilitate a 
less intimidating environment for the complaining witness. 

5. The Administrative Panel may also limit time for taking the testimony of the complaining 
witness to the hours he/she is normally in school, if there is no good cause to take the testimony 
during other hours. 

6. Prior to a complaining witness testifying, the support persons must be admonished that the 
hearing is confidential.  Nothing in the law precludes the person presiding over the hearing from 
removing a support person whom the presiding person finds is disrupting the hearing.  The 
Administrative Panel may permit any one of the support persons for the complaining witness to 
accompany him or her to the witness stand. 

7. If one or both of the support persons is also a witness, the school shall present evidence that the 
witness’ presence is both desired by the witness and will be helpful to the school.  The person 
presiding over the hearing shall permit the witness to stay unless it is established that there is a 
substantial risk that the testimony of the complaining witness would be influenced by the 
support person, in which case the presiding official shall admonish the support person or 
persons not to prompt, sway, or influence the witness in any way.  Nothing shall preclude the 
presiding officer from exercising his or her discretion to remove a person from the hearing 
whom he or she believes is prompting, swaying, or influencing the witness. 

8. The testimony of the support person shall be presented before the testimony of the 
complaining witness and the complaining witness shall be excluded from the courtroom during 
that testimony. 

9. Evidence of specific instances of a complaining witness’ prior sexual conduct is presumed 
inadmissible and shall not be heard absent a determination by the person conducting the 
hearing that extraordinary circumstances exist requiring the evidence be heard.  Before such a 
determination regarding extraordinary circumstances can be made, the witness shall be 
provided notice and an opportunity to present opposition to the introduction of the evidence.  
In the hearing on the admissibility of the evidence, the complaining witness shall be entitled to 
be represented by a parent, legal counsel, or other support person.  Reputation or opinion 
evidence regarding the sexual behavior of the complaining witness is not admissible for any 
purpose. 
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D. RECORD OF HEARING 

 
A record of the hearing shall be made and may be maintained by any means, including electronic 
recording, as long as a reasonably accurate and complete record of the proceedings can be made. 
 

E. INVOLUNTARY STUDENT DISENROLLMENT, DISMISSAL, OR TRANSFER  
 
No student shall be involuntarily removed by AVPA for any reason unless the parent or guardian of the 
student has been provided written notice in-person and/or by mail or email of intent to remove the 
student no less than five (5) schooldays before the effective date of the action.  The written notice shall 
be in the native language of the student or the student’s parent or guardian or, if the pupil is a foster 
child or youth or a homeless child or youth, the student’s educational rights holder, and shall inform him 
or her of the right to request a hearing adjudicated by a neutral officer before the effective date of the 
action.  If a hearing is requested, the student will remain enrolled at AVPA until the school issues a final 
decision.  For purposes of this charter, “involuntarily removed” includes disenrolled, dismissed, 
transferred, or terminated, but does not include suspensions for disciplinary reasons.   
 

F. PRESENTATION OF EVIDENCE 
 
While judicial rules of evidence do not apply to expulsion hearings, evidence may be admitted and used 
as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct of serious 
affairs.   
 
Findings of fact shall be based solely on the evidence at the hearing.  While hearsay evidence is 
admissible, no decision to expel shall be based solely on hearsay.  Sworn declarations may be admitted 
as testimony from witnesses.  
 
The decision of the Administrative Panel shall be in the form of written findings of fact regarding the 
expulsion.  The final decision by the Administrative Panel shall be made within ten (10) school days 
following the conclusion of the hearing.   
 
If the Administrative Panel decides not to recommend expulsion, the pupil shall immediately be 
returned to his/her educational program at the school. 
 

G. WRITTEN NOTICE TO EXPEL 
 
The Site Director or designee following a decision of the Administrative Panel to expel shall send written 
notice of the decision to expel, including the Administrative Panel’s adopted findings of fact, to the 
student or parent/guardian.  This notice shall also include the following: 

1. Notice of the specific offense committed by the student 
2. Notice of the student’s or parent/guardian’s obligation to inform any new district in which the 

student seeks to enroll of the student’s status with the Charter School. 
3. Notice of any appeal options 
4. Information about alternative placement options 

 
The Site Director or designee shall send a copy of the written notice of the decision to expel to the 
student’s district of residence and the authorizer.  This notice shall include the following: 
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1. The student’s name 
2. The specific expellable offense committed by the student 

 
 
V. EXPULSION APPEAL 
 
If a pupil is expelled, the pupil or the pupil's parent or guardian may, within 10 calendar days following 
the written notice to expel, file a written appeal, requesting the Board reconsider the expulsion 
determination.  The Board of Directors will consider the appeal in closed session at its next regularly 
scheduled board meeting or as soon as practicable.  The Board will consider all information and 
evidence contained in the record from the expulsion hearing.  The Board will inform the parent and 
student in writing within five (5) days of its decision.  The decision of the Board of Directors is final. 
 
The Board shall hear an appeal of an expulsion order in closed session. During closed session, if the 
Board admits any representative of the pupil or the Charter School, the Board shall, at the same time, 
admit representatives from the opposing party. 
 
The Board shall determine the appeal from a pupil expulsion upon the record of the hearing before the 
Administrative Panel, together with such applicable documentation or regulations as may be ordered.  
The review by the Board shall be limited to the following questions: 

1. Whether the Administrative Panel acted without or in excess of its jurisdiction. 
2. Whether there was a fair hearing before the Administrative Panel. 
3. Whether there was a prejudicial abuse of discretion in the hearing. 
4. Whether there is relevant and material evidence which, in the exercise of reasonable diligence, 

could not have been produced or which was improperly excluded at the hearing before the 
Administrative Panel. 

 
A Board may not recommend reversing the decision of the Administrative Panel to expel a pupil based 
upon a finding of an abuse of discretion unless the Board also determines that the abuse of discretion 
was prejudicial. 
 
The decision of the Board shall be limited as follows: 
(a) If the Board finds that relevant and material evidence exists which, in the exercise of reasonable 

diligence, could not have been produced or which was improperly excluded at the hearing 
before the Administrative Panel, the Board may reconsider the matter and may in addition 
recommend the pupil reinstated pending the reconsideration. 

(b) In all other cases, the shall either affirm or reverse the decision of the Administrative Panel. The 
decision of the Board will be final. 

 
 
VI. EXPELLED PUPILS/ALTERNATIVE EDUCATION 
 
The school will help provide the parent necessary information and a list of placement options.  Pupils 
who are expelled shall be responsible for seeking alternative education programs including, but not 
limited to, programs within the County or their school district of residence. 
 
 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 127 

VII. DISCIPLINARY RECORDS  
 
The Charter School shall maintain records of all student suspensions and expulsions at the Charter 
School. Such records shall be made available to the authorizer upon request.  
 
VIII. SPECIAL PROCEDURES FOR THE CONSIDERATION OF SUSPENSION AND EXPULSION OF STUDENTS WITH 

DISABILITIES 
 
The Charter School shall immediately notify the SELPA and coordinate the procedures in this policy with 
the SELPA of the discipline of any student with a disability or student who the Charter School or SELPA 
would be deemed to have knowledge that the student had a disability. 
 
Students suspended for more than ten (10) school days in a school year shall continue to receive 
services so as to enable the student to continue to participate in the general education curriculum, 
although in another setting, and to progress toward meeting the goals set out in the child’s IEP/504 
Plan; and receive, as appropriate, a functional behavioral assessment and behavioral intervention 
services and modifications, that are designed to address the behavior violation so that it does not recur.  
These services may be provided in an interim alterative educational setting.   
 
Within ten (10) school days of a recommendation for expulsion or any decision to change the placement 
of a child with a disability because of a violation of a code of student conduct, the Charter School, the 
parent, and relevant members of the IEP/504 Team shall review all relevant information in the student’s 
file, including the child’s IEP/504 Plan, any teacher observations, and any relevant information provided 
by the parents to determine: 
 

a. If the conduct in question was caused by, or had a direct and substantial relationship to, 
the child’s disability; or 

b. If the conduct in question was the direct result of the local educational agency’s failure to 
implement the IEP/504 Plan. 
 

If the Charter School, the parent, and relevant members of the IEP/504 Team determine that either of 
the above is applicable for the child, the conduct shall be determined to be a manifestation of the child’s 
disability. 
 
If the Charter School, the parent, and relevant members of the IEP/504 Team make the determination 
that the conduct was a manifestation of the child’s disability, the IEP/504 Team shall: 

 
a. Conduct a functional behavioral assessment and implement a behavioral intervention 

plan for such child, provided that the Charter School had not conducted such assessment 
prior to such determination before the behavior that resulted in a change in placement; 

b. If a behavioral intervention plan has been developed, review the behavioral intervention 
plan if the child already has such a behavioral intervention plan, and modify it, as 
necessary, to address the behavior; and 

c. Return the child to the placement from which the child was removed, unless the parent 
and the Charter School agree to a change of placement as part of the modification of the 
behavioral intervention plan. 
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If the Charter School, the parent, and relevant members of the IEP/504 Team determine that the 
behavior was not a manifestation of the student’s disability and that the conduct in question was not a 
result of the failure to implement the IEP/504 Plan, then the Charter School may apply the relevant 
disciplinary procedures to children with disabilities in the same manner and for the same duration as the 
procedures would be applied to students without disabilities. 
 
The parent of a child with a disability who disagrees with any decision regarding placement, or the 
manifestation determination, or the Charter School believes that maintaining the current placement of 
the child is substantially likely to result in injury to the child or to others, may request an expedited 
administrative hearing through the Special Education Unit of the Office of Administrative Hearings or by 
utilizing the dispute provisions of the 504 Policy and Procedures. 
 
When an appeal relating to the placement of the student or the manifestation determination has been 
requested by either the parent or the Charter School, the heating officer shall determine whether the 
student shall remain in the interim alternative educational setting pending the decision of the hearing 
officer or until the expiration of the forty-five (45) day time period provided for in an interim alternative 
educational setting, whichever occurs first, unless the parent and the Charter School agree otherwise. 
 
Charter School personnel may consider any unique circumstances on a case-by-case basis when 
determining whether to order a change in placement for a child with a disability who violates a code of 
student conduct. 
 
The Site Director or designee may remove a student to an interim alternative educational setting for not 
more than forty-five (45) days without regard to whether the behavior is determined to be a 
manifestation of the student’s disability in cases where a student: 

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on school 
premises, or to or at a school function; 

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled 
substance, while at school, on school premises, or at a school function; or  

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon a person 
while at school, on school premises, or at a school function. 

 
The student’s interim alternative educational setting shall be determined by the student’s IEP/504 
Team.  
 
A student who has not been identified as an individual with disabilities pursuant to IDEIA and who has 
violated the Charter School’s disciplinary procedures may assert the procedural safeguards granted 
under this administrative regulation only if the Charter School had knowledge that the student was 
disabled before the behavior occurred. The Charter School shall be deemed to have knowledge that the 
student had a disability if one of the following conditions exists: 

a. The parent/guardian has expressed concern in writing, or orally if the parent/guardian 
does not know how to write or has a disability that prevents a written statement, to 
Charter School supervisory or administrative personnel, or to one of the child’s 
teachers, that the student is in need of special education or related services.  

b. The parent has requested an evaluation of the child.  
c. The child’s teacher, or other Charter School personnel, has expressed specific concerns 

about a pattern of behavior demonstrated by the child, directly to the director of special 
education or to other Charter School supervisory personnel.  
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If the Charter School knew or should have known the student had a disability under any of the three (3) 
circumstances described above, the student may assert any of the protections available to IDEIA-eligible 
children with disabilities, including the right to stay-put.   
 
If the Charter School had no basis for knowledge of the student’s disability, it shall proceed with the 
proposed discipline.  The Charter School shall conduct an expedited evaluation if requested by the 
parents; however the student shall remain in the education placement determined by the Charter 
School pending the results of the evaluation.   
 
The Charter School shall not be deemed to have knowledge that the student had a disability if the 
parent has not allowed an evaluation, refused services, or if the student has been evaluated and 
determined to not be eligible. 
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ELEMENT K:  RETIREMENT PROGRAMS 
 
“The manner in which staff members of the charter schools will be covered by the State Teachers’ 
Retirement System, the Public Employees’ Retirement System, or federal social security.” Ed. Code § 
47605(c)(5)(K). 
 
 
I. CERTIFICATED STAFF 
 
All certificated employees who are eligible shall participate in the State Teachers’ Retirement System 
(STRS); AVPA, Inc. coordinates such participation, as appropriate, with the social security system or 
other reciprocal systems. Eligible certificated employees as participants in the STRS contribute the 
required percentage (currently 8%), and AVPA, Inc. contributes the employer’s portion required by STRS 
(currently 8.25%). All withholdings from employees are forwarded to the STRS Fund as required. 
Employees accumulate service credit years in the same manner as all other members of STRS. VPA, Inc. 
shall forward any required payroll deductions and related data to FCOE as required by Education Code 
§47611.3. The Executive Director, working in conjunction with the school’s contracted business service 
provider, shall be responsible for ensuring that the forwarding arrangements occur in a timely, 
compliant manner. 
 
 
II. CLASSIFIED STAFF 
 
All other staff shall participate in federal Social Security and other school-sponsored retirement plans 
according to policies adopted by the Board of Directors for the school’s employees. VPA, Inc. offering a 
403b plan to all employees and makes a contribution to 403b plans of non-STRS eligible employees to 
supplement Social Security, in an amount determined annually by the VPA, Inc. Board of Directors.  
 
 
III. RESPONSIBLE STAFF MEMBER 
 
The Executive Director, working in conjunction with the school’s contracted business services and 
payroll provider(s), is responsible for ensuring that appropriate arrangements for the aforementioned 
coverage are made, and that all required reports to the District, FCOE and others are submitted in a 
timely an accurate fashion. 
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ELEMENT L:  PUBLIC SCHOOL ATTENDANCE ALTERNATIVES 
 
“The public school attendance alternatives for pupils residing within the school district who choose not 
to attend charter schools.” Ed. Code § 47605(c)(5)(L). 
 

No student shall be required to attend AVPA. Students who opt not to attend Aspen Valley Prep may 
attend other district schools or pursue an inter- or intra-district transfer in accordance with existing 
enrollment and transfer policies of their district or country of residence.  
 
The parent or guardian of each pupil enrolled in the charter school shall be informed during open 
enrollment that the pupil has no right to admission in a particular school of any local education agency 
(or program of any local education agency) as a consequence of enrollment in the charter school, except 
to the extent that such a right is extended by the local education agency. 
  



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 132 

 
ELEMENT M:  EMPLOYEE RETURN RIGHTS 
 
“The rights of an employee of the school district upon leaving the employment of the school district to 
work in a charter school, and of any rights of return to the school district after employment at a charter 
school.”  (Ed. Code § 47605(c)(5)(M).) 
 
 
No public school district employee shall be required to work at Aspen Valley Prep. Employees of the 
authorizer who choose to leave the employment of the authorizer to work at AVPA have no automatic 
rights of return to the authorizer after employment by the AVPA unless specifically granted by the 
authorizer through a leave of absence or other agreement. Aspen Valley Prep employees shall have any 
right upon leaving the authorizer to work at Aspen Valley Prep that the authorizer may specify, any 
rights of return to employment in a school district after employment at Aspen Valley Prep that the 
authorizer may specify, and any other rights upon leaving employment to work at Aspen Valley Prep 
that the authorizer determines to be reasonable and not in conflict with any law. 
 
All employees of VPA, Inc. are considered the exclusive employees of VPA, Inc. and not of the authorizer, 
unless otherwise mutually agreed in writing. Sick or vacation leave or years of service credit at the 
authorizer or any other school district will not be transferred to VPA, Inc. Employment by the VPA, Inc. 
provides no rights of employment at any other entity, including any rights in the case of closure of Aspen 
Valley Prep. 
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ELEMENT N:  DISPUTE RESOLUTION 
 
“The procedures to be followed by the charter school and the chartering authority to resolve disputes 
relating to provisions of the charter.” Ed. Code § 47605(c)(5)(N). 
 
Participation in any dispute resolution procedure is entirely voluntary for the District to the extent the 
District is carrying out its oversight responsibilities, up to and including revocation of the charter 
petition.  
  
Aspen Valley Prep has adopted a Uniform Complaint Procedure and has provided the District with 
information regarding this procedure. The District, as part of its oversight responsibilities, will be 
notified of any concerns and/or complaints that provide reasonable cause to believe that a violation of 
the charter petition or related laws or agreements has occurred. In such situations, the District may 
intervene to assist in resolution of the complaint. 

The parties shall exchange information as necessary to avoid disputes and assist in curing disputes and 
shall use their best efforts to resolve disputes between them at the earliest possible time. 

Any formal dispute resolution procedures entered into between the District and Aspen Valley Prep may 
be conducted in accordance with the procedures set forth below: 

1) Any dispute shall be made in writing (“Written Notification”).   The Written Notification must 
identify the nature of the dispute and any supporting facts. The Written Notification shall be tendered to 
the other party by personal delivery, by facsimile, by electronic mail or by certified mail. The Written 
Notification shall be deemed received (a) if personally delivered, upon date of delivery to the address of 
the person to receive such notice if delivered by 5:00 PM, or otherwise on the business day following 
personal delivery; (b) if by facsimile or electronic mail, upon electronic confirmation of receipt if 
delivered by 5:00 PM, or otherwise on the business day following transmission; or (c) if by mail, two (2) 
business days after deposit in the U.S. Mail. All written notifications and other notices shall be addressed 
as follows: 

To Charter School: 

Executive Director 
 Aspen Valley Prep Academy, Inc. 

4221 N. Hughes Fresno, CA 93705 

To District: 

 Superintendent 
 Fresno Unified School District 

2309 Tulare Street 
Fresno, CA 93721 

2) A written response (“Written Response”) shall be tendered to the other party within twenty (20) 
business days from the date of receipt of the Written Notification. The parties agree to schedule a 
conference to discuss the Dispute identified in the Written Notice (“Issue Conference”). The Issue 
Conference shall take place within fifteen (15) business days from the date the Written Response is 
received by the other party. The Written Response may be tendered to the other party by personal 
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delivery, by facsimile, by electronic mail or by certified mail. The Written Response shall be deemed 
received (a) if personally delivered, upon date of delivery to the address of the person to receive such 
notice if delivered by 5:00 PM, or otherwise on the business day following personal delivery; (b) if by 
facsimile or electronic mail, upon electronic confirmation of receipt if delivered by 5:00 PM, or 
otherwise on the business day following transmission; or (c) if by mail, two (2) business days after 
deposit in the U.S. Mail.   

3) If the dispute cannot be resolved by mutual agreement at the Issue Conference, either party 
may then request that the dispute be resolved by mediation. Each party shall bear its own attorneys’ 
fees, costs and expenses associated with the mediation. The mediator’s fees and the administrative fees 
of the mediation shall be shared equally among the parties.  Mediation proceedings shall commence 
within 120 days from the date of either party’s request for mediation following the Issue Conference.  
The parties shall mutually agree upon the selection of a mediator to resolve the dispute. The mediator 
may be selected from the approved list of mediators prepared by the American Arbitration Association.   
Unless the parties mutually agree otherwise, mediation proceedings shall be administered in accordance 
with the commercial mediation procedures of the American Arbitration Association. 

4)  If the mediation is not successful, then the parties agree to resolve the dispute by binding 
arbitration conducted by a single arbitrator. Unless the parties mutually agree otherwise, arbitration 
proceedings shall be administered in accordance with the commercial arbitration rules of the American 
Arbitration Association. The arbitrator must be an active member of the State Bar of California or a 
retired judge of the state or federal judiciary of California. Each party shall bear its own attorney’s fees, 
costs and expenses associated with the arbitration. The arbitrator’s fees and the administrative fees of 
the arbitration shall be shared equally among the parties. However, any party who fails or refuses to 
submit to arbitration as set forth herein shall bear all attorney’s fees, costs and expenses incurred by 
such other party in compelling arbitration of any controversy or claim. 

Nothing in this Charter restricts the District’s ability to initiate revocation proceedings in accordance 
with Education Code section 47607 and regulations sections 11968.5.2 and 11968.5.3. 
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ELEMENT O:  CHARTER SCHOOL CLOSURE 
 
“The procedures to be used if the charter school closes.  The procedures shall ensure a final audit of the 
charter school to determine the disposition of all assets and liabilities of the charter school, including 
plans for disposing of any net assets and for the maintenance and transfer of pupil records.”  (Ed. Code 
§ 47605(c)(5)(O).) 
 
 
The following procedures constitute the “Closure Protocol” and shall apply in the 
event AVPA ceases to be a charter school or otherwise closes for any reason: 
 
Any decision to close AVPA as a charter school operating pursuant to this Charter shall be documented 
by official action (“closure action”)of VPA, Inc., and will identify the person or entity responsible for all 
closure-related activities and actions. The action will identify the reason for closure (e.g., decision not to 
renew as a charter school). The Closure Action shall be deemed to have been automatically made if any 
of the following occur: the Charter is revoked or non-renewed and AVPA has exhausted all appeal 
procedures to county and state boards of education, VPA, Inc. votes to close AVPA, or the Charter 
lapses.  In the event of a Closure Action, the following steps shall be implemented, which follow the 
procedures and requirements set forth in Education Code section 47605(c)(5)(P) and regulations 
sections 11962 and 11962.1.  
 
VPA, Inc. will notify the authorizer of the determination of the Closure Action and of the effective date 
of the closure as a charter school within 72 hours of the Closure Action. 
 
VPA, Inc. will provide written notification to the home districts of students within 72 hours of the 
determination of the Closure Action. 
 
Written notification of the Closure Action and the effective date of closure of AVPA shall be made by  
VPA, Inc. to the California Department of Education, the Fresno County Office of  Education, the 
California Department of Education, the SELPA in which AVPA participates, and  the  retirement  systems  
in  which  Aspen Valley Prep’s employees  participate, by registered mail within 72 hours of the Closure 
Action. 
 
On closure, VPA, Inc. shall remain solely responsible for all liabilities arising from the operation of the 
Charter School. 
 
VPA, Inc. will ensure notification to the parents and students of Aspen Valley Prep of the closure and 
provide information to assist parents and students in locating suitable alternative programs.  This notice 
will be provided within 72 hours of the Closure Action. The written notification shall include information 
on assistance in transferring each student to another appropriate school, and a process for the transfer 
of all student records. Parents/guardians will also be provided with student information that includes 
grade reports, discipline records, immunization records, and completed coursework. 
 
Aspen Valley Prep will provide parents, students and the receiving school districts with copies of all 
appropriate student records within seven calendar days from the determination of the Closure Action or 
within seven days of the last student attendance day at AVPA if AVPA is to remain open as a charter 
school beyond the date that a Closure Action is determined, and will otherwise assist students in 
transferring to other schools. All transfer of student records will be made in compliance with the Family 



Aspen Valley Prep AcademyMaterial Revision Oct. 2021     Page | 136 

Educational Rights and Privacy Act (“FERPA”) 20 USC §1232g.  Aspen Valley Prep will ask the District to 
store as necessary original records of its students. 
 
As soon as is reasonably practical, VPA, Inc. will prepare final financial records. VPA, Inc. will also have an 
independent audit (which may also serve as the annual audit) completed by an independent auditor as 
soon as is reasonably practical, but in no case later than six months after closure. The audit must include 
at least the following (i) All information required of in an annual audit; (ii) An accounting of all  assets,  
including  cash  and  accounts  receivable  and  an  inventory  of  property, equipment and supplies; (iii) 
An accounting of the liabilities, including accounts payable and any reduction in apportionments as a 
result of audit findings or other investigations, loans  and  unpaid  staff  compensation;  (iv)  An  
assessment  of  the  disposition  of  any restricted funds received by or due to AVPA, and (v) A 
delineation of the disposition of all assets and liabilities.  Any liability or debt incurred by AVPA shall be 
the responsibility of VPA, Inc. and not the District.   VPA, Inc. understands and acknowledges that it will 
cover the outstanding debts or liabilities of AVPA. Any unused special education related funds will be 
returned to the SELPA, and other categorical funds will be returned to the source of funds as required by 
applicable law. 
 
For a minimum of six calendar months from the later of the Closure Action or effective date of  the 
closure, whichever comes first, sufficient staff as may be allowed by the budget and remaining assets 
will maintain employment to take care  of  all necessary tasks and procedures required for smooth 
closing of the School and student transfers. 
 
VPA, Inc. shall adopt a plan for wind-up of the School and, if necessary, the corporation, in accordance 
with the requirements of the Corporations Code. 
 
In addition to the final audit, Aspen Valley Prep shall also submit any required year-end financial reports 
to the  California Department of Education, the County Superintendent of Schools, and the District,  in 
the form and timeframe required, including, but not limited to, those required by Education Code 
§47604.33. 
 
AVPA may use, but is not limited to, reserves normally maintained for contingencies and emergencies to 
fund closure proceedings. 
 
This Closure Protocol shall survive the revocation, expiration, termination, cancellation of this charter or 
any other act or event that would end VPA, Inc.’s right to operate as a charter school pursuant to this 
Charter or cause AVPA to cease operation. 
 
Upon the dissolution of the corporation if applicable, after paying or adequately providing for the debts 
and obligations of the corporation (including any obligations requiring the return of grant funds on  the 
dissolution of the corporation), any capital assets, including facilities or property,  purchased in whole or 
part with public funds shall be distributed in accordance with the articles of incorporation and bylaws to 
either (i) such organization organized and operated exclusively for educational  purposes which has 
established its tax exempt status under § 501(c)(3) of the Internal Revenue Code of 1986, as amended, 
(or the corresponding provision of any future United States Internal Revenue Law), or (ii) a state or 
political subdivision of a state of the United States to be used exclusively for public purposes. 
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ADDITIONAL PROVISIONS  
 
 

I. FINANCIAL PLANNING, REPORTING AND ACCOUNTABILITY 
 
Governing Law: The petitioner or petitioners shall also be required to provide financial statements that 
include a proposed first-year operational budget, including startup costs, and cash-flow and financial 
projections for the first three years of operation. Education Code Section 47605(h) 
 
Attached, as Appendix A, please find a detailed five-year budget that includes revenue and expense 
projections, plus monthly cash-flows for one year, and an explanation of the assumptions used in 
preparing the budget.  These documents are based upon the best data available to the Petitioners at 
this time.  
 
The Charter School shall provide reports to the authorizer as follows, and may provide additional fiscal 
reports as requested by the authorizer: 
 
● By July 1, an annual update required pursuant to Education Code Section 47606.5. 
● By December 15, an interim financial report for the current fiscal year reflecting changes 

through October 31.  Additionally, on December 15, a copy of the Charter School’s annual, 
independent financial audit report for the preceding fiscal year shall be delivered to the 
authorizer, County, State Controller, California Department of Education and County 
Superintendent of Schools.   

● By March 15, a second interim financial report for the current fiscal year reflecting changes 
through January 31. 

● By September 15, a final unaudited report for the full prior year.  The report submitted to the 
authorizer shall include an annual statement of all the Charter School’s receipts and 
expenditures for the preceding fiscal year. 

 
II. IMPACT STATEMENT/FACILITIES: 
 
Governing Law: The county board of education shall require that the petitioner or petitioners provide 
information regarding potential civil liability effects, if any, upon the school, any school district where the 
charter school may operate and upon the county board of education. Education Code Section 47605(h) 
 
Governing Law: [T]he facilities to be used by the charter school … The description of the facilities to be used 
by the charter school shall specify where the school intends to locate. Ed. Code § 47605(h). 
 
 
Aspen Valley Prep is operated by a California non-profit public benefit corporation, VPA, Inc. This 
corporation is organized and operated exclusively for charitable purposes within the meaning of Section 
501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code Section 23701(d).   
 
Pursuant to Education Code Section 47604(d), an entity that grants a charter to a charter school 
operated by or as a non-profit public benefit corporation shall not be liable for the debts or obligations 
of the charter school or for claims arising from the performance of acts, errors or omissions by the 
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charter school if the authority has complied with all oversight responsibilities required by law. Aspen 
Valley Prep shall work diligently to assist the authorizer in meeting any and all oversight obligations 
under the law, including monthly meetings, reporting, or other authorizer-requested protocol to ensure 
the authorizer shall not be liable for the operation of the Charter School.   
 
Further, the Charter School and the authorizer may enter into a memorandum of understanding, 
wherein the Charter School shall indemnify the authorizer for the actions of the Charter School under 
this charter. 
 
The corporate bylaws of the Charter School shall provide for indemnification of the Charter School’s 
Board, officers, agents, and employees, and the Charter School has purchased general liability insurance, 
Board Members and Officers insurance, and fidelity bonding to secure against financial risks.   
 
As stated above, insurance amounts will be determined by recommendation of the authorizer and the 
Charter School’s insurance company for schools of similar size, location, and student population. The 
authorizer shall be named an additional insured on the general liability insurance of the Charter School.   
 
The Charter School Board has instituted appropriate risk management practices as discussed herein, 
including screening of employees, establishing codes of conduct for students, and dispute resolution. 
 
Valley Prep is located in a private/non-district faciliity: 4221 North Hughes Avenue, Fresno, CA  93705.  
This facility is leased from Jacquelyn Gates LLC and includes approximately 30,000 square feet of indoor 
space on a 2.26 acre lot.  There are 20 classrooms,  7 offices , 1 cafeteria and gymnasium.  VPA currently 
has a 15 year lease for the facility, scheduled to end in 2027. 

 

III. SELPA 
 
As detailed in Element A, Section X: Special Needs: Valley Prep Address The Needs Of All Sub-Groups,  
Including At-Risk Students, Subsection E: Students with Disabilities, Aspen Valley Prep is an LEA member 
of the El Dorado SELPA, which provides cost-effective and consistent special education services. As its 
own LEA and member of a SELPA, Aspen Valley Prep works in cooperation with all local and state 
agencies to ensure that a free and appropriate education is provided to all students with exceptional 
needs. Aspen Valley Prep complies with all regulatory special education requirements of the Individuals 
with Disabilities Education Improvement Act of 2004 (IDEIA), Section 504 of the Rehabilitation Act of 
1973, Title II of the Americans with Disabilities Act, and any other civil rights enforced by the U.S. 
Department of Education Office of Civil Rights (OCR). Furthermore, Aspen Valley Prep complies with all 
provisions of AB 602, applicable SELPA guidelines, and additional federal and state laws that apply to it 
pertaining special education students.  
 
Per federal law, all students with disabilities are fully integrated into the programs of AVPA, with the 
necessary materials, mandated services, and equipment to support their learning. AVPA meets all the 
requirements mandated within a student’s Individual Education Plan (IEP). Aspen Valley Prep Academy 
includes all special needs students with non-disabled peers to the maximum extent appropriate 
according to their IEPs.  Please see Element A, Section X: Special Needs: Valley Prep Address The Needs 
Of All Sub-Groups,  Including At-Risk Students, Subsection E: Students with Disabilities for further details 
about AVPA’s program for students with disabilities. 
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IV. ADMINISTRATIVE SERVICES 
 
Governing Law: The county board of education shall require that the petitioner or petitioners provide 
information regarding the manner in which administrative services of the school are to be provided. 
Education Code Section 47605(h) 
 
Aspen Valley Prep receives its administrative services including, but not limited to, financial 
management, personnel, and instructional program development either through its own staff, the staff 
of VPA, Inc. and through an appropriately qualified third-party contractor.   
 
 
V. INSURANCE 
 
The Charter School has finance general liability, workers compensation, and other necessary insurance 
of the types and in the amounts required for an enterprise of similar purpose and circumstance.  
Coverage amounts are based on recommendations provided by the authorizer and the Charter School’s 
insurer. The authorizer is named as an additional insured on all policies of the Charter School.  
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APPENDIX A:  BUDGET 
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APPENDIX C:  REQUEST FOR BOARD MEMBER INFORMATION 

 
JOHN GRICE  
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APPENDIX D:  SCHOOL CALENDAR 
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APPENDIX E:  ORGANIZATIONAL CHART 
 
 
The following is the AVPA, Inc. Organizational Chart: 
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